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1. Please translate the following English paragraph to Chinese. (25 PTS)

What will education for the next generation be like? In many ways it is an easy question. The classrooms of the
future will be increasingly digitized. E-readers will replace bulky text books, taking huge burdens off students'
backs — literally. Teaching methods will be more interconnected, with the Internet playing a substantial part in
the process. Students will interact less like competitors and more like a team. In a program that has already been
pioneered in Taiwan, teachers encourage students to discuss school projects in online chatrooms. Some
forward-thinking Taiwanese teachers are also trying to make their classes more question-and-action based,
asking students to tackle puzzles that can be solved in more than one way. These classroom advancement
predictions, however, scratch only the surfacesTn aworldrad: Gally revolutionized by the Internet, education will
face more profound changes than hardwarg'upgrades. In a time whep wearable computers and even embedded
human computers are no longer merely-the subject of seience fiction, modern education models based on
Victorian traditions and ancient ChifieSe norms are quickly become outdated.

(Excerpted from Debate over education in the fitture should siari,iow, The China Post, January 11, 2014)

2. Please answer the following question in English. (25 PTS)

Based on the aforementioned paragraph (Question 1), how would you, as a school teacher, find ways to empower
the students to meet the challenge of future learning?

3. Please summarize the following paragraph in Chinese. (25 PTS)

Researchers have been challenged to go beyond socioeconomic status in the search for school-level
characteristics that make a différence in student.aclievement. The purpose of the present study was to identify a
new construct, academic optimism which includes three teacher beliefs — trust, collective efficacy and academic
emphasis, and then use it to explainstudent achievement while controllingfor socioeconomic status, previous
achievement, and urbanicity. The study foeused-en'd diversessample-of 96 high schools. A random sample of
teachers from each school provided data on the school’s academic optimism, and student achievement scores and
demographic characteristics were obtained from the state department of education. A confirmatory factor analysis
and hypothesis tests were conducted simultaneously via structural equation modeling. As predicted, academic
optimism made a significant contribution to student achievement after controlling for demographic variables and
previous achievement. The findings support the critical nature of academic optimism.

(Excerpted from American Educational Research Journal, Vol. 43, No. 3, 2006)
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4. Please summarize the following paragraph in Chinese. (25 PTS)

Principals have traditionally been looked upon as technology leaders in schools. They control budgets and have
much influence. One framework of ICT leadership in schools centers on reorganizing the roles of principals to
include leading technology integration. Yee (1998, 2000, 2001) investigates ICT leadership through the ‘lived
experiences’ of carefully selected principals in ten ICT-enriched schools in Canada, the USA and New Zealand,
and presents a unilateral model of technology leadership. The main ideas are that principals who advocate using
ICT to enhance teaching and learning face a myriad of leadership challenges, and that they demonstrate
leadership in the way they respond to these hurdles. Flanagan and Jacobsen (2003) further extend

principal leadership to include the managing of tectinology integration. Like Yee (2000), their work is functional
in nature — aimed at analyzing the ICT roleg/of principals — but:does not discuss the effectiveness of this type of
leadership; this too would have been instrictive. Yee’s (2000) studics focused on ‘middle schools’ and does not
take into consideration difference€ whieh-other school levels would provide.

(Excerpted from Managemeut in Education, Vol..24, No. 2,2040)
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