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Adolescence 1s an important transition period in
life, in between childhood and adulthood. Experiences



during adolescence play an important role in the way
individuals define their capacity, their role
function, and, furthermore, their duty and action as
future citizens in the society. The present study
examined 1,166 Taiwanese adolescents’ engagement in
school and out-of-school contexts and aimed to
differentiate to what extent engagement in these
contexts affected civic knowledge. Because school is
the primary context for adolescents in Taiwan, the
present study also examined factors (self-control,
student-teacher attachment, class atmosphere, and
peer association) that might promote school
engagement.

This study found that engagement at school (behavior,
emotion, and cognitive learning) and in extra-
curricular activities (clubs or societies) both
significantly affected the development of more civic
knowledge. Engagement in service learning did not
have any effect, however. Emotional engagement at
school had the highest association with the extent of
civic knowledge, suggesting that if adolescents felt
belonged and connected at school they were also more
likely to feel that they were part of the society.
Self-control, student-teacher attachment, and
democratic class atmosphere together predicted the
extent of emotional engagement. Student-teacher
attachment had the highest association with emotional
engagement, emphasizing the importance of teacher to
adolescents’ school experiences.

Findings of this study suggest that school is the
primary context for the development of civic
knowledge for Taiwanese adolescents. Our findings
might provide insights to policy makers, social
workers, and educators guiding their efforts in
shaping opportunities and contexts that meet the
developmental needs of our youths:; so, youths would
be more engaged behaviorally, emotionally, and
cognitively at school and thus develop a sense of
autonomy, belonging, and responsibility. Furthermore,
teachers could emphasize open communication and trust
with the students, as student-teacher attachment
facilitated engagement experiences. We hope the



engagement experience during adolescence would shape
our youths into productive and responsible future
citizens.

Adolescents, school engagement, out-of-school-time
engagement, civic knowledge
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PEE R I0 5 2RI > BISMUBHFEEUT » 5/ DFEERIEREEEE B2 Bl » R AT K
wolE] - AIFEE RS TP ER R (L, 2011) 5 BINERER R &R PR DAY EE R - 3
BRI IE N - BIFDEER AR a0 Ry EE A RAR IR 5 EE ML Py S ( R RN ~ st » 2006) ©

E 2000 5 - (A (2009) BHEGEH/ DR IEEERAETE - SH AR LB
REGEEVFEAEN EESE, - BEEE/VER AT - SR8 Rt - %
NREEE T VTR T] - PRI EASHEMERVARER - M SRR AT (EREZEA AT -
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F/b s g A 0 RE A EE_FAYRTEE (Larson, 2000; Soutter, Gilmore, & O’Steen, 2011 ) ©
Rz » —fEfEts AR AETENF/DF - HEHOHAR KRG EAREEY > HECHENSH
HEBEHE  EFVERMSTEIRETEG T B L SHEFEREOP AN AR
[& (Flanagan & van Horn, 2003; Zaff, Kawashima-Ginsberg, Lin, Lamb et al., 2011a) - X[ » £
PSR AR BRRERE 2 FEAY BRI M R IESESE (Zaff, Kawashima-Ginsberg, & Lin,
2011b) °

