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ABSTRACT

This study aims to explore if note-taking could assist EFL junior high school
students to improve their listening comprehension in the test style of “selecting an
optimal choice after listening to a dialogue or a short passage.” According to the
researcher’s experience and the personal profile questionnaires of students, students
feel frustrated easily when they have a listening test on a dialogue or a short passage.
Thus, the researcher tries to help them improve their listening comprehension in the
test style by teaching them how to take notes.

The research questions of this study included: (1) What is the most difficult
listening test style? (2) Could junior high school students improve their listening
ability in understanding a dialogue or a short passage by listening to the same content
several times and through the teacher’s teaching instruction? (3) Did junior high
school students who were asked to take notes perform better than those who were not?
(4) Does note-taking benefit only high proficiency subjects or only low proficiency
subjects? (5) How did the subjects feel about the experiment? What are the most
useful and useless ways in a listening activity? What are the first three improved
aspects the subjects felt after the experiment?

The duration of this experiment was four months. Seventy of the third junior
high school students from two classes were involved in the study. One class was
assigned as an experiment class and the other as a control class. For further
comparison, each class was subdivided into high and low proficiency groups. The
experiment class was asked to take notes while listening but the control class was not.

All the materials were adopted from “English Listening Comprehension for Junior



High School”(Li-shin Jan, Shin-rung Li, 2001, Kan-shiuan Publisher).

The statistical analyses and the questionnaires showed the following
conclusions: (1) The most difficult listening test style was selecting an optimal choice
after listening to a dialogue or a passage.(2) The classes made significant progress
after the experiment. The result indicated that learners improved their listening ability
when a teacher provided the students with sufficient practice by letting them listen to
the same content several times and explained the meanings of the sentences after a
listening test; (3) Although making significant progress, the experiment class,
compared with the control class, did not improve significantly. The two different
proficiency groups did not make significant progress, either. This could imply that not
every learning strategy fits every learner. Also, no learning strategy assures
success. Therefore, a teacher had better introduce different kinds of learning strategies
for learners to choose an optimal learning strategy on their own; (4) In the experiment
class, low proficiency learners made more progress than high proficiency ones at a
significant level. Apparently, note-taking benefited low proficiency learners but may
hinder high proficiency learners from concentrating on listening. (5) The subjects
chose “teacher’s explanation of the content after a listening test” as the most useful
way to improve their listening ability. However, they thought “knowing the different
accents” as the least useful way. In addition, as seen in the result of the feedback
questionnaire, note-taking helped learners listen without distraction, acquire a habit of
writing down key words and remember the content easily.

The research suggested that a teacher should let students listen to the same

content several times on the tape, explain the meanings of the sentences after a



listening test, and instruct learners how to take notes. However, note-taking was good
for low proficiency learners, but not for high proficiency ones. Thus, a teacher might
not need to ask high achievers to take notes, which might block them to concentrate
on listening. In addition, it seems not easy for learners to predict the coming message.

Key words: listening training, “note-taking strategy”, junior high school students
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