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Abstract

The purpose of the present study is twofold: (a) to compare the validation of

percentage of non-overlapping data (PND) approach and percentage of data points

exceeding the median of baseline phase (PEM) approach, the latter having only a

dlight difference from the PND approach, and (b) to demonstrate application of the

PEM approach in conducting a quantitative synthesis of single-subject researches

investigating the effectiveness of self-control in the field of applied behavior analysis.

The results show that PEM is a more appropriate method of meta-analysis for

single-subject research and self-control training had significant effect on academic as

well as social behavior. It is hoped that the PEM approach can be accepted for use in

the quantitative synthesis of single-subject research in order that the results of

empirical research of single-subject studies can be more readily consolidated as part

of the body of knowledge in applied behavior science.



An alternative method for quantitative synthesis of
single-subject researches. Percentage of data points

exceeding the median of preceding baseline phase (PEM)

The purpose of the present study is twofold: (a) to compare the validation of
percentage of non-overlapping data (PND) approach (Mastropieri and Scruggs,
1985-86) and percentage of data points exceeding the median of baseline phase (PEM)
approach, the latter having only a dlight difference from the PND approach, and (b) to
demonstrate application of the PEM approach in conducting a quantitative synthesis
of single-subject researches investigating the effectiveness of self-control in the field
of applied behavior analysis. In the present study, single-subject research,
intra-subject design and single-case experimental design are synonymous.

In between group research, many meta-analyses have been conducted to draw
conclusion about the overall effectiveness of interventions. Lipsey & Wilson (1993)
had categorized and listed the effect sizes calculated by researchersin the field of
psychology and education. But for the single-subject experimental researches, such
work isjust beginning. Researchers are at present searching for an acceptable
statistical methodology to calculate the effect size of treatment of single-case

experimental designs. Some



Researchers have proposed parametric statistics for this purpose. For example, Center,
Skika, and Casey (1985-86) proposed a piecewise regression model. Kromrey and
Foster-Johnson (1996) suggested formulas for calculating effect size associated with
hangesin level of behavior (mean shift), changes in variance, changesin trend, and
changesin level when the data show trends. Swanson & Sachse-Lee (2000) regarded
effect size as the difference between the mean scores of the baseline (last three
sessions) and treatment phases (last three sessions) divided by the pooled standard
deviation (last three sessions of baseline and treatment). These methodologies are
carried over from conventional between-group research and would not necessarily be
appropriate for single-subject studies. The data in intra-subject research possess a
characteristic that might violate the assumptions of parametric statistics — seria
dependency of datain a phase of single-case experimental designs. Further, in
addition to normality of distribution and homogeneity of variances, a more important
assumption of parametric statistics is the independence of observations. In the case of
successive measurements over time in intra-subject designs, the assumption of
independence of observationsis not usually met. (Hersen & Barlow, 1976, p. 272).
Parametric statistics, such as general linear models, are not robust with respect to
violation of the assumption of independence. Owing to serial dependency the

variability of the time series data is reduced, and the smaller error term of an effect



would then inflate the significance of the effect size. The effect size associated with

mean shift obtained by Kromrey & Foster-Johnson (1996,p.80) was—7.92. This

magnitude would probably be treated by Cohen (1977, p.24-27), who considered an

effect size of 0.2 as small, 0.5 as medium, and 0.8 aslarge, as an outlier.

Ferron & Sentovich (2002) estimated the statistical power of three randomization

tests for multiple-baseline designs. (a) Wampold and Worsham (1986) based their

method on the random assignment of subjects to baselines. However, in practice

subjects are not assigned randomly but usually assigned according to the seriousness

of the problem behavior, the subject with the most serious problem was assigned first

to the treatment, (b) the method presented by Marascuilo & Buck (1988) was based

on the random assignment of the start of the intervention for each of the subjects. On

the contrary, the number of observationsin the baseline phase are not customarily

determined by randomization, but by the stability of the observations. The treatment

phase would begin only after the observations in the baseline phase are stable, i.e.,

thereis no obvious trend, and (c) Koehler, & Levin (1998) merely combined the

elements from each of the preceding two methods, and they assigned the start of the

intervention and subjects randomly to baselines. Their method was also at odds with

standard practice. If the random assignment was delayed until after the baselines had

stabilized in order to address the concern for stability, then the principle of



randomization would be breached.

Consequently it is not appropriate to apply any of theses three randomizations tests

to the calculation of effect size for intra-subject experimental designs.

If all the data points in the treatment phase of a single-case experimental design

exceed the data points of the previous baseline phase, then it will hardly be necessary

to use a statistical tool to judge the effectiveness of atreatment. But, as found by Ma

(1979), there is only about one third of a chance that a treatment phase has

non-overlapping data. Ma computed the percentage of non-overlapping treatment

phases from The Journal of Applied Behavior Analysis (1968-76), Journal of

Behavior Therapy and Experimental Psychiatry (1970-76), Behavior Therapy

(1970-76) and Behavior, Research and Therapy (1970-76), and obtained yearly

average of 32.5% of non-overlapping, with arange from 25.6% to 39.7%, and

SD=4.32%.

The small number of data points in the phases of single-subject research would

preclude the application of an ARIMA (autoregressive integrated moving average)

model to the analysis of trend- or level-changes between baseline and treatment

phases. In order to correctly identify an ARIMA model in atime series, one needs at

least 50 observations. A model identified with less than 20 data points would be

fragile, and the number of data points in a phase of intra-subject research is normally



less than 20.

Mastropieri and Scruggs (1985-86) took a nonparametric approach to synthesize

the effects of early intervention for socially withdrawn children evaluated with

single-subject methodology, and used PND as the indicator of effect size. This

indicator will have a range between 0% and 100%. The percentage of

non-overlapping data is the percentage of data points in the treatment phase over the

highest point of the distribution in the baseline phase (or below the lowest point of

data points in the baseline phase if the desirable behavior is expected to decrease after

the intervention is introduced). The PND approach was then further applied by

Behavior analysts to synthesize the effect sizes of other variables. (Scruggs,

Mastropieri, Cook, and Escobar, 1986; Scruggs, Mastropieri, Forness, and Kavale,

1988; Mathur, Kavale, Quinn, Forness, and Rutherford Jr.,1998).

The PND approach has the following advantages:

1. Asit isanonparametric approach, it can be free from the constraints of the

assumptions of parametric statistics.

2. It iseasy to calculate directly from graphic displays. There is no need to recover the

original value of each data point. For the computation of parametric statistics, the

recovery of data values is necessary, as each data point in agraphic display is

usually enlarged for visual inspection, so it is hard, if not impossible, to regenerate



precisely the original values of the data points.

3. It iseasy to interpret qualitatively. A PND of 90% and higher indicates highly

effective, 70% to less than 90% represents moderate (or fair) effect, 50% to less

than 70% indicates mild or questionable effect, while below 50% is considered as

an ineffective treatment. This interpretation is based upon previous comparisons of

PND scores by visual analysis (Scruggs, et a. 1986).

4. PND scores have been found to be highly correlated with overall outcome ratings

of treatment effectiveness by experts (with Spearman correlation coefficient rs=0.68,

p<.001 or point-biserial r=0.69, p<.001). (Mastropieri & Scruggs, 1985-86).

White, Rusch, Kazdin, and Hartmann (1989) have raised afurther potential

problem regarding the multiple baseline paradigm while calculating the PND. They

contend that when changes in one baseline result in changes in another baseline, such

an effect indicates that the baselines are not independent; therefore the calcul ated

effect sizes cannot be regarded as independent of the others. Thistype of no

independence could interfere with the drawing of conclusions about the overall

effectiveness of an intervention.

However this problem does not seem so detrimental, because two important

recommendations for conducting single-case experimental designs are strictly

observed by most analystsin the field of applied behavior:



1. Baseline measurement should be continued until a stable pattern emerges (Hersen

& Barlow, 1976, p.74).

2. In amultiple baseline design, a basic assumption is that the targeted behaviors are

independent from one another. The researcher should be assured that the treatment

in one baseline is effective while the rate of untreated behavior in other baselines

remains relatively constant. A similar requirement isin place when the

multiple-baseline is not across behaviors, but across settings or subjects (Hersen &

Barlow, 1976, p.226).

If thereisafailure in the design of the research to follow these two rules, claims

made on the basis of such research would probably be seen asinvalid.

However the PND approach has crucia drawback.

1. If some data points in the baseline phase have reached ceiling (or floor, if the

desirable behavior is expected to decrease after the introduction of treatment) level,

then the PND scores will be 0%, although by visual inspection the treatment effect

did exist. In the redlity it is not unusual to find data points reaching the ceiling or

floor level in the graphic displays of intra-subject researches (for example, Koegel

& Frea, 1993).

2. It might be expected that in the second baseline phase, the treatment effect noted in

the first treatment phase would not abruptly drop to the level of the first baseline



phase but become gradually extinct, and the curve in the second treatment phase

would also rise progressively. There would therefore be an orthogonal slope change

in the second pair of baseline-treatment phases (Scruggs, et al., 1987, p.29). In this

case, the PND scores of the second treatment phase would be greatly

underestimated.

In this regard the PND approach would run the risk of making a Type error, i.e.,

accepting the false null hypothesis. In order to improve these shortcomings, the

present author proposes a PEM (percentage of data points exceeding the median of

the previous baseline) approach.

The null hypothesis of the PEM approach isthat if the treatment has no effect, the

data points in the treatment phase will fluctuate up and down around the middie line.

The data points have 50% of chance of being above and 50% of being below the

middleline.

The present investigation is to compare the validity of PND with that of PEM. The

validity criterion is the effectiveness judgment of the original author/s of each article

in the meta-analysis. The correlation between the PND scores and the ratings of

effectiveness judgment of the original author/s, and the correlation between PEM

scores and ratings of effectiveness judgment of the original author/s will be compared.

The higher the correlation is, the greater the validity.
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The PEM score has arange of +1. One can compute one PEM score from each pair

of baseline-treatment phases. The PEM score has the same meaning as the effect size.

One can further calculate the average effect size of each article.

In the presence of ceiling or floor or data pointsin the baseline, as shown in

Figure 1, the PEM approach is capable of computing the PEM scores and reflect the

effect size while the PND approach can not.