HEPE T sk » ST 8% Cout-of-school-time ) M EBIHHE M B MR B Rk A
FEE SR BRI ARG AT (R4 0 2011 ; Bobek, Zaff, Li, & Lerner, 2009; Flanagan & van Horn,
2003; Zaff et al., 2011a) - g5 (2011) Rt HEARFEN RAGIVEMAR @ #EhitEk
% AR B RN FEREKE  FE S HRIEHET IS REREEEE -
S5 R B R - kS80S ARV E A ERZ - Ham EHEZAE - B7E B HRTERA
HHRERYIA FC A4S S BRSO A RS IRVRARE - PRETARSGEBIEE S - 75 - 1F
B BRI HN A RS BE S EES - =5 2 BBUSHIGEATSE » i FE
TRIIHIPRFFE—2UAEREA M (AT > 2000a ; Zaffetal, 2011a) °
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AEHFEE ] engagement VLR, » PRETFH VAR ERGIE ~ TEBIGIE - ARG
engagement » [lE ={ERGI AT RABIAEATT b M A 4RV EE 3 (Zaff et al., 2011b) - N E /DA
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fa (FEE - B~ RYMNIRFEEE %) 1) engagement » KRR AEENIE I engagement FYFH
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BRI AN engagement » & H A engagement iFFEHY ASE © Fredricks 25 (2004 ) BHEFRGES
1Y engagement 475 = (&K : 17/ (behavior) ~ [FJE (emotion ) » EEEH1 (cognition) o 1F
1T RsJ&2 I » behavioral engagement & |5 22l (participation) Ei#F A (involvement) ; DIEH
{75 Fyf¥il » behavioral engagement 2 B {224 PR E B2 H S EIAY 1B 1B ARRTE - 7E15 R
J&ZX _F > emotional engagement AR AE2A4 BIRIEAY AL 5 DIEFZ Ffl] » emotional engagement
B EETARG - FERG - HERA - 2AEERENVHERES » D EREAN G B8R4
WSS RIS EIFRRE © fEsRAIE R L » cognitive engagement & B8 {F (RS (2 ERYESTEER
B FAZEA] - DU E B AI% B BE (Fredricks et al., 2004; Ladd & Dinella, 2009; Wang &
Eccles, 2011) - —fi&[ 5= * engagement {£17 5y ~ $5 1L » BLERRIE R ERYRIZE — 200 » BIFEST
Ry PIEAGRERE S - 1B R SR RIS S D4R eI Al bt & 8 i SRR 2 -
PRI > WAHSEEEH RN —EHRN » 7T 5 RS EET R - EHTEIRE
RARREIRL - NEHE R - HEAEE SN B @R THYEEE 7% (Fredricks, 2011)

(Z) HEABSEERRATEERSINK engagement FYRER

Sameroff (2010) {& AFHSFEEIRI L ARIE AR 2 await - D1 BT RV E S AV s Al
24 - DU R ZE R Sameroff HYZRAFE - (E(EAG 3 HAY (Personal Change Model) ~ BRI 5
I (Contextual Model ) » &z B EFHENEA] (Regulation Model ) » #3435 T » 5248
engagement JERBLEEFRIAZR -

{ERe 3¢ EEEl (Personal Change Model )

E1HG 55 P A Y 2 = (R am s - 1T FrEam (trait) ~ (ERGRCREm (growth) » K[
Ezim (developmental stage ) o DL NRF#E—2 0 Rl T Ro'r B oS3 e Pa Eim » 0 HZ i W (G
BETEE B ST B engagement 2 BRI  MERSE Ram - fEH/DFMGE: » RIEEF DHFEE
H EWRR - BIERAI D TRE IAVERT - AEE AL -

TR ERRee S NIVTT R BZEERY - N P IFHE M - JUIEEEE Gottfredson Fl
Hirschi (1990 ) BIJZE R EASHY B 2] (self control ) BEJIAE L E FHA - RV ~ JBRHYFELD
MEER - BEREERRNT - /GG REENETIEGRE ST > THS 7 HIR{E#E B BAZEh1T Ay
JEEHR - S OV FREERAIRY Ky B EFFETTERIAE ST (self regulation and self control ) R&AJ{E4) 5 HA
W~ = kARG - FITURENT » 5B H P EnEHRe 5 Ry B 3 Bl (Kopp, 1982; Kopp
& Wyer, 1994)  Bfi5es8 3 KAEHIEASEE (pre-frontal cortex ) HYSFEE R H FRFHENEL B HdZedi
HYESREEAT » $271 5 R BIER AR Y 8% &€ (Johnson, 1997; Nelson & Luciana, 2001) » {ig#E 52,
EEEPEGIE CAT HBLESEEE) - Mt B ST A AEEERIRE TN 5 ~ HER - &
/W ERUER IS E B EEHIAYRE (Eisenberg, Spinrad, & Eggum, 2010; Kopp, 1982; Kopp &
Wyer, 1994; Rothbart & Bates, 2006 ) °

