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As a research construct, school readiness is a relative newcomer. Certainly, there is a long history of

research on early childhood development along various dimensions seen as composing school readiness,

but as a unified concept, it has a shorter history. Interest in school readiness as a focus of research has grown
dramatically in recent years. The peer-reviewed literature reflects an explosion in growth starting in the
mid-1990s and continuing today. The most recent, and frequent, addition to the literature is a range of policy
brief and position articles concerning school readifiess, yet there is little consensus about a definition among
these articles. The lack of a common definition, s underscored by, the wide range of measures employed in

the evaluation of state-funded preschool programs, and the relative jack of agreement between states as to which
measure or measures to use. (13%)

The NAEYC position statement on developmentally appropriate practice reflects both continuity and change

in the early childhood field. Still central since its last iteration (NAEY'C 1996) are our fundamental commitments
to excellence and equity in educating children and our core understanding of how children learn and develop.

At the same time, new knowledge gained over the last decade has deepened that understanding, allowing us

to revise and refine our ideas abeut how to promote every.child’s optimal development and learning.
Developmentally appropriatepractice does not mean making things easier for children. Rather, it means ensuring
that goals and experiences ar¢ suited to their learning and development and challenging enough to promote their
progress and interest. Best practice is based on knowledge—not on'assumptions—of how children learn and
develop. The research base yields major principles in-human development and learning (this position statement
articulates 12 such principles). Those principles, along with evidence about curriculum and teaching

effectiveness, form a solid basis for decision making in early care and education. (15%)

A trend towards more precise definition of important aspects of children’s development as dependent variables
to be studied in research on child care quality is evident. While traditionally outcomes have been organized
within rather broad domains (socioemotional, cognitive, physical or motor development) there now seems to
be an increasing focus on ‘school readiness’ as a framework within which outcomes are defined. Hence efforts
are being made to measure children’s pre-mathematical, pre-literacy and language skills as they are related to
child care quality. In research on longer-term outcomes, children’s school achievement may be linked back to
measures of structural and process quality to ascertain whether they are significantly related. It has also been
suggested that measures of task engagement, motivation, enthusiasm and task persistence might usefully link
aspects of the child care setting with longer-term outcomes. (15%)
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Maria Montessori | The Stories Children tell
Friedrich Wilhelm Frocbel ' The Formation/of Man
Albert Bandura Schopls'that learn
Lev Semenovich Vygotsky Education and Peace
Urie Bronfenbrenner Pedagogy of the Oppressed
Erik H. Erikson L he Edueation of Man
Peter Senge The Ecotogy of Human Development
Neil Postman Social Foundations of Thought and Action
RERHE The Culture of Education
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Paulo Freire g 2N g
Susan Engel BFEL - PR TFRIES
Jerome Bruner Childhood and Society
Thought and Language
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Children not only tell stories of actual experience to build a sense of self, they
also invent stories about things that might happen, that couldn’t possibly
happen, that they wish would happen, or that they hope fervently will never
happen. Whether a particular story is remembered or not, the act of telling a
story is always important to the develeping.child, because in the telling the
child is both practicing telling'storiesandbuildirig,up an inventory of stories
that contribute to a life story and a self-representation, Because to a great
extent we are the stories'we tell, and our memories of personal experiences are
what gives us'a history and a sense of who we are-past; present, and future.
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