However in the presence of orthogonal slope in the baseline-treatment pair after the

first treatment phase, the PEM could only show an improvement halfway. Scruggs &

Mastropieri (1998) have noted that this problem has rarely been encountered in the

research literature. It is not unreasonable to expect that treatment effect might

maintain into the second baseline, especially when the dependant variable is related to

ability, such asin accuracy of tasks completed. In such cases the researcher usually

employs a multiple-baseline design instead of areversal design. The present

investigation will count the percentage of baseline-treatment pairs showing

orthogonal slope changes after the first treatment phase.

In order to demonstrate how can the PEM approach be applied in the performance

of a quantitative synthesis of single-subject experimental researches, researches on

self-control treatment were analyzed to provide an example.

Nakano (1996) used self-control procedure to treat speed and impatience behaviors
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of the type A behavior pattern with a multiple baseline design across three subjects, all
self employed women. The independent variable was no work or reading during and
after ameal and the Subjects had to self-record the number of minutes of eating and
relaxing per meal. This treatment resulted in the increase of eating and relaxing time
per meal from 18.3, 23.6, and 25.2 minutesto 47.9, 56.0 and 61.0 in Subject 1, 2, and
3 respectively. These results were maintained at a 12-week follow-up and were
associated with a decrease in the severity of psychosomatic symptoms.

There has been extensive publication of research on assessment of the effect of
self-control on the undesirable behavior to be extinguished or the desirable behavior
to be reinforced. However so far, thereis still no study synthesizing the overall
effectiveness of self-control investigated with single-case experimental designs.

Method
Procedures for Locating Sudies
The single-subject researches on self-control used in this synthesis were obtained
through a computer-assisted search of the relevant databases, including EBSCOhost,
ERIC, and ProQuest. Descriptors included self-control, self-instruction, self-recording,
self-assessment, self-feedback, self-reinforcement, self-monitoring, and
self-management. Self-instruction, self-recording and self-reinforcement are

important components of self-control. A hand search of relevant behavior analysis
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journals such as Journal of Applied Behavior Analysis; Behavior Modification;

Behavior Assessment; Behavior Therapy; and Behavior, Research and Therapy was

also conducted. Studies that meet the following criteria were included in this

synthesis:

1. Data of baseline and treatment phases of reversal or multiple-baseline design were
graphically displayed for individual subjectsin atime seriesformat enabling the
PND and PEM scores to be computed.

2. The study assessed the efficacy of self-control or one or more of its components.

Procedure for coding the study
Sudy characteristics. Variables in each of the following areas were coded:

1. Authors’ conclusion of overall effectiveness of treatment (2: effective, 1: partially
effective, or O: not effective); such terms used by the original authors as slightly
increasing but overlapping with baseline; or increasing but not quite reaching the
norm; were coded as the treatment was partially effective.

2. Categorization of independent variables: Independent variables were divided into
four categories: (@) self-control, including more than two elements such as
self-instruction, self-monitoring, and self-reinforcement, synonymous terms are

self-management and self-regulation, (b) self-instruction (self-statement, reading
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aloud the instruction are attributed to this category), (¢) monitoring (Synonymous

terms are self-evaluation, self-recording, self-assessment, and self-checking), and (d)

salf-reinforcement.

3. Categorization of dependent variables: Target behaviors were classified into four

categories. (@) promoting academic behaviors measured as accuracy (or proficiency,

grades, correct responses), (b) increasing academic behaviors measured as task

completed, (c) facilitating social desirable behaviors (on-task, appropriate behaviors,

attending, desirable peer interactions, communication skills, appropriate behaviors

of interveners, such as parents, teachers), and (d) modifying social undesirable

behavior (aggressive behavior, disruptive behaviors, drug abuse, inappropriate

communicative behaviors, off-task, self-stimulations, inappropriate behaviors of

intervener, left too early, absence, coming too late).

4. First pair of baseline-treatment phases or the pair after that. Generalization or

follow-up phase as well as treatment phase without immediate preceding baseline

phase was not included in the analysis.

Computation of treatment outcomes

Treatment outcomes were calculated by computing the PND scores and PEM
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scores of each pair of baseline-treatment phases. Treatment generalization and

follow-up phases with no immediately preceding baseline phase were excluded from

the calculation of PND and PEM scores as their effect might be contaminated by the

preceding phase.

Reliability. A student of doctoral program in education serving as a part-time

research assistant conducted the variable coding and calculation of PND aswell as

PEM scores. The present author checked her work and the percentage of agreement

was counted. Disagreements were resolved by discussion.

Calculation of PEM. By computing the PEM scores, one needs only to draw a

horizontal middle line in the baseline phase. This horizontal middie line will hit the

middle point when the number of data points in the baseline phaseis odd, and go

between the two middle points if the number of data pointsis even. Thismiddlie line

will stretch out horizontally to the treatment phase. Then the percentage of data points

of treatment phase above the middle line may be calculated. If the desired behavior is

expected to decrease after the treatment is introduced, then the PEM score will be the

percentage of data points below the middle line in the treatment phase.
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Figure 1 demonstrates the method of calculating the PEM. First, draw a
horizontal line (median) of the baseline phase and then extend it to the treatment
phase. There are eight points over the median line. Therefore, the PEM is
9/11=81.81%. And the PND =0/11=0%.

Testing the significance of the average effect size. Because the effect size of each
article might be regarded as an independent observation, accordingly, it would be
plausible to employ at-test to examine whether the overall mean effect size of all

articles used in the meta-analysis deviates from zero. The formulafor calculating the

t-valueis;
_ ES-5
) 0
JN

Where, ES isthe average effect size, SD is the standard deviation of all effect sizes; N
isthe number of effect sizesin a meta-analysis for single-case experimental

researches.
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Results

From the total of 61 articles used for quantitative synthesis in the present study,
16 were sampled for the calculation of coding reliability. Percentage of agreement
between the present author’s coding and that of the research assistant was 83.65% for
the coding of original authors' judgments, and 95.85% for the PND. But the reliability
of coding was catastrophic for the PEM. Owing to imprecise definitions given by the
present author, the assistant misunderstood the median of baseline phase as the middie
point of time series of baseline phase. The percentage of the agreement for coding for
PEM became complete after explanation. Most of the inconsistency in coding original
authors' judgments on treatment effects was found in the category of moderate effect,
which was coded as 1, whereas noticeable effect (coded as 2) and little effect or no
improvement (coded as 0) showed little confusion. Altogether 659 pairs of
baseline-treatment phases were analyzed.
As the coding numbers of the judgments of original authors on the treatment effects
were of ordinal scale, the Spearman correlation was used to decide which method, the
PND or PEM, had a higher consonance with original researchers judgment on
treatment effect. The matrix of Spearman correlation coefficients between the

judgments of original researchers, PND, and PEM is presented in Table 1 with
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number of effect sizesin parentheses.

Insert Table 1 about here

Table 1 shows that PEM has a higher correlation with the original authors
judgment than that of PND with original authors' judgment, no matter whether it is
calculated with the sample of pairs of baseline-treatment phase or with sample of
articles having only one average value of effect size. This finding indicates that PEM
might be a more suitable indicator for the effect size of treatment in single subject
experimental designs.

PEM scores might not always be distributed normally, however violation of
normality would not cause serious consequence (Lindquist, 1956, p.82). Mean PEM
scores were used to test against 0.5 probability of fluctuating over and below the
median line of the preceding baseline phase to demonstrate whether the averaged
effect size of an independent variable is statistically significant.

The mean of 659 PEMs s .8685 with standard error = 0.009173. To test the
significance of effect size of self control, this mean was compared with 0.5 and a
t-value, tes=40.173, p<.001, was obtained. This result indicates that the null

hypothesis, that data points in the treatment phase would fluctuate around the median

18



of the preceding baseline phase, isrejected, i.e., the self-control training has positive
significant effect on the behaviors to be modified. The mean of 659 PNDsis.6051
with standard error =0.01537. Comparing this mean with O results in tgs5=39.379,
p<.001, which is similar to the result obtained by the PEM approach.

In order to respond to the critics that effect sizesin an article are not independent,
the effect sizes of each article are averaged to form a single average effect size. It was
found that the mean of 61 PEMsis .9029 with standard error = 0.01648. To test the
significance of average effect size (ES) of self control, the averaged effect size was
compared with 0.5, and at-value, tgp=24.443, p<.001 was obtained. This result
indicates that the null hypothesis that 50% of data points in the treatment phase would
be distributed above and the other 50% would distributed below the median of
preceding baseline phase is rejected. Therefore self-control training has positive
significant effect on the behaviors to be modified. The mean of 61 PNDsis 0.662 with
standard error =0.03361. A t-test, t0)=19.823, p<.001, indicates also a significant

effect for sdf-control.

In noting the change in the orthogonal slope after the first treatment phase, only
two out of 61 articles had clear orthogonal slope changes in the second baseline phase.

There are examples to be found in the diagrams for Subjects 1, 2, and 7 in Figure 1 of
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Olympia, et al. (1994), and Student 4 in Figure 1 of Koegel & Koegel (1990).

There are 59 ABAB-designs contained in the present study. In order to investigate
whether the orthogonal slope change threats the effect size of the second
baseline-treatment pair, the effect size of the second pair was subtracted from that of
the first baseline-treatment pair. Then at-test was applied to test whether the average
difference of thefirst and second pair was significantly different from zero. The result
was obtained that the average difference of the two pairs was—0.0267 for the original
author’s judgment (t (74 = -1.4, p=.159); the average difference was -.074 for PND,
with t (7sy = 1.51, p=.135; and the average difference was .077 for PEM, with t
7= .255, p=.80. The minus sign of average difference indicates that the effect size of
the second pair is higher than that of the first one. All t-tests were not significant. This
finding manifests the fact that the problem of orthogonal slope change in the
ABAB-designsis not serious.

More specific breakdown of the effect of self-control by PEM, PND and original
authors' judgments are given in Table 2.

Under the condition of unequal size, the heterogeneity of variance would cause
serious consequence (Scheffe, 1961), and it can be seen in Table 2 that the sizes of
subcategories are not equal. Accordingly, score differences by various study

characteristics could not be compared.
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Each subcategory of variable was only tested by means of a single group t-test to

demonstrate whether the mean score of that subcategory was statistically different

from 0.5 for PEM and O for PND.