LSRR B OV FRERADL 2 i - —RIMER W a8 B edZfilge 12— (EEE YT Rfr
B o JUIRE AR R EAGHT E A% (self control) £ ~ /\BEEEEE (Gottfredson & Hirschi,
1990) ; &2 0 FHE2 M. Rothbart F7E H BAEG R (E A K AENEMRE - 8RS/ D a2k



RSB E B F R E RO KA 4= 378 {#( heredity ) ZZ( Rothbart, Ahadi, & Evans, 2000;
Rothbart & Bates, 1998 ) - —RIAEN W a0 Ry B RAERIEA TR ~ 7HETT » RIFENERE -
k= BIEIEGE - B E) - B AEREIBRIEE - HES RS IR OEERE -
FYIEIRE » PRIEL - 72 AR ~ A5 BAR S I b A R > B B IR T fy (Eisenberg
& Spinrad, 2004; Gottfredson & Hirschi, 1990; Posner & Rothbart, 1998 ) o E&f =l 2517 &2
A0y B BAERIRE MM IV EE BSCA R - e B BRI 5D - e iRZHk - R
EEERNEE SR - It BERRIABIERE G A mEAYRR (Rimm-Kaufman, Pianta, & Cox,
2000 ) °

SEFEENE Eaf o T4 Erikson (1963 ) /PRt &S e EeH  m - S8 A o rp &IPS B 2B
GEINERR - SEPSERRTEERE B G2 (825 ~ HEH ~ F/0FH - gl - 284F
H - S{EPS B A HIS B MY S R R BLRE oK - B/ DA EREE HIEEE - B/ FIEX
AR - CHEWE E M (autonomy ) @ 1A EA H FEHENVZEM - HEREE U
JE (Davies, 2011) o DLEEFE BTG AYII ST - RIS SR EIR G 2 255 D T RSB
T SEEEE AR - SR EHIE R RIVESK N 2805 - H/0FT R AR ERRE
RIS B B RE S FRE T 281 F/ DA g iatnfc & 8% A ( Connell & Wellborn,
1991; Patrick, Skinner, & Connell, 1993 ) -
Bims iRl (Contextual Model )

EHEVEEAEEHCEH - HOMNM ARG - B CHERENRRIVERE T - 2EN
B OIMIRENRIE ZIMYSE, - RIS EA LA DA SRS - E2RSIA A2
s e A DA B RO E A IR, DU R R [E (5 BIRG ERET #2 2 engagement
REIRIEAR -

DESSCRFGEK SR ~ B - B T - AESEEEFPENIE - A mE RE N E#
Ay E A Eh i IR A 2 8117 & (Mashburn et al., 2008; NICHD Early Child Care Research
Network, 2002; Wigfield, Eccles, Schiefele, Roeser, & Daviskean, 2006 ) - &/DAEEEFE A E F M
(autonomy ) » Stage-Environment Fit Theory HVZ2ETEM © BIREMFESET/ MENSETENX - 2
et e h D e B S S A T E HERE » B/ DS R T RE 2 F B (L (Eccles et
al., 1993 ) - Eccles %5 (1993,2011) FIR » EF/VFAELERAMPLAR T » Bz HE FHERT
R o MRV E RIESUEEE - AIEEERIVAIAE - BOE SR - ERENERBREREE VE
HHCOCRENHIEE - MBS  PHk > SE ST RAYFEIE - 72 HEIAE (self-determination )
ANEEREMIE - BB BT EMEANT & - [EASEIREHE - W75 g RS
engagement ( Deci & Ryan, 2002 ) °

PER RSB EGS AR (% - LA 5833(ERSRE JHYHET (mastery-goal orientation )
SR LL ST+ (relative-ability-goal orientation ) » [ W fE EURS & 5 [ HH ZAMH BAVHTARRA -
s CLEGE R VTR - [FIE 2 IS S A LERuL - AR ED IR B LR - IR
EFREE TR AV - BTt Bl H AR (achievement-goal theory ) HYEEF » AL



mastery-goal orientation FWAZEERE T2 » 3¢ KysRaR [ERGRE I 02T VT RET 3224 5 £ 1Y
engagement ( Midgley, 2002 ) »

