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ABSTRACT

This study explores the effects of the explicit instruction of reading strategies
on EFL junior high school students’ reading comprehension. The study further
investigates if there are significant effects of reading strategies on reading
comprehension for students in different types of questions. It also examines the
students’ use of reading strategies and their responses to the strategy instruction.

The participants of this study were 76 eighth-grade students from two classes at
a junior high school in Taoyuan. Class 802 was the experimental group, and Class 825
was the control group. A fifteen-week explicit strategies instruction with its focus on
six strategies (making predictions, skimming for the main idea, scanning for
important information, making inferences, guessing the meanings of unfamiliar words
from context, and self-monitoring) was given to all the participants in the
experimental group. These strategies were taught explicitly, with their emphasis on
modeling, guided practice, independent practice, and application. The reading
comprehension test of GEPT elementary level was used as the pretest and posttest to
measure the participants’ reading comprehension ability before and after the
instruction. A questionnaire was conducted to investigate the use of reading strategies
both in the pretest and posttest.

The major findings of the study are summarized as follows.

1. The strategies instruction was effective in promoting the participants’ reading
comprehension. There is a significant difference in the reading performance
between the experimental group and control group. When reading strategies
are instructed to the experimental group, the group has the significant

improvement in reading comprehension.



2. The strategies instruction helped the participants better comprehend main idea
questions, detail questions, inference questions, and word-guessing questions.

3. The strategies instruction helped the participants build up knowledge and use
the instructed strategies. Most of the participants did not have a clear idea of
these strategies before the instruction, but they had learned to use these
strategies and liked to use them after the instruction.

4. Most of the subjects had a positive response toward the strategies instruction.
The strategies regarded by the participants as the most practical ones were

“*scanning for important information” and “skimming for the main idea”.

The study provides several pedagogical implications. First, EFL junior high
school students should learn reading strategies to improve their reading
comprehension, and EFL teachers should provide them with explicit strategies
instruction in a systematic way from the first year. Second, the strategy instruction
should be incorporated into regular English class to help strengthen students’
long-term strategy use. Third, EFL teachers should help students use flexibly both
top-down and bottom-up models to achieve effective and efficient reading. Fourth, in
assessing students’ reading comprehension, EFL teachers should strengthen students’
use of strategies in answering comprehension questions. Last but not least, EFL

teachers should arouse students’ interest and motivate them in English reading

through strategy instruction and attractive text resources.
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