Since there was no obvious discrepancy in the results, regardless of

baseline-treatment pair or article was used as unit of analysis, the N in Table 2

designates the number of baseline-treatment pair as the unit of analysis with the

exception of second line (with article as unit).

Independent Variables. Interventions were divided into four subcategories: (a)

self-control package, (b) self-instruction, (c) self-monitoring, and (d)

self-reinforcement. Interventions in four subcategories al had statistically significant

effect on the behaviors to be modified.

Dependent Variables. Target behaviors were divided into academic behaviors

(measured in performance in accuracy and work completed) and social behaviors

(measured in devel oping appropriate behaviors and in reducing inappropriate

behaviors). The effect sizes of treatment all reached a significant level (p< .001).

Setting. Intervention settings were classified as home, institution (including clinic and

various therapeutic centers, school), and other places (including company, community,

and swimming pool). Content of Table 2 exhibited that self-control treatments have
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significant effect in all settings.

Interveners. Breakdown of PEM, PND, and original author’s judgment scores by

researcher, experimenter (including treatment provider, trainer, research assistant,

instructor), staff (including therapist, facilitator, teaching parent, counselor, clinician),

teacher (including swimming coach), and tutor (including peer teacher and home tutor)

revealed that all agents of treatment were creditable and shown to be successful in

implementing self-control treatment programs.

Subject Classifications. Subjects in the present study were classified as attention

deficit hyperactivity disorder, autism, brain injury, chronic alcoholic, emotional

disturbance, learning disability, mental retardation, and normal (including subjects

with normal 1Q but having behavior problems, such as disruptive, behavior disorder,

pre-delinguent, socially isolated, and underachieving). With the exception of chronic

alcoholics, al subjects were trained successfully to be self-controlled. The experiment

with chronic alcoholics had only four cases. Contingent electrical shocks had a

temporary suppressing effect, but due to too few sample sizes, the effect was not

statistically significant.

Subject Age and Sex. Table 2 shows that training in self-control has a statistically

significant effect for males as well as females, and for different levels of ages ranging

from preschool age to adult.
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Discussion

Examining the resultsin Table 2, it can be found the PEM, PND and original
authors' judgment have similar outcomes in the sense of statistical significance. The
display in Table 1 indicates that the PEM scores have a higher correlation with the
original authors’ judgment than PND scores do. Furthermore, PEM isfree from the
fatal influence of the data point, which has reached the ceiling (or floor if the behavior
isundesirable and is to be reduced) in the baseline phase. This has been a source for
concern in the use of PND. Researches with results which have data point reaching
ceiling or floor in the baseline phase are found in Kissel, et al. (1983); Koegel, et al.
(1992); Stahmer & Schreibman (1992); Olympia, et al. (1994); Kern, et al. (2001);
Brigham, et al. (1985); Koegel & Frea (1993); Glomb & West (1990); Dunlap &
Dunlap (1989); Burgio, et a.(1983); Gumpel & Davis (2000)I Billings & Wasik
(1985); Burgio, et a. (1980); Wood, et a.(2002); Martin & Manno (1995); Blick &
Test (1987); Carr & Punzo (1993); Swanson (1981); Kern-Dunlap, et a. (1992);
Mckenizie & Rushall (1974); Wilson, et al. (1975). These two observationss lead the

present author to suggest the use of PEM as a more appropriate method of quantitative

23



synthesis for single-subject research.

The problem of non-independence of effect sizes mentioned by White, et al.

(1989) did not interfere with the drawing of conclusions about the treatment in the

present study. The first two rowsin Table 2 reveal that using baseline-treatment phase

asaunit of analysis, which might have the potential problem of statistical

independence, had same conclusion as using article as a unit. Their means were

significantly different from O (in case of PND and original author’s judgment) or 0.5

(in case of PEM) with p< .001.

The present meta-analysis found that self-control training, either in the form of a

self-control package or in the form of single element of self-control, such as self -

instruction, self-monitoring, or self-reinforcement, had statistically significant effect

on al four categories of behaviors:. (a) academic behaviors, which were measured in

accuracy, such as performance in spelling words, arithmetic, grade, reading, making

chef salad, emergency responses, science, specia study, home works, and steps in

self-instruction, (b) academic behaviors, which were measured in work compl eted,

e.g., rate of completion in mathematics, verbalization of self-instruction, and printing

tasks, (c) socially desirable variables, e.g., on-task, appropriate conversation,

attending, desirable peer interactions, communicative skills (such as making

eye-contact, and making initiative), room cleaning, and staff contingent interaction
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with residents, and (d) socially undesirable behaviors to be reduced including

inappropriate social communicative behavior, negative interaction, aggressive

behavior, disruptive behavior, off-task, alcoholic consumption, self-stimulation,

stereotypic behavior, absence, arriving too late, and leaving too early.

The results are consistent with the results of meta-analysis with

group-comparison data as samples (Baker, Swisher, Nadenichek, and Popowicz, 1984,

Stage and Quiroz, 1997). Baker, et a. (1984) found that training of self-instruction

could effectively reduce anxiety, and Stage and Quiroz (1997) concluded that

self-management training could diminish disruptive behaviors. Mean of effect size=

0.97, k=30, t=8.30, p< .01

The sample of self-control articles analyzed in the present study isnot final, as

the results of new research appear regularly in journalsin the field of applied behavior

analysis. It is hoped that the PEM approach or another newly devel oped one can be

accepted for use in the quantitative synthesis of single-subject research in order that

the results of empirical research of single-subject studies can be more readily

consolidated as part of the body of knowledge in applied behavior science.
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Table 1
Matrix of Spearman correlation coefficients between original authors' judgment, PND,

and PEM
Judgment  PND PEM
Judgment _ 0.50*** (,53***
(N=647) (N=647)
PND 0.47*%** 0.64***
(k=61) (N=659)
PEM 0.61***  0.70***

(k=61)  (k=61)

Note. The correlation coefficients of the sample of pairs of baseline- and
treatment-phase are above the diagonal; that of the sample of articles each
having only one average effect size is below the diagonal. In the parentheses,
N isthe number of pairs of baseline-treatment phase and k is the number of

articles.

**x n< 001
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Table 2

Effect size by study characteristics

Variable

PEM

PND

Author's Judgment

SE

SE

Overdll effect

With
baseline-treat
ment pair as
unit

0.87

0.009

659

40.17*

0.61

0.015

659

39.38*

1.67 |0.026 |647

65.25*

With article as
unit

0.016

61

24.44*

0.67

0.034

61

19.82*

1.79 10.055 |61

32.71*

Intervention
(independent
variable)

Self-control
package

0.52

0.016

258

19.97*

0.51

0.023

258

19.69*

1.57 10.043 (251

36.94*

Salf-instruction

0.88

0.024

91

15.71*

0.77

0.035

91

21.60*

1.77 10.065 |91

27.40*

Self-monitoring

0.4

0.012

301

33.34*

0.64

0.021

301

29.54*

1.73 10.037 [296

46.77*

Self-
reinforcement

0.9

0.059

7.07*

0.81

0.116

6.93*

1.56 [0.176 |9

8.85*

Behavior
(dependent
variable)

Academic
behavior
(accuracy)

0.89

0.015

221

25.89*

0.68

0.026

221

26.22*

1.71 |0.038 [216

45.10*

Academic
behavior
(work

Anmanl b~

0.80

0.034

7

8.81*

0.49

0.042

7

11.69*

151 |0.10 |77

15.79*
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completed)

Social behavior [0.88 [0.013 266 [28.79* (0.6 [0.024 [266 |25.30*|1.68 |0.041 (266 |40.95*
(desirable)
Social behavior [0.84 [0.025 (95 [13.37*(0.54 [0.043 (95 |12.33*|1.72 (0.067 (88 [25.79*
(undesirable
behavior
reduced)
Setting
Home 0.98 |0.009 33 |54.88*(0.91 [0.036 33 [25.28*|2 0 33 ja
Institution 0.91 [0.023 147 |14.18*(0.49 (0.032 (147 |14.99*|1.54 |0.065 147 |23.67*
School 0.88 [0.011 416 |34.03*(0.64 [0.019 416 [33.21*|1.65 |0.032 404 |51.43*
Other places  |0.84 [0.031 51 |11.15*|0.48 |0.052 |51 [9.27* |1.98 [0.02 51 |101.0*
Subject age
Below 7years (091 [0.051 15 |7.95* |0.54 0.114 |15 4.73* 1.6 |0.214 (15 |7.48*
old
7-12 yearsold (0.86 [0.013 [367 |28.03*|0.59 (0.02 (367 |30.02*|1.56 [0.037 [362 |40.92*
13-15yearsold (0.88 [0.025 [104 (15.11*|0.62 [0.042 |104 |14.89*1.87 |0.048 |97 (39.05*
16-18 yearsold [0.89 [0.04 [32 [9.64* (0.58 0.081 (32 [7.11* |2 0 32 la
Over 18 years |0.88 (0.019 |123 |19.68* [0.64 |0.036 |123 [17.58*|1.74 |0.055 (123 |31.54*
old
Subject Sex
Female 0.88 [0.016 (190 |23.09* (0.63 [0.029 190 [22.25*|1.7 |0.05 |187 |34.35*
Mae 0.88 |0.013 323 (30.00* (0.6 [0.022 (323 |27.35%|1.7 |0.037 [321 |46.01*
Subject
Classification
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Attention deficit|0.93 (0.02 |16 [21.95*|0.66 [0.087 |16 |7.63* [1.81 0.1 16 (17.99*
hyperactivity
disorder

Autism 0.92 0.023 37 |18.46* 0.57 [0.073 37 |7.92* |1.86 |0.057 |37 |32.73*

Brain injury 0.96 0.027 16 |17.00*(0.94 [0.035 |8 |26.83*|2 0 16 |a

Chronic 0.83 0.118 4 275 |0.56 (0.214 4 264 |1 0 4 a
alcoholics
Emotional 0.89 0.032 |66 |12.08*|0.68 [0.051 |66 |13.36*|1.83 [0.06 |66 |30.83*
disturbance
Learning 0.88 |0.018 152 |20.81* (0.59 [0.031 (152 |19.03*|1.54 |0.066 147 |23.41*
disability
Mental 0.83 |0.025|128 |13.08* |0.65 [0.034 [128 |18.84*|1.69 [0.063 128 |26.59*
retardation
Normal 0.86 |0.015 [238 |24.25* |0.55 [0.026 [238 |21.65*|1.65 [0.04 231 |41.33*
Intervener
Researcher
0.83| 0.022| 126(15.02*| 0.5/ 0.037| 126|13.70*|1.48 |0.059 (126 [24.88*
Experimenter
0.91/ 0.018| 127(23.22*| 0.73] 0.033| 127|22.38*|1.87 (0.041 (127 |45.67*
Staff
0.82 0.027| 100{11.90* | 0.49 0.037| 100/13.21*|1.64 [0.07 100 |23.30*
Teacher
0.87/ 0.015 264(25.43*| 0.58 0.024| 264/24.46*|1.63 (0.045 [252 |36.29*
Tutor
0.99 0.071) 28/69.00*| 0.97| 0.019] 28/50.42*|2 0 28 |a
Note.