(] 15 BRGAE / D IS B R E A 25 E (Micucci, 2009 ) » [E1{E BEIRSHYA ERLAL L
& D. W. Winnicott Fr{5%# .2 transitional object » FEi5 P& ELMERVAETE S - [E HEAGFE IR
JiE 2 NI RER » =R/ VS E CRYAEEUENL (identity ) RYEZIGI o HEEHIH /D
FIME - FEENE B NS - +1 &30 EEER (social identity theory ) RS TH)
(collective action ) HYEHELSTEmEENCE T EIEBEREHEAENTE  RHESREEN TRE
B BB - R R RAYREEISIE ER - A =R EMAVE (UEE - ELEAR
BEEREEATE TAEERRNE VE > T ESERITRER - & T HEEEE
EIEERFE VFE R EEEN & (TS R E R BRI E - Sk
PREIINIL - [FEEERSER RSV IR  CHXEES DFISEATLFEN R KBRS - (155
SLERAAEAT Ry ~ BN ~ PRI PR A BEE A R (B E AR T R - BB ST RIRF &
SitAE ZHIEF (Kelly, 2009)
HEAEEAE! (Regulation Model )

O EAE AR AL R \BLERSS 7 [RAY B B B ERTNAE - (EESI IR IRy <Z2 5
SNFREREE - (ERGHITT Ry )7 A 8h NHYEY) (Sameroff, 2010) -

O BhEEERH A 5 HLAYRY 72 John Bowlby HYKH{ ¥z ( Attachment Theory )  {Fff17 5y
(attachment behavior ) HYJZAL » RIS R B B IREA A — XX .8 - GAEARSETTEENG. > H
A FEFRE R EARR ~ (Bl EGR SRR - RS —(E R =AY HrEE (Bowlby,
1969/1982 ) = {{<HT REA ML Fo e H IR (RS B KRS AE 58 - BRIZ 2R EA
AN - B HRIEREER EIA O B34 Eaav(EEs - Bie g e MRS5S » W8RE]
ARG, > R O BRI ERREN Ty S S FEET S RE engagement PR - AEF(E
AR A B AR TR I A A 1 B R RS B (Li, 2011; Thompson, 2006 )

JUIREEE Hirschi (1969) £t & &S (social bonds ) HYMER: » SRR MK SR > Hirschi
o (ERG BIREE ~ E2A% » R [EMEAVARHY (attachment ) s %285 B AR TE S5 IaRA LA B0 G A
B AR TR SRR AV ERS - R HAT R - B WRIgH b 0 EHE = EEE)
engagement IYESERS K » 47 Al 221 (involvement) ~ #1E (commitment ) » B{Z % (belief) »
B[S 8 SR [E B R AT B 2 N 2 (EE STy » & FOST B g B E g v R
(&S H ZRBVAEST By R B3 B 2B R0 E Rt gl ey A e IRk D IR R 81 3207
FAEHTEE - EBOUSEIT RS (FRIEEA » 2006 ) 5 HHILHESR - TEERRG IS P BRI A TE A
G /D fE S8 & BUE R A A s AT & 2RSS HY engagement 17 5y -
— ~ Engagement Y/EBISSIBRHI RS

TEENSIAY engagement FEHYE N EEIERT 2 4M (out-of-school-time ) HY engagement - 2%
WA SRR R R b AT » S EERESE 2 R - (e PR
Al SRR - BRI, - R RIS >



FLRIEREEN - FER - SEHISIEIN  BISEAMIZEHERRIIT R - i/ DY)
eI T1T Y u]8E (Flanagan & van Horn, 2003) -

ELENFE 2 SN engagement f & » A DASE AR YRR N - AT DURKSY MG 4 - AlEE
At Foe RSN ] » 75 e AT AR B ERUERAHRR - EENEE TS AT R R MRy DA
AR L EE MR B B /D AR RV AH AR - e DA i BRI el BE (Fredricks, 2011;
Zaffetal.,2011a) -

