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A. (a) Plezise transl.ate the foilowing articles into Chinese. (50 points)

(b) Please write down your comments on these two articles in English in
about 100 words. (20 points)

What is a Psychologist ? by Clark Hull

A psychologist is a person who is trying to make a new renaissance. This
new renaissance would produce a new type of individual — one who gloried in
his or her own individuality and in the individuality of others and one who
could live fully and with joy in a world that science had made so small that
people were now all siblings whose task was to grow and to help others grow
to their fullest potential. Just as past renaissances had produced new types
of individuals, so would the new one. The task of the psychologist is to make a
difference; to increase the joy, zest, and richness of life of his fellow human
beings.

We psychologists work in different ways to bring this about: Some in
recruitment and training, some in theoretical development, some in practical
application of what has been already learned.

The Struggle for a Core Curriculum by J. W. Critelli & K. W, Keith
Discussions of a core curriculum for all doctoral training in psychology
can be heard in contemporary psychology. Advocates of such a common
core argue that it ensures breadth of training and 'give”s psychologists a
shared identity in a time of rapid specialization. The hope is that a common
core would give psychology a chance to survive as an integrated entity rather
! than fragmenting into subfield specialties. Opponents fear that a required
common core would diminish creativity, innovation, and academic freedom.
Numerous groups have tried to resolve this dilemma, with several reaching
two seemingly enigmatic conclusions. The first is that there already is a de
facto common core but that psychologists cannot agree on what its contents
are, and the second is that, regardless of this, a core curriculum should not be
formally specified or required of all doctoral students. Benjamin is
concerned that, by not reaching a consensus on educational standards,
psychology’s has failed to define itself as a coherent field of study. As a
result, he believes that psychology’s standing within science, education, and
health care has been weakened.
We believe that the consequences of instituting a required common core
would differ within the cultures of science and practice. For those looking
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to careers in practice, the arguments for establishing a prescriptive core are
substantial. By exposing themselves to method, theory, and content courses
that they might not otherwise select, practitioners gain the conceptual skills
and knowledge base for creating the interventions and assessment
instruments of the future. This work should not be left only to academics,
whose day-to-day experiences may be removed from the practical realities
faced by those in the field. Moreover, with the prolifergation of occupations
that address problems of human behavior, practitioners in psychology
compete with practitioners from other disciplines. The label psychologist
still conveys intellectual breadth and empirical rigor, and practitioners have a
legitimate vested interest in protecting this franchise. Would not the power
of this label be degraded by a balkanization of the field into self-titled
subspecialties?

Benjamin endorsed the position that training in the core curriculum is
what defines a psychologist. If such a core were in place, all
psychologist-practitioners could legitimately claim a valued level of expertise
that would distinguish them from other practitioners. For example, training
in scientific methodolégy gives practitioners the tools to discriminate effective
interventions from faddish pseudotreatments. This is a skill with value for
all constituencies that psychologists hope to serve.

As for the other culture within psychology, that of science, the central
challenge addressed by a common core is psychology’s ongoing
fragmentation. The existence of a broad common core in training would help
psychologists collaborate and provide them with an exposure to ideas and
methods that have proven successful in other parts of the field. When one’s
tasks are to make new, significant empirical discoveries, to invent better
methodologies, and to construct more powerful, integrative theories, it would
be difficult to overestimate the importance of starting with a wide-ranging
conceptual base. But getting this exposure would not require all students to
take the same courses.

If the objective is to enhance the cross-fertilization of ideas across
specialties, this requires that most students get broad exposure to the major
areas of psychology. Although a number of committees have concluded that
there already is a de facto common core, Benjamin implied that it may consist
only of statistics and research methods..........

B. Please take ”Giving Psychology Away” as the title to write an short article in
English in no more than 300 words. (30points)
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