& pecause standard error is 0, t value cannot be calculated
b SE=Standard error
* p<.001
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Figure caption

Figurel. Demonstrating the method of calculating PEM
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. [Teache _
and Rod @4 undeSIrar ic 2.0 1.00 1.00
Quevi ble increas
llon classroo e(14.6
(1976 m %-70.8
) behavior School (%)
Self-inst |Socid Normal:
. . . Immed
ruction (desirable: highly i te
Borns on-task disruptiv nd
tein behaviors e and
. . [Teache dramat
and Tim @4 undeswar i 2.0 1.00 1.00
Quevi ble .
increas
llon classroo
e(10%-
(1976 m
. 77.8%)
) behavior School
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Self-cont/Social Normal:
rol: undesirable: academi
self-man [disruptive cally
agement [behavior(dete weak,im
program |ntions) mature
or
impulsiv
e, and
Speaking
NA|  without
Brigh : permissi
am, Sixt  on,
Hopp h-, being
er, sev|  |out of
Hill, ent| |seat and
Arma h-, other
s, and and  |minor
News eig| [classroo
om hth| m
(1985 -gr disruptio[Teache Declin
) S1 adeNAns. r School e 2.0 0.00 0.00 2R
Self-cont/Social Normal:
rol: undesirable: academi
self-man [disruptive cally
agement |behavior(dete weak,
program |ntions) immatur
NA |eor
Brigh : impulsiv
am, sixt  |e and
Hopp h-, Speaking
er, sev|  without
Hill, ent| |permissi
Arma h-, on,
s, and and |being
News eig| |out of
om hth|  |seat and
(1985 -gr other  [Teache
) S2 adeNAminor |r School 0.0 0.17) 0.67, 1R
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classroo
m

disruptio
ns.
Self-cont/Social Normal:
rol: undesirable: academi
self-man [disruptive cally
agement [behavior(dete weak,
program |ntions) immatur
e or
impulsiv
e, and
Speaking
NA|  without
Brigh : permissi
am, Sixt  on,
Hopp h-, being
er, sev|  jout of
Hill, ent| (seat and
Arma h-, other
s, and and  |minor
News eig| [classroo
om hth| |m
(1985 -gr disruptio[Teache
) adeNAns. r School 0.33 0.33 2R
Self-cont/Social Normal:
rol: undesirable: NA| |academi
Brigh |self-man disruptive ; cally
am, |agement |behavior(dete Sixt  weak,im
Hopp [program ntions) h-, mature
er, sev| jor
Hill, ent| |[impulsiv
Arma h-, e, and
s, and and  |speaking
News eig| |without
om hth| |permissi
(1985 -gr on, Teache
) adeNAbeing I School 0.17, 0.83 1M
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out of

seat and
other
minor
classroo
m
disruptio
ns.
Self-cont/Social Normal:
rol: undesirable: academi
self-man [disruptive cally
agement [behavior(dete weak,im
program |ntions) mature
or
impulsiv
e, and
Speaking
NA|  without
Brigh : permissi
am, Sixt  on,
Hopp h-, being
er, sev|  |out of
Hill, ent| |seat and
Arma h-, other
s, and and  |minor Remai
News eig| [classroo ned
om hth| |m periodi
(1985 -gr disruptio[Teache cally
) adeNAns. r School high 0.0 0.00 0.17
Brigh [Self-cont{Social NA| |Normal:
am, [rol: undesirable: : academi
Hopp [self-man|(disruptive sixt  [caly
er, [agement behavior h-, weak,im
Hill, |program |(detentions) sev|  |mature Immed
Arma ent| (or iately
s, and h-, impulsiv droppe
News and |e,and [Teache dto
om eig [NA|speaking|r School [zero 2.0 1.00 1.00
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(1985 hth|  without
) -gr permissi
adel  |on,
being
out of
seat and
other
minor
classroo
m
disruptio
ns.
Self-cont/Social Normal:
rol: undesirable: academi
self-man [disruptive cally
agement |behavior weak,im
program |(detentions) mature
or
impulsiv
e, and
Speaking
NA|  without
Brigh : permissi
am, Sixt  on,
Hopp h-, being
er, sev|  |out of
Hill, ent| |seat and
Arma h-, other
s, and and  |minor
News eig| [classroo
om hth| m
(1985 -gr disruptio[Teache
) S7 adeNAns. r School 0.00 0.50
Brigh [Self-cont{Social NA| |Normal:
am, [rol: undesirable: : academi
Hopp [self-man|(disruptive sixt  [caly
er, [agement behavior h-, weak,im [Teache
Hill, |program |(detentions) |S8 sevNAmature |r School 0.00, 0.50
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Arma ent or
s, and h-, impulsiv
News and |e and
om eig Speaking
(1985 hth|  |without
) -gr permissi
adel  |on,
being
out of
seat and
other
minor
classroo
m
disruptio
ns.
Self-cont/Social Normal:
rol: undesirable: academi
self-man [disruptive cally
agement |behavior weak,
program |(detentions) immatur
e or
impulsiv
e, and
Speaking
NA|  without
Brigh : permissi
am, Sixt  on,
Hopp h-, being
er, sev|  |out of
Hill, ent| |seat and
Arma h-, other
s, and and  |minor
News eig| [classroo
om hth| m
(1985 -gr disruptio[Teache
) adeNAns. r School 0.00/ 0.50




Self-cont/Social Normal:
rol: undesirable: academi
self-man [disruptive cally
agement |behavior weak,
program |(detentions) immatur
e or
impulsiv
e, and
Speaking
NA|  without
Brigh : permissi
am, Sixt  on,
Hopp h-, being
er, sev|  |out of
Hill, ent| |seat and
Arma h-, other
s, and and  |minor
News eig| [classroo
om hth| m
(1985 -gr disruptio[Teache Declin
) S10  |jadeNAns. r School e 2.0 0.00 0.33
Self-cont/Social Normal:
rol: undesirable: academi
self-man [disruptive cally
agement |behavior weak,
program |(detentions) immatur
NA |eor
Brigh : impulsiv
am, sixt  |e and
Hopp h-, Speaking
er, sev|  without
Hill, ent| |permissi
Arma h-, on,
s, and and |being
News eig| |out of
om hth| |seat and
(1985 -gr other  [Teache
) S11  jadeNAminor I School 0.00 0.67
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classroo
m

disruptio
ns.
Self-cont/Social Normal:
rol: undesirable: academi
self-man [disruptive cally
agement |behavior weak,
program |(detentions) immatur
e or
impulsiv
e, and
Speaking
NA|  without
Brigh : permissi
am, Sixt  on,
Hopp h-, being
er, sev|  jout of
Hill, ent| |seat and
Arma h-, other
s, and and  |minor
News eig| [classroo
om hth| |m
(1985 -gr disruptio[Teache
) S12  [adeNAns. r School 0.00[ 0.17
Self-cont/Social Normal:
rol: undesirable: NA| |academi
Brigh |self-man disruptive ; cally
am, |agement |behavior(dete Sixt  weak,im
Hopp [program ntions) h-, mature
er, sev| jor
Hill, ent| |[impulsiv
Arma h-, e, and
s, and and  |speaking
News eig| |without
om hth| |permissi
(1985 -gr on, Teache Declin
) S13  |adeNApeing |r School e 2.0 0.00 0.50
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out of
seat and
other
minor
classroo
m
disruptio
ns.
BrodeSelf-mo [Social
n, nitoring: |desirable:
Hall, |self-reco [study behavior Signifi
and [rding |(atendingto a School icant
Mitts teacher-assign : change
(1971 ed task) Couns [classro|(30%-
) Liza | 13F Norma glor jom  [78%) 2.0 1.00; 1.00
BrodeSelf-mo [Social
n, nitoring: |desirable:
Hall, self-reco|study behavior
and [rding |(atendingto a School Increas|
Mitts teacher-assign : ed(27
(1971 ed task) Couns |classro(%-80
) Liza | 13F Norma gor jom (%) 2.0 0.89 1.00
Burgi |Self-inst |Academic:
0, ruction: [self-instructio
Whit  self-instr|nal
man |uctional verbalization
and  |package jon math task School
Johns : High
on Experi (classrofreque
(1980) Judy 9F MR menteriom  |ncy 2.0 1.00 1.00
Burgi |Sdlf-inst |Academic:
0, ruction: [self-instructio
Whit |self-instr nal
man |uctional verbalization School
and  |package [on math task
Johns experi [High
on Experi mental freque
(1980) Angie | 11IF MR menter room |ncy 2.0 0.92 0.92
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Burgi
0,
Whit
man
and
Johns
on
(1980)

Self-inst
ruction:
self-instr
uctional
package

Academic:
self-instructio
nal
\verbalization
on math task

Judy

MR

Experi
menter

School

classro
om

Positiv
e effect

2.0

0.31

0.31

Burgi
0,
Whit
man
and
Johns
on
(1980)

Self-inst
ruction:
self-instr
uctional
package

/Academic:
self-instructio
nal
\verbalization
on math task

Angie

11F

MR

Experi
menter

School

classro
om

Positiv
e effect

2.0

0.88

0.88

Burgi
0,
Whit
man
and
Johns
on
(1980)

Self-inst
ruction:
self-instr
uctional
package

/Academic:
self-instructio
nal
verbalization
on phonics
task

Judy

MR

Experi
menter

School

classro
om

No
effect

0.0

0.00

0.00

Burgi
0,
Whit
man
and
Johns
on
(1980)

