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Scripted teaching is consistent with a long tradition of comparing teaching to performance
(Baker-Sennett & Matusov, 1997; Harrison-Pepper, 1991; Lessinger & Gillis, 1976; McLaren,
1986; Pineau, 1994; Rubin, 1985; Timpson & Tobin, 1982). One advocate of “direct instruction”
noted, “It’s like actors in a play; we don’t ask the actor to write the play, but he interprets the play
and presents it” (Viadero, 1999). Scripted instruction is clearly performative: teachers stand “on
stage” in front of the classroom “audience”; the*lectitessand student exchanges are “scripts” for the
performance; teachers should “rehearse’?'theit presentations; and the teacher/performer must work

hard to hold the attention of the audience; with timing, stage presence, and enthusiasm.
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