WN[EEHEERZI8, engagement HYFLE » E2EI[EI 20 (CLENZIE) HY engagement [F]ELHY
EETR ~ 154 - BERKIJEE (Fredricks, 2011) 5 S2RIGIEFIEES 8 engagement A [E]2
BRATS » B/ VRN SRS AR H AV - HE ARG SRR E2E M 2 6k
HyEEh eGSR S B » F/ DFREAMAE e E TR (Zaffetal., 2011b) o R - JHBIE
iy engagement BEAIE A HY HAREES » B/ DAERE T SRE 4SS BB TE) - 20{A7 i 3857
AEER » AUeEAENR - SOBRs FETEEE M AR - DU Y (Larson, 2000 ) ©
PRI WS ERT A BB ) 2 S N R B8 a sE R B 5 /D A 40 _EAYSRE RS > Mueller #£(2011a)
o BN SR B B H /D R ORIV E GBI RIRE (- SRR E SRS
WG KRR A LE D FEREENSIEAVIER - —(EE R EE E A SRS, - 2t
BUOFENFERERIGH I - Z—(itkE A E CHIRES) - ZEGZ B THEERY » AL
HGEBIET [E IS - SO o JEBIEE, engagement YRR > BEIERE S B [ E BRI RE
(Fredricks, 2011; Mueller, Lewin-Bizan, & Urban, 2011b) °
= ~ Engagement 3/ FREHIEHIES

FEESN A S RGBS A RGIBERETH 2 B = —(E &Y engagement - AR
engagement HY{EAES - &AEIT R ~ 1B - PSR E2R3R S P @ 1L BE EOPT & 11 ey Ay AR A 4 B
TTEREE (FE#5EL » 2000 5 Bobek et al., 2009; Zaff et al., 2011a) » —fA] LAAF V(i _F#H22
{EASAY /N R engagement © /NEFEEE (civie skills) ~ ANERIEE (civie duty ) ~ ANERTTHE) (civic
action ) » jz i+ & H4E (social cohesion ) » A\ ERACAEZ A IR AV FHBEEMRE ) - BARF it
FARCZEER  ARBEIEENZEENEIN - (ERERN SN ER . ARTERIEET
Ry FEENSEL . By T EGEERVIRAE A3 ) e S R g H i R R - (EES
Pt e R A E A SR - BRI S EEH G E4S (Bobek et al., 2009 ) -

9 ~ Engagement FREERSEIR, ~ TEENG - KA RIGIEEVAERRM:

H/VEIEE: engagement (YR » BT AVPRETINERSIGIE ~ TSRS - AR - B2
P PR & B P T8y ~ 1B - KEd A2 Y engagement ¥ (Bobek et al., 2009;
Fredricks et al., 2004; Fredricks, 2011; Zaff et al., 2011a ) o #fi A 3 o8B 30 By I = (E 51
FY engagement SEAHIEAY » ZATM - HATEERZ BEEEIE (Zaff etal., 2011b) = FETE5E 7 [
engagement HYAEER IR SR 4.l - H 2 MIHVHERME AR SEAVEEE -

Fredricks (2011 ) 2 HEERSGIEN S B8 E AR TS0y - — K A] VIR EUZ EERY -



It - B EE FRE SRR R s A - G GBS - BR THFRIZ5h

EEREEEMRIE - S8 ZaraEEIE BRG] - B S EERAHT - )2 BB E 18
BERTRE B /VAEERSE EHVERTT » 5550 - BRGNS BH SRR ~ s > B
FHIAME - B AR F D ENRE - WESRERFARNER S8 ARARRINES) -
REF G 5 B2 BLEARAE IR RN _EHY engagement » HE[ (R EEERITE518(H engagement (Mueller et al.,
2011b) -

HRET A R engagement HYERZE » S RERIGISRGBIGEFREE VEAR
engagement HYD: - SRS BEA R A REVAIERAIRRE RS - WREAIE N A RS HH
IEE&EER - NSRS G /N1t E - BAEEME/ NG EREEAER— B
0 — (BRI S EAVIE - RS E AR - ORI E R 2R > SR RE SRS