Self-inst
ruction:
self-instr
uctional
package

/Academic:
self-instructio
nal
verbalization
on phonics
task

Angie

11F

MR

Experi
menter

School

classro
om

No
effect

0.0

0.05

0.05

Burgi
0,
Whit
man
and
Johns

Self-inst
ruction:
self-instr
uctional
package

/Academic:
self-instructio
nal
verbalization
on printing
task

Judy

MR

Experi
menter

School

experi
mental
room

High
freque
ncy

2.0

1.00

1.00
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on
(1980)

Burgi
0,
Whit
man
and
Johns
on
(1980)

Self-inst
ruction:
self-instr
uctional
package

/Academic:
self-instructio
nal
verbalization
on printing
task

Angie

11F

MR

Experi
menter

School

experi
mental
room

High
freque
ncy

2.0

0.92

0.92

Burgi
0,
Whit
man
and
Johns
on
(1980)

Self-inst
ruction:
self-instr
uctional
package

/Academic:
self-instructio
nal
verbalization
on printing
task

Judy

MR

Experi
menter

School

classro
om

Positiv
e effect

2.0

0.63

0.63

Burgi
0,
Whit
man
and
Johns
on
(1980)

Self-inst
ruction:
self-instr
uctional
package

/Academic:
self-instructio
nal
verbalization
on printing
task

Angie

11F

MR

Experi
menter

School

classro
om

Positiv
e effect

2.0

0.95

0.95

Burgi
0,
Whit
man
and
Johns
on
(1980)

Self-inst
ruction:
self-instr
uctional
package

Social
undesirable:
off-task
behavior

Judy

MR

Experi
menter

School

experi
mental
room

Genera
lly low

0.0

0.00

0.84

Burgi
0,
Whit

Self-inst
ruction:
self-instr

Social
undesirable:
off-task

Judy

MR

Experi |

menter

School

experi

Genera
lly low

0.0

0.00

0.72
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man
and
Johns
on
(1980)

uctiona
package

behavior

mental
room

Burgi
0,
Whit
man
and
Johns
on
(1980)

Self-inst
ruction:
self-instr
uctional
package

Social

undesirable:

off-task
behavior

Angie

11F

MR

Experi
menter

School

experi
mental
room

Genera
[ly low

0.0

0.08

0.83

Burgi
0
Whit
man
and
Johns
on
(1980)

Self-inst
ruction:
self-instr
uctional
package

Social

undesirable:

off-task
behavior

Angie

11F

MR

Experi
menter

School

experi
mental
room

Genera
[ly low

0.0

0.00

0.83

Burgi
0
Whit
man
and
Johns
on
(1980)

Self-inst
ruction:
self-instr
uctional
package

Social

undesirable:

off-task
behavior

Judy

MR

Experi
menter

School

classro
om

Gradua
| but
marke

decrea

2.0

0.81

1.00

Burgi
0
Whit
man
and
Johns
on
(1980)

Self-inst
ruction:
self-instr
uctional
package

Social

undesirable:

off-task
behavior

Judy

MR

Experi
menter

School

classro

om

Gradua
| but
marke

decrea

2.0

1.00

1.00
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Burgi [Self-inst [Social

0, ruction: |undesirable:

Whit  self-instr|off-task Gradua

man |uctional |[behavior | but

and  |package School marke

Johns X d

on Experi classrodecrea

(1980) Judy 9F MR menteriom  |se 2.00 0.90 1.00 1R
Burgi [Self-inst [Social

0, ruction: |undesirable:

Whit  |self-instr|off-task Gradua

man |uctional |[behavior | but

and  |package School marke

Johns X d

on Experi classrodecrea

(1980) Angie | 11IF MR menterom  |se 2.0 0.43 0.96 1R
Burgi [Self-inst [Social

0, ruction: |undesirable:

Whit  self-instr|off-task Gradua

man |uctional |[behavior | but

and  |package School marke

Johns X d

on Experi classrodecrea

(1980) Angie | 11IF MR menterom  |se 2.0 0.38 0.76 2R
Burgi [Self-inst [Social

0, ruction: |undesirable:

Whit  |self-instr|off-task Gradua

man |uctional |[behavior | but

and  |package School marke

Johns X d

on Experi classrodecrea

(1980) Angie | 11IF MR menterom  |se 2.0 0.30 0.35 1R
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Self-cont/Social Institut
rol: desirable: staff ion:
sel f-mon|contingent three
itoring, |interaction residen
self-eval with residents tia
uation, |(the frequency modul
self-reinflof interactions esof a
orcemen [between staff state
t, and retarded develo
self-reco residents) pmenta
rding I
disabili
ties
center
(astaff
develo
pment
classro
om, a
day
rooms
of the
three
modul
Burgi esand
0, an
Whit outdoo
man NA r
and : playgr
Reid 19- Experi jound [Increas
(1983) Mini |60 Norma |menterjarea) e 2.0 0.71] 0.71
Burgi [Self-cont{Social Institut
0, rol: desirable: staff ion:
Whit |self-mon|contingent three
man fitoring, [interaction NA residen
and  |self-eval with residents ; tia
Reid |uation, |(the frequency 19- Experi [modul |Increas
(1983) sl f-reinfiof interactions/John |60 Norma menteriesof aje 2.0 0.27| 0.55
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orcemen

self-reco
rding

between staff
and retarded
residents)

State
develo
pmenta
I
disabili
ties
center
(a staff
develo
pment
classro
om, a
day
rooms
of the
three
modul
esand
an
outdoo
r
playgr
ound
area)

Burgi

Whit
man
and
Reid
(1983)

Self-cont
rol:
self-mon
itoring,
self-eval
uation,
self-reinf
orcemen
t,
self-reco
rding

Social
desirable: staff
contingent
interaction
with residents
(the frequency
of interactions
between staff
and retarded
residents)

Tom

NA

60

Normal

Experi
menter

Institut
ion:
three
residen
tia
modul
esof a
State
develo
pmenta
I
disabili
ties
center

Increas

2.0

0.67

0.67,
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(a staff
develo
pment
classro
om, a
day
rooms
of the
three
modul
esand
an
outdoo
r
playgr
ound
area)

Burgi

Whit
man
and
Reid
(1983)

Self-cont
rol:
self-mon
itoring,
self-eval
uation,
self-reinf
orcemen
t,
self-reco
rding

Social
desirable: staff
contingent
interaction
with residents
(the frequency
of interactions
between staff
and retarded
residents)

Nancy

NA

60

Normal

Experi
menter

Institut
ion:
three
residen
tia
modul
esof a
State
develo
pmenta
I
disabili
ties
center
(a
staff
develo
pment
classro
om, a
day

Increas

2.0

0.45

0.45




rooms
of the
three
modul
esand
an
outdoo
r
playgr
ound
area)

Burgi

Whit
man
and
Reid
(1983)

Self-cont
rol:
self-mon
itoring,
self-eval
uation,
self-reinf
orcemen
t,
self-reco
rding

Social
desirable: staff
contingent
interaction
with residents
(the frequency
of interactions
between staff
and retarded
residents)

Betty

NA

60

Normal

Experi
menter

Institut
ion:
three
residen
tia
modul
esof a
State
develo
pmenta
I
disabili
ties
center
(astaff
develo
pment
classro
om, a
day
rooms
of the
three
modul
esand
an
outdoo

Increas

2.0

0.38

0.63
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playgr
ound
area)

Burgi

Whit
man
and
Reid
(1983)

Self-cont
rol:
self-mon
itoring,
self-eval
uation,
self-reinf
orcemen
t,
self-reco
rding

Social
desirable: staff
contingent
interaction
with residents
(the frequency
of interactions
between staff
and retarded
residents)

Donna

NA

60

Normal

Experi
menter

Institut
ion:
three
residen
tia
modul
esof a
State
develo
pmenta
I
disabili
ties
center
(a
staff
develo
pment
classro
om, a
day
rooms
of the
three
modul
es and
an
outdoo
r
playgr
ound

Increas

2.0

0.20

0.75
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area)

Burgi

Whit
man
and
Reid
(1983)

Self-cont
rol:
self-mon
itoring,
self-eval
uation,
self-reinf
orcemen
t,
self-reco
rding

Social
desirable: staff
contingent
interaction
with residents
(the frequency
of interactions
between staff
and retarded
residents)

Dave

NA

60

normal

Experi
menter

Institut
ion:
three
residen
tia
modul
esof a
State
develo
pmenta
I
disabili
ties
center
(a
staff
develo
pment
classro
om, a
day
rooms
of the
three
modul
es and
an
outdoo
r
playgr
ound

Increas

2.0

0.00

1.00
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area)

Burgi

Whit
man
and
Reid
(1983)

Self-cont
rol:
self-mon
itoring,s
elf-evalu
ation,self
-reinforc
ement,se
If-record

ing

Social
desirable: staff
contingent
interaction
with residents
(the frequency
of interactions
between staff
and retarded
residents)

Mary

NA

60

Normal

Experi
menter

Institut
ion:
three
residen
tia
modul
esof a
State
develo
pmenta
I
disabili
ties
center(
a staff
develo
pment
classro
om, a
day
rooms
of the
three
modul
esand

outdoo

playgr
ound
area)

