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1. Please summarize the following English paragraph in Chinese. (25 pts)

Parents’ associations and civic groups yesterday urged the Ministry of Education not
to allow students to be assigned to schools by the drawing of lots in the new 12-year
compulsory education program. “How can we teach the next generation that only hard
work pays?” Alliance on Obligatory Education convener Wang Li-sheng asked,
adding that the drawing of lots for students of similar ability would not only be unfair,
but also against the spirit of developing students’ abilities and interests. He said a poll
by the Taipei Teachers” Association showed that up to 89 percent of teachers and 64
percent of parents were against thedfaWing 10tsdo assign schools. Chen Tieh-hu,
chairman of a national associationsof senior highischool students’ parents, said the
drawing of lots would mean that students’ futures would be decided on luck, “and if
the ministry does not come.up with better mechanisms, it may-ead to students being
unwilling to studyharder.” Students.shotld not.bccome the “labrats” of an unclear
education policy, he said. Expressing concein over plans for the 12-year compulsory
education program that is scheduled to beginnext year, the groups accused the
ministry of implementing it too quickly with measures not fully planned out. Taipei
High School Parents’ Association Union chairperson Chao Hsiao-lung said that
curriculum guidelines for the program have yet to be determined, “so the school
administration and téachers'still face uncertainties about themewspro gram.” The
groups urged the ministry to put forward more supplementary measures to ease
concerns. In response, the ministry restated that its goal is to avoid the use of
lot-drawing as mueh as possible. It said planning for the 12-year compulsory
education program was at an advanced stage and it would be introduced in August
next year, as scheduled. tExcerpled froth Grgups unhappy‘at plans to draw lots for

school places, Taipei Times, January 26, 2013)

2. Please answer the following question in English. Based on the aforementioned
paragraph (Question 1), please provide the strategies to ensure that the 12-year
compulsory education program will be done successfully. (25 pts)
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3. Please summarize the following English paragraph in Chinesé. (25 pts)

Research on technological leadership began‘in the U.S. in the 1990s and has since
gained significance. To be an experienced and capable technological leader, the
principal must be trained in the following five areas: (1) Vision, planning and
management: As the most important foundation of technological leadership, a
technological leader must develop a vision of how school reform will be affected by
technology. The development of this vision requires that the principal understand the

direction and trends of technology development, as this understanding will strongly
influence the principal’s effectiveness. The principal must maintain a very clear

technological vision, as well as underStand the Potential uses of technology in the
classroom. (2) Staff development and training: Ford (2000) showed that planning and
establishing resources for staff development are the most important responsibilities of
a technological leader Tn _staff development, the leader must prépare the newest
models and materiall (3) Technologicaland infrastructure support: When instructors
and staff require assistance, technological leaders mustsupply skilled support to
preserve equal aceess to technological resourees.and appropriate technology-use
environments, This must be a technological leadership skill of the principal. (4)
Evaluation and research: Effective principals must administet procedures for
measuring the grewth of each individual teacher by rating instruetors./They also must
set technological targets and mtroduce professional development plans. An effective
principal will gauge instructoss “performance by the results of studies on
technological effectiveness. Simultaneeusly, principals should study students’ grades
and encourage instructors to implement technology to improve academic performance.
(5) Interpersonal and communication skills: Interpersonal skills/are important in
technological leadership, and these skills®actually Overrides€chnological skills. When
new technology is implemented in a school, the leader must be able to provide
support; thus, proper communication is the first skill that academic technology leaders
must have. A complementary relationship is required between a principal’s
communication skills and his or her closely correlated individual technological
leadership skills. (Excerpted from Educational Technology & Society, Vol. 15, No. 2)

4. Please answer the following question in English. Based on the aforementioned
paragraph (Question 3), as an elementary school principal, how do you play the
role of technology leadership? (25 pts)
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The following matrix describes:the first two dimensions:

1. Educationand .12, Policyleversand
¢ é’arn!ng outputs contexts shap
anrl outcnmes educational '
s outcomes 3 L
1. Individual 1.[. The quality 2.]. Individual attitudes, | 3.I. Background
participants and distribution engagement, characteristics
‘in education | of individual and behaviour of the individual
and learning educational to teachingand learners and
: outcomes learning teachers
‘H. Instructional 1.11. The quality 2.I1. Pedagogy, learning’ | 3.IL. Student learning
‘settings of instructional practices and conditions and
delivery classroom climate teacher working
conditions
1. Providers of 1.11. The output of 2.111. School en¥ironment | 3.IIL Characteristics
‘educational services educational and organisation ofithe service
institutions and providers and
institutional their communities
Sl performance
IV. The education 1.IV."The overall 2.V System-wide 3.1V. The national
system as a whole perférmance of institutional educational,
the education settings, resource social, economic,
system allocations, and and demographic
policies contexts
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The indicators that are published in Education at a CGlance 2012 fit within this framework, though often they
speak to more than one cell.

Most of the indicators in Chapter A, The output of educational institutions and the impact of learning, relate to
the first column of the matrix describing outputs and outcomes of education. Even so, indicators in Chapter A
measuring educational attainment for different generations, for instance, not only provide a measure of the
output of the education system, but also provide context for current educational policies, helping to shape polices

on, for example, lifelong learning.

Chapter B, Financial and human resources invested in education, provides indicators that are either policy levers
or antecedents to policy, or sometimes both. For example, expenditure per student is a key policy measure that
most directly affects the individual learner, as it acts as a constraint on the learning environment in schools and
learning conditions in the classroom.

Chapter C, Access to education, participation and progression; provides indicators that are a mixture of outcome
indicators, policy levers and context indicatorf. Internationalisationfof education and progression rates are,
for instance, outcomes measures to the exgent that they indicate the results of policies and practices at the
classroom, school and system levels. But theycan also provide contexts for establishing policy by identifying
areas where policy interventionds necessary to, for instance, address issues of inequity.

Chapter D, The learning environment and organisation of schools, provides indicators on instruction time,
teachers’ working time and teachers’ salaries that'hot only represent policy levers which can be manipulated
but also provide contexts for the quality of ihstruction in instructional settings and for the outcomes of
individual learners. It also presents data on the profileof teachers, the levels ofigovernmentat which decisions
in education systems are taken, and pathways andl gateways to gain access to secgndary and tertiary education.
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