Horn, 2003; Zaff et al., 2011b ) -

BET R MYEEIGE > IAEFE ARSI AR engagement HYSREEE - KN EEIHTAHSS
AR/ OTE FERE RS R B E T EENE T T B H Y - P EEEH RS
3 - EalimiP ZBiaiet - F/OFRRE R RAAR - BiSamEkmsE - 5O0FEE5 R
ERGHY— B el I [E] R R o 7 (E AR P B L HY A PRBEAE SRR (% - R R B DY
GEH - RIMUEEISER LR AEONARESES - FOFRPEEARACRER
wolE] ~ TR AR T ~ TR AR - SR EROE ARV A REL (Bobek et
al., 2009; Flanagan & van Horn, 2003; Zaff et al., 2011a) »

A~ NG

H 2000 4 - #EFTEIERFV/NESVFE—EERE (1S BRI SR — BB R T H (B
HIEE ~ REFHS » 2002) 5 2001 FHEETEREARESE » 2009 FEAHE T8 E T8 LIRS B FE %
» BUREBUFEBUR EHERSGIE - JEEi5E - BUARGISHVEE - WEFICMZEEE
HYESENE - HAT > BEIP9$tE engagement HURFFEAIR - BUFAIEE (2010) BRFEE A1t 22
R BLSEAR R ARRRTE - ii5e 28l B IRENMEBUEIE Z Bl © GALE (2010) fertEEIEE
B2 BUACPRETEA Bl R ER LS © AiEsA% (20000 > 2007 » 2009 » 2011 ) AILZ{EE R /=
e AREE - Mit@iss - AREE - BARSMIVELS - AENEY NSRS SRS, -
TEEPGE 0 SN RS engagement 2R ATRET - WHSEEBEIREN GV FEERE - BIARES
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FIDEAR B E A RAAY RS Ry democracy » I &S F IR NRES B E AR EBAVEE  E5
TAEREYE - A0 T A R AT AR S FHV RS EOEE) » RIS ERERY | o FIPEAR P
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DGR 5 5 AER TIRAE SR ) (2) BEEEEEREIE ? (0= 25 1= F):(3)
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ERETHET - Y PSSR EERRGEERE Crititss - allm s
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engagement K o
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Using data from the Taiwan Youth Project, a longitudinal panel study of 2696 youths since year
2000, the present study examined the extent of parental involvement during the first year (7"
grade) and the last year (9" grade) of junior high school and its effect on adolescent depressive
symptoms and relationships with their parents. Parental involvement, reported by parents
and/or adolescents, was measured on three types of parental behaviors: parental participation in
their children’s school life, parental monitoring of their children’s whereabout, and the extent of
control parents placed on their children’s routines. Adolescents rated their relationships with
parents and their depressive symptoms. Regression analyses were first conducted separately for
the 7"- and 9"-grade data. Results showed that at both time points parental control was
associated with more depressive symptoms, and parental monitoring was associated with fewer
depressive symptoms and better parent-child relationships. No significant effects of parental
participation were found, however. Next, we computed changes in parental monitoring and
control from 7"- to 9™ grades. Each set of parental-behavior variables were computed and
recoded into two dummy variables, one showing increases and one showing decreases in
monitoring or control during junior high school. Using the 9"-grade depression and relationship
scores as outcome variables, controlling for the 7"-grade outcome scores, regression analyses
showed that increases in parental control and decreases in parental monitoring predicted more
depressive symptoms, whereas increases in parental monitoring predicted better parent-child
relationships. Our findings suggested that parental monitoring and parental control were two
distinct constructs, each having unique, though opposite, effects on adolescent development.
Although based in Chinese cultural contexts, the present study provided implications to the
varying effects of parental involvement on adolescent behavior during the period of early
adolescence when autonomy development is emerging.
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Title: The adaptation of SDM Safety Assessment in Taiwan

Presentation Descriptions:

This session aims to share the Taiwan experience of SDM Safety Assessment Development. We

will share the common and unique experiences during the development process of the Safety

Assessment in Taiwan, as well as the collaborative work model between Taiwan government, local

research team, and the Children's Research Center.

Presentation Outline:

1. The development process of SDM Safety Assessment Taiwan

2. The universality of dangers identified in child abuse and neglect

3. Definitions of caregivers and households in the cultural contexts

4.  The collaborative work model between Taiwan government, local research team, and the
Children's Research Center

Goal/Learning Objectives:

To share the development and adaptation process of the SDM Safety Assessment in the Chinese

contexts
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