Increas

2.0

0.40

1.00
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Self-cont/Social Institut
rol: desirable: staff ion:
sel f-mon|contingent three
itoring,s |interaction residen
elf-evalujwith residents tia
ation,self|(the frequency modul
-reinforc |of interactions esof a
ement,se|between staff state
If-recordjand retarded develo
ing residents) pmenta
I
disabili
ties
center(
a staff
develo
pment
classro
om, a
day
rooms
of the
three
modul
Burgi esand
0, an
Whit outdoo
man NA r
and : playgr
Reid 19- Experi jound [Increas
(1983) Ed |60 M [Norma |menterfarea) |e 2.0 0.00/ 1.00
Burgi [Self-cont{Social Institut
0, rol: desirable: staff ion:
Whit |self-mon|contingent three
man fitoring,s interaction NA residen
and  |elf-evaluwith residents ; tia
Reid |ation,self(the frequency 19- Experi [modul |Increas
(1983)|-reinforc of interactions|Angie |60 Norma menteriesof aje 2.0 0.00, 1.00
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ement,se|between staff state
If-recordjand retarded develo
ing residents) pmenta
I
disabili
ties
center(
a staff
develo
pment
classro
om, a
day
rooms
of the
three
modul
esand
an
outdoo
r
playgr
ound
area)
Self-mo |Academicl: 13
nitoring: |academic yrs
performaperformance 3
nce and mo
compl eti nth
on to School
Carr 15 :
and yrs self-co
Punzo 5 ntained
(1993 Thomamo Teache|classro|Increas
) S nthiM BD/ED | om |ed 1M
Self-mo |Academicl:
Car | . . ) 13 School
nitoring: |academic
and oerformapperformance Thomalyyrs Teache|: Increas M+
Punzo S 3 BD/ED I self-co led 1R

man AnAl
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(1993 nce and mo ntained
) compl eti nth classro
on to om
15
yrs
5
mo
nth
Self-mo |Academicl: 13
nitoring: j|academic yrs
performaperformance 3
nce and mo
compl eti nth
on to School
Carr 15 :
and yrs self-co
Punzo 5 ntained
(1993 Thomamo Teache|classro|Increas M+
) S nthiM BD/ED | om |ed R
Self-mo |Academicl: 13
nitoring: j|academic yrs
performaperformance 3
nce and mo
compl eti nth
on to School
Carr 15 :
and yrs self-co
Punzo 5 ntained
(1993 Thomamo Teache|classro|Increas
) S nthiM BD/ED | om |ed M
Self-mo |Academicl: 13
nitoring: |academic yrs
performaperformance 3 School
Carr |nce and mo X
and jcompleti nth self-co
Punzojon to ntained
(1993 Micha (15 Teache|classro|Increas
) el yrsM BD/ED |r om |ed M

71



5
mo
nth
Self-mo |Academicl: 13
nitoring: jacademic yrs
performaperformance 3
nce and mo
compl eti nth
on to School
Carr 15 :
and yrs self-co
Punzo 5 ntained
(1993 Micha mo Teache(classro|lncreas
) el nthiM BD/ED | om |ed 2 0.22
Self-mo |Academicl: 13
nitoring: jacademic yrs
performaperformance 3
nce and mo
completi nth
on to School
Carr 15 :
and yrs self-co
Punzo 5 ntained
(1993 Micha mo Teache(classro|lncreas
) el nthiM BD/ED | om |ed 2 0
Self-mo |Academicl: 13
nitoring: jacademic yrs
performaperformance 3
nce and mo
completi nth
on to School
Carr 15 :
and yrs self-co
Punzo 5 ntained
(1993 Micha mo Teache(classro|lncreas
) el nthiM BD/ED | om |ed 2 0.2

72



Self-mo |Academicl: 13
nitoring: |academic yrs
performaperformance 3
nce and mo
compl eti nth
on to School
Carr 15 :
and yrs self-co
Punzo 5 ntained
(1993 Kennetmo Teache|classro|Increas
) h nthiM BD/ED | om |ed 1 1
Self-mo |Academicl: 13
nitoring: |academic yrs
performaperformance 3
nce and mo
compl eti nth
on to School
Carr 15 :
and yrs self-co
Punzo 5 ntained
(1993 Kennetmo Teache|classro|Increas
) h nthiM BD/ED | om |ed 0.67 1
Self-mo |Academicl: 13
nitoring: |academic yrs
performaperformance 3
nce and mo
compl eti nth
on to School
Carr 15 :
and yrs self-co
Punzo 5 ntained
(1993 Kennetmo Teache|classro|Increas
) h nthiM BD/ED | om |ed 0 1
Carr |Self-mo |Academicl: 13 School
and  |nitoring: j[academic yrs :
Punzojperformaperformance 3 self-co
(1993 nce and Kennetmo Teache|ntainedincreas
) compl eti h nthiM BD/ED | classrojed 0 0.8
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on to om
15
yrs
5
mo
nth
Self-mo |Academic2: 13
nitoring: |academic yrs
performacompleted 3
nce and mo
compl eti nth
on to School
Carr 15 :
and yrs self-co
Punzo 5 ntained
(1993 Thomamo Teache|classro|Increas
) S nthiM BD/ED | om |ed
Self-mo |Academic2: 13
nitoring: j|academic yrs
performacompleted 3
nce and mo
compl eti nth
on to School
Carr 15 :
and yrs self-co
Punzo 5 ntained
(1993 Thomamo Teache|classroLittle
) S nthiM BD/ED | om |effect
Self-mo |Academic2: 13
nitoring: j|academic yrs
performacompleted 3
nce and mo
compl eti nth School
Carr on to :
and 15 self-co
Punzo yrs ntained
(1993 Micha 5 Teache|classro|Increas
) el moM BD/ED om |ed
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nth

Self-mo |Academic2: 13

nitoring: jacademic yrs

performacompleted 3

nce and mo

compl eti nth

on to School
Carr 15 :
and yrs self-co
Punzo 5 ntained
(1993 Micha mo Teache(classro|Little
) el nthiM BD/ED | om |effect

Self-mo |Academic2: 13

nitoring: jacademic yrs

performacompleted 3

nce and mo

completi nth

on to School
Carr 15 :
and yrs self-co
Punzo 5 ntained
(1993 Kennetimo Teache(classro|lncreas
) h nthiM BD/ED | om |ed

Self-mo |Academic2: 13

nitoring: jacademic yrs

performacompleted 3

nce and mo

completi nth

on to School
Carr 15 :
and yrs self-co
Punzo 5 ntained
(1993 Kennetmo Teache(classro|Little
) h nthiM BD/ED | om |effect
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Chou [Self-inst |Academicl:
and |ruction |academic Fift School
Lin performance h Increas
(1996 gra Resear [resource but
) S1 de NAIADHD |[cher |eroomislow 1 0.29 0.75
Chou [Self-inst |Academicl:
and |ruction |academic Fift School
Lin performance h : Small
(1996 gra Resear [resourcincreas
) S2 de NAADHD [cher |eroomie 1 0.06/ 0.81
Chou [Self-inst |Academicl:
and |ruction |academic Fift School
Lin performance h Increas
(1996 gra Resear [resource but
) S3 de NAIADHD [cher |eroom{slow 1 0.5 0.88
Chou [Self-inst |Academicl:
and |ruction |academic Fift School
Lin performance h
(1996 gra Resear resourcincreas
) S1 de NAADHD [cher |eroomie 2 0.79 0.96
Chou [Self-inst |Academicl:
and |ruction |academic Fift School
Lin performance h :
(1996 gra Resear [resourcincreas
) S2 de NAADHD [cher |eroomie 2 0.94 0.94
Chou [Self-inst |Academicl:
and |ruction |academic Fift School
Lin performance h
(1996 gra Resear [resourcincreas
) S3 de NAADHD [cher |eroomie 2 0.38 1
Self-cont/Academic 2:
rol: self |productivity
-manage [relative to
ment(thelcoworkers Charact
participa Institut|eristica
Christijnts were ion: |lly
an  ftaught to Experi [restaur increas
(1997)|self-instr JB 35F DD menterjant  ed 2.0 0.13 1.00
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uct,
self-mon
itor, and
self-rew
ard
while
performi
ng atask

Christi
an
(1997)

rol: self
-manage
ment(the
participa
nts were
taught to
self-instr
uct,
self-mon
itor, and
self-rew
ard
while
performi
ng atask

Self-contl)Academic 2:

productivity
relative to
coworkers

JB

35F

DD

Experi
menter

Institut
ion:
restaur
ant

Charact
eristica
Iy
increas
ed

2.0

0.29

1.00

Christi
an
(1997)

Self-cont
rol: self
-manage
ment(the
participa
nts were
taught to
self-instr
uct,
self-mon
itor, and
self-rew
ard
while

Academic 2:
productivity
relative to
coworkers

JB

35F

DD

Experi
menter

Institut
ion:
restaur
ant

Charact
eristica
Iy
increas
ed

2.0

0.33

1.00
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performi
ng atask

Christi
an
(1997)

Self-cont
rol: self
-manage
ment(the
participa
nts were
taught to
self-instr
uct,
self-mon
itor, and
self-rew
ard
while
performi
ng atask

Academic 2:
productivity
relative to
coworkers

JB

35F

DD

Experi
menter

Institut
ion:
restaur
ant

Charact
eristica
Iy
increas
ed

2.0

1.00

1.00

Christi
an
(1997)

Self-cont
rol: self
-manage
ment(the
participa
nts were
taught to
self-instr
uct,
self-mon
itor, and
self-rew
ard
while
performi

Academic 2:
productivity
relative to
coworkers

RD

25F

DD

Experi
menter

Institut
ion:
restaur
ant

Charact
eristica
Iy
increas
ed

2.0

1.00

1.00
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ng atask

Christi
an
(1997)

Self-cont
rol: self
-manage
ment(the
participa
nts were
taught to
self-instr
uct,
self-mon
itor, and
self-rew
ard
while
performi
ng atask

productivity
relative to
coworkers

Academic 2:

RD

25F

DD

Experi
menter

Institut
ion:
restaur
ant

Charact
eristica
Iy
increas
ed

2.0

0.06

1.00

Christi
an
(1997)

Self-cont
rol: self
-manage
ment(the
participa
nts were
taught to
self-instr
uct,
self-mon
itor,and
self-rew
ard
while
performi

productivity
relative to
coworkers

Academic 2:

RD

25F

DD

Experi
menter

Institut
ion:
restaur
ant

Charact
eristica
Iy
increas
ed

2.0

0.15

1.00
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ng atask

Self-cont/Academic 2:

rol: self |productivity

-manage [relative to

ment(thelcoworkers

participa

nts were

taught to

self-instr

uct,

self-mon

itor, and

self-rew Charact

ard Institut eristica
Christiwhile ion: |lly
an  |performi Experi restaur increas
(1997)|ng atask RD 25F DD menter jant ed 2.0 1.00 1.00
Christ|Self-mo [Social
ie, |nitoring: |desirable:
Hiss [attention jacademic
and engagement Improv
Lozan Thi School |ed
off rd : (41.9%
(1984 Child |gra| |Hyperact/Teacheclassro|-50.6%
) M de M |ivity r om 2 09 0.9
Christ|Self-mo [Social
ie,  |nitoring: |desirable:
Hiss [attention jacademic
and engagement Thi School Improv
Lozan rd : ed
off Child |gra| |Hyperact/Teacheclassro|(53.3%
(1984 M de M |ivity r om  |-65%) 2 0.6 09
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)
Self-mo |Academic 1: School
nitoring: [independent
self-reco ftask univers
rding |(beginning the ity of
correct Washi
assigned task ngton
without Campu
directives) S( part
of a
public
Conni restaur
S ant
(2979 facility [ncreas
) Alice | 24F MR Trainer e 2.0 0.96, 1.00
Self-mo |Academic 1. School
nitoring: [independent
self-reco ftask univers
rding |(beginning the ity of
correct Washi
assigned task ngton
without Campu
directives) S( part
of a
public
Conni restaur
S ant
(2979 facility Increas
) Bill 22M MR Trainer e 2.0| 0.85 1.00
Self-mo |Academic 1: School
nitoring: [independent :
self-reco ftask univers
rding |(beginning the ity of
Conni correct Washi
S assigned task ngton
(2979 without Campullncreas|
) directives)  |Chuck | 24M MR Trainers( part e 2.0 0.88 1.00
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of a
public
restaur
ant
facility
Self-mo |Academic 1: School
nitoring: [independent :
self-reco ftask univers
rding |(beginning the ity of
correct Washi
assigned task ngton
without Campu
directives) S( part
of a
public
Conni restaur
S ant
(2979 facility|Increas
) Dong | 2IM MR Trainer e 2.0 1.00 1.00
Self-cont/Academic 1.
rol: percentage of
self-moncorrect
itoring(s [responses to
elf-reinf the assigned
orcemen jsubtraction
t, problems
checklist
for error
Dunla monitori
p and |ng, School Immedi
Dunla feedback : ate and
p , praise, Teache|classro|dramati
(1989)token) Casey | 10M LD r om (gains| 2.0 1.00 1.00
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Self-cont/Academic 1.

rol: percentage of

self-moncorrect

itoring(s [responses to

elf-reinf the assigned

orcemen jsubtraction

t, problems

checklist

for error
Dunla monitori
p and |ng, School Immedi
Dunla feedback : ate and
p , praise, Teache|classro|dramati
(1989)token) Billy | 12M LD r om (gains| 2.0 0.00 1.00

Self-cont/Academic 1:

rol: percentage of

self-moncorrect

itoring(s [responses to

elf-reinf the assigned

orcemen jsubtraction

t, problems

checklist

for error
Dunla monitori
p and |ng, School Immedi
Dunla feedback : ate and
p , praise, Teache|classro|dramati
(1989)token) Carrie | 13F LD r om (gains| 2.0 0.00 1.00
Feldm|Self-inst JAcademic 1:
an, ruction: |percentage of
Duch |pictoria [correct steps
arme |manuals
and [training NA
Case :
(1999 Patrici [19- Effecti
) a 39 F MR TrainerHome |ve 2.0 1.00 1.00
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Feldm
Duch
arme

and

(1999

Self-inst
ruction:
pictorial
manuals
training

Academic 1:
percentage of
correct
steps(bathing
infant)

Nora

NA
19-
39

MR

Trainer

Home

Effecti
ve

2.0

1.00

1.00

Feldm

Duch
arme
and
Case
(1999

Self-inst
ruction:
pictorial
manuals
training

Academic 1:
percentage of
correct
steps(bedtime
saf ety)

Nora

NA
19-
39

MR

Trainer

Home

Effecti
ve

2.0

1.00

1.00

Feldm

Duch
arme
and
Case
(1999

Self-inst
ruction:
pictorial
manuals
training

Academic 1:
percentage of
correct
steps(bedtime
safety)

Shaung

NA
19-
39

MR

Trainer

Home

Effecti
ve

2.0

1.00

1.00

Feldm
Duch
arme

and

(1999

Self-inst
ruction:
pictorial
manuals
training

Academic 1:
percentage of
correct
steps(bedtime
safety)

Marie

NA
19-
39

MR

Trainer

Home

Effecti
ve

2.0

1.00

1.00

Feldm

Duch
arme
and

Self-inst
ruction:
pictorial
manuals
training

Academic 1:
percentage of
correct
steps(crib

saf ety)

Marie

NA
19-
39

MR

Trainer

Home

Effecti
ve

2.0

1.00

1.00




(1999

Feldm

Duch
arme
and
Case
(1999

Self-inst
ruction:
pictorial
manuals
training

Academic 1:
percentage of
correct
steps(crib

saf ety)

Patrici

NA
19-
39

MR

Trainer

Home

Effecti
ve

2.0

1.00

1.00

Feldm
Duch
arme

and

(1999

Self-inst
ruction:
pictorial
manuals
training

Academic 1:
percentage of
correct
steps(diaperin
0)

Kara

NA
19-
39

MR

Trainer

Home

Effecti
ve

2.0

1.00

1.00

Feldm

Duch
arme
and
Case
(1999

Self-inst
ruction:
pictorial
manuals
training

Academic 1:
percentage of
correct
steps(diaperin
0)

Megan

NA

19-

MR

Trainer

Home

Effecti
ve

2.0

1.00

1.00

Feldm

Duch
arme
and
Case
(1999

Self-inst
ruction:
pictorial
manuals
training

Academic 1:
percentage of
correct
steps(diaperin
0)

NA

19-

Connie

39

MR

Trainer

Home

Effecti

ve

2.0

1.00

1.00
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Feldm
Duch
arme

and

(1999

Self-inst
ruction:
pictorial
manuals
training

Academic 1:
percentage of
correct
steps(kitchen
safety)

Janine

NA
19-
39

MR

Trainer

Home

Effecti
ve

2.0

1.00

1.00

Feldm

Duch
arme
and
Case
(1999

Self-inst
ruction:
pictorial
manuals
training

Academic 1:
percentage of
correct
steps(treating
diaper rash)

Kather
ine

NA
19-
39

MR

Trainer

Home

Effecti
ve

2.0

0.25

0.75

Feldm

Duch
arme
and
Case
(1999

Self-inst
ruction:
pictorial
manuals
training

Academic 1:
percentage of
correct
steps(treating
diaper rash)

Edna

NA
19-
39

MR

Trainer

Home

Effecti
ve

2.0

0.86

0.86

Foxx
and
Rubin
of f
(1979

Self-mo
nitoring

Social
undesirable:
daily caffeine
intake

Subjec
tl

NA

Normal

Experi
menter

Institut
ion

Decrea

2.0

0.86

1.00

Foxx
and
Rubin
of f
(21979

Self-mo
nitoring

Social
undesirable:
daily caffeine
intake

Subjec
t2

NA

NA

Normal

Experi
menter

I nstitut
ion

Decrea

2.0

0.86

1.00

Foxx
and

Self-mo
nitoring

Social
undesirable:

Subjec
t3

NA

NA

Normal

Experi
menter

I nstitut
ion

Decrea

2.0

0.00

1.00
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Rubin daily caffeine
off intake
(1979
)
Self-mo Social
nitoring: [desirable: Increas
method |appropriate es in
describe falternative alternat
Frea |d by behavior ive
and  |Koegel School functio
Hughejand : nal
S Frea(199 Teache|classrojrespons
(1997)[5) Ned | 18M MR r om  [es 2.0 1.00 1.00 1R
Self-mo Social
nitoring: [desirable: Increas
method |appropriate es in
describe falternative alternat
Frea |d by behavior ive
and  |Koegel School functio
Hughejand : nal
S Frea(199 Teache|classrojrespons
(1997)[5) Donna| 17F MR r om S 2.00 1.00 1.000 2R
Self-mo [Social
nitoring: jundesirable: Collate
method (inappropriate ral
describe [social-commun decrea
d by icative sesin
Frea |Koegel [pehavior inappr
and fand School |opriate
Hughe|Frea(199 ; social
S 5) Teacheclassrorespon
(1997) Ned |18M MR r om (ding 2.0 0.79 1.00 1M
Self-mo [Social
Frea |nitoring: jundesirable: Collate
and |method |inappropriate School [ral
Hughe|describe social-commun : decrea
S d by icative Teache|classrojsesin
(1997)Koegel  [pehavior Donna| 17F MR r om |ingppr | 2.0 0.94 1.000 1M
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and opriate
Frea(199 social
o) respon
ding

Gajar, |Self-mo [Social

Schlo |nitoring |desirable:

SS, conversational

Schlo behaviors( app

SS, ropriate

and responding) Institut

Thom Post-dev ion:

pson elopmen group

(1984 tal head therap (Increas

) Clientl} 22M trauma [Trainerly roomje 2.0 1.00] 1.00
Self-mo [Social Institut

Gagjar, jnitoring |desirable: ion:

Schlo conversational client

SS, behaviors( app| lounge

Schlo ropriate located

SS, responding) inthe

and Speech

Thom Post-dev and

pson elopmen Hearin

(1984 tal head g Increas

) Clientl] 22M ftrauma [Trainer/Clinic e 2.0 0.67| 1.00

Gagjar, |Self-mo [Socid

Schlo |nitoring |desirable:

SS, conversational

Schlo behaviors( app

SS, ropriate

and responding) Institut

Thom Post-dev ion:

pson elopmen group

(1984 tal head therap Increas

) Client2 22M ftrauma [Trainerly roomje 2.0 1.00; 1.00
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Self-mo [Social Institut
Gajar, jnitoring |desirable: ion:
Schlo conversational client
SS, behaviors( app| lounge
Schlo ropriate located
SS, responding) inthe
and Speech
Thom Post-dev and
pson elopmen Hearin
(1984 tal head g Increas
) Client2 22M ftrauma [Trainer/Clinic e 2.0 1.00 1.00
Self-cont)Academicl:
rol: academic
self-man performance
agement
(self-inst
ruction,
Glom [self-mon School
b and |itoring, Hi ;a
West (self-sele gh confer
(2990 [cted sch Experi lence  [Increas
) goals) D.C. oolM BD menter room e 2 0 0.8
Self-cont)Academicl:
rol: academic
self-man performance
agement
(self-inst
ruction,
Glom [self-mon School
b and |itoring, Hi ra
West |self-sele gh confer
(2990 [cted sch Experi lence  |Increas
) goals) H.D. (ool|F BD menter room e 2 0 0.2
Glom [Self-cont)Academic2: School
b and [rol: academic Hi ra
West (self-man icompleted gh confer
(1990 gement sch Experi lence |Increas
) (self-inst D.C. oolM BD menter room e 2 02 0.8
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ruction,

self-mon

itoring,

self-sele

cted

goals)

Self-cont)Academic2:

rol: academic

sel f-man [compl eted

agement

(self-inst

ruction,
Glom [self-mon School
b and |itoring, Hi ;a
West (self-sele gh confer
(2990 [cted sch Experi lence  [Increas
) goals) H.D. ool|F BD menter room e 2 0 0.2

Self-cont/Social

rol: desirable:

self-asse jon-task

ssment, behavior

self-reco

rding,

self-dete

rminatio
Glynnin, School
and [self-adm NA sina |Unstab
Thom inistratio : Normal: regular|le( incr
as  |nof 7'1 difficult third-g leased
(1974 reinforce -8' tobe ([Teacherade |variabi
) ment S1 3 [NAmanaged|r class |lity) 1.0 0.50 0.60

Self-cont/Social
Glynnjrol: desirable: School
and  [self-asse|on-task NA sina |Unstab
Thom ssment, |behavior : Normal: regular|le( incr
as  |self-reco 71| [(difficult third-g leased
(1974 rding, -8' tobe [Teachefrade |variabi
) self-dete S2 3 [NAmanaged|r class |ity) 1.0 0.63 0.63
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rminatio
n,
self-adm
inistratio
n of
reinforce
ment

Glynn
and
Thom

(1974

Self-cont
rol:
self-asse
ssment,
self-reco
rding,
self-dete
rminatio
n,
self-adm
inistratio
n of
reinforce
ment

Social

desirable:

on-task
behavior

NA

7'l

NA

Normal:
difficult
to be
managed

Teache

-

School
‘ina
regular
third-g
rade
class

Unstab
le( incr
eased
variabi
lity)

1.0

0.80

0.90

Glynn
and
Thom

(1974

Self-cont
rol:
self-asse
ssment,
self-reco
rding,
self-dete
rminatio
n,
self-adm
inistratio
n of
reinforce
ment

Social

desirable:

on-task
behavior

NA

7'l

NA

Normal:
difficult
to be
managed

Teache

-

School
‘ina
regular
third-g
rade
class

Unstab
le( incr
eased
variabi
lity)

1.0

0.89

0.89

91




Self-cont/Social

rol: desirable:

self-asse jon-task

ssment, behavior

self-reco

rding,

self-dete

rminatio
Glynnin, School
and [self-adm NA sina Unstab
Thom inistratio : Normal: regular|le( incr
as |nof 7'1 difficult third-g leased
(1974 reinforce -8' tobe ([Teacherade |variabi
) ment S5 3 [NAmanaged|r class |ity) 1.0 0.43 0.43

Self-cont/Social

rol: desirable:

self-asse jon-task

ssment, behavior

self-reco

rding,

self-dete

rminatio
Glynnin, School
and [self-adm NA ‘ina
Thom inistratio : Normal: regular
as |nof 7'1 difficult third-g
(1974 reinforce -8' tobe [Teachefrade |Increas
) ment S6 3 [NAmanaged|r class |e 2.0 0.70| 1.00

Self-cont/Social

rol: desirable:

self-asse jon-task

ssment, behavior
Glynniself-reco School
and [rding, NA ;ina |Unstab
Thom self-dete : Normal: regular|le( incr
as  rminatio 7'1 difficult third-g leased
(1974 n, -8' tobe |[Teachefrade |variabi
) self-adm S7 3 [NAmanaged|r class |ity) 1.0 0.25 0.63
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inistratio

n of

reinforce

ment

Self-cont/Social

rol: desirable:

self-asse jon-task

ssment,s behavior

elf-recor

ding,self

-determi
Glynn|nation,se School
and [If-admin NA sina |Unstab
Thom istration : Normal: regular|le( incr
as [of 71| (difficult third-g |eased
(1974 reinforce -8' tobe ([Teacherade |variabi
) ment S8 3 [NAmanaged|r class |ity) 1.0 0.44 0.78

Self-cont/Social

rol: desirable:

self-asse jon-task

ssment, behavior

self-reco

rding,

self-dete

rminatio
Glynnin, School
and [self-adm NA sina [Unstab
Thom inistratio : Normal: regular|le( incr
as  |nof 7'1 difficult third-g leased
(1974 reinforce -8' tobe ([Teacherade |variabi
) ment SO 3 [NAmanaged|r class |ity) 1.0 0.50 1.00
Glynn|Self-cont/Social School
and |rol: desirable: NA sina |Unstab
Thom |self-asse jon-task : Normal: regular le( incr
as  |ssment, |behavior 7'1 difficult third-g leased
(1974 self-reco -8' [BMtobe  [Teachefrade |variabi
) rding, Mean [3 | 1Fmanaged|r class |ity) 1.0 0.60] 1.00
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self-dete
rminatio
n,
self-adm
inistratio
n of
reinforce
ment

Gump
el and
David
(2000

Self-cont
rol:
self-regu
latory
training(
self-man
agement

Social
desirable:
positive
interaction

Yitsha

Mormal:
social
isolation

Resear
cher

School

playgr
ound

Marke
d
improv
ement

2.0

0.83

0.83

Gump
el and
David
(2000

Self-cont
rol:
self-regu
latory
training(
self-man
agement

Social
desirable:
positive
interaction

Ronen

Normal:
aggress
ve
behavior

Resear
cher

School

playgr
ound

Marke
d
improv
ement

2.0

0.50

1.00

Gump
el and
David
(2000

Self-cont
rol:
self-regu
latory
training(
self-man
agement

Social

undesirable:

negative
interaction

Yitsha

Mormal:
social
isolation

Resear
cher

School

playgr
ound

Lower
levels

2.0

0.00

0.83

Gump
el and
David
(2000

Self-cont
rol:
self-regu
latory
training(
self-man

Social

undesirable:

negative
interaction

Ronen

Normal:
aggress
ve
behavior

cher

School

playgr
ound

Lower
levels

2.0

0.17

1.00

94




agement

Gump
el and
David
(2000

self-regu

training(
self-mon
itoring
with
performa
nce
feedback

Self-cont{Social
rol: desirable:

positive

latory |interaction

Avi

10.

ADHD

Resear
cher

School

playgr
ound

Marke
d
improv
ement

2.0

0.40

1.00

Gump
el and
David
(2000

rol:
self-regu
latory
training(
self-mon
itoring
with
performa
nce
feedback

Self-cont{Social

undesirable:
negative
interaction

Avi

10.

ADHD

cher

School

playgr
ound

Lower
levels

2.0

0.00

1.00

Halla
han,
Marsh
all
and
Lloyd
(1981

Self-mo
nitoring:
attention

Social
desirable:
academic
engagement

Neddy

10

yr
10
mo

LD

Teache

School

self-co
ntai ned
classro
om

Substa
ntial
gains

0.38

0.88

Halla
han,
Marsh

Self-mo
nitoring:
attention

Social
desirable:
academic

Neddy

10
yr

LD

Teache|:

School

self-co

Substa
ntial
gains

95




all engagement mo ntained

and classro

Lloyd om

(1981

)

Halla [Self-mo [Social

han, |nitoring: |desirable:

M arshiattention jacademic School

all engagement X

and 11 self-co

Lloyd yr ntainedSubsta

(1981 1 Teache(classro|ntia

) Brian /moM |LD r om (gans 2 0.63 0.75 1M
Halla [Self-mo [Social

han, |nitoring: (desirable:

M arshiattention jacademic School

all engagement X

and 11 self-co

Lloyd yr ntainedSubsta

(1981 1 Teache(classro|ntia

) Bran moM LD r om |gains 2 1 1 1M
Halla [Self-mo [Social

han, |nitoring: (desirable:

M arshiattention jacademic School

all engagement X

and 10 self-co

Lloyd yr ntainedSubsta

(1981 6 Teache(classro|ntia

) Willy j/moM LD r om (gans 2 0.86 0.86 1M
Halla [Self-mo [Social

han, |nitoring: (desirable:

M arshiattention jacademic School

all engagement :

and 10 self-co

Lloyd yr ntainedSubsta

(1981 6 Teache(classro|ntial

) Willy moM LD r om (gans 2 1 1 1M
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Halla [Self-mo |Academic 1:

han, |nitoring :jacademic

Lloyd [self-reco [productivity( c School

: rding(sel lompleted a

Knee [f-monito [correctly) self-co [|[mmed

dler |ring, self ntainediate

and [assessme special jand

Marshint) educati|dramat

all on ic

(1982 Teache|classrolincreas

) Peter 8M LD r om e 2.0 0.38 0.88

Halla [Self-mo [Social

han, |nitoring: (desirable:

Lloyd self-reco jon-task School

: rding(sel |behavior ra

Knee [f-monito self-co Immed

dler |ring, self ntainediate

and [assessme special jand

Marshint) educati|dramat

all on ic

(1982 Teache|classrojincreas

) Peter 8M LD r om e 2.0 1.00 1.00
Self-cont)Academicl: School

Harrisrol academic :

and performance suburb

Graha 12 an Increas

m yr elemenied

(1985 10 Instructary  |(8.75-1

) Rachel moM LD tor school [6.75) 2 1 1
Self-cont)Academicl: School

Harrisrol academic :

and performance suburb

Graha 12 an

m yr elemen|increas|

(1985 10 Instructary |ed

) Rachel moM LD tor school |(0-11) 2 1 1
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Self-cont)Academicl: School

Harrisrol academic :

and performance suburb

Graha 12 an Increas

m yr elemenied

(1985 10 Instructary  |(4.75-1

) Rachel moM LD tor school (7.5) 2 1 1
Self-cont)Academicl: School

Harrisrol academic :

and performance suburb

Graha 12 an Increas

m yr elemenied

(1985 7 Instructary  |(9.5-19

) Jm moM |LD tor school |.25) 2 1 1
Self-cont)Academicl: School

Harrisrol academic :

and performance suburb

Graha 12 an

m yr elemen|increas|

(1985 7 Instructary |ed

) Jm moM |LD tor school ((0-9.5) 2 1 1
Self-cont)Academicl: School

Harrisrol academic :

and performance suburb

Graha 12 an Increas

m yr elemenied

(1985 7 Instructary  |(4.85-1

) Jm moM LD tor  school [6.75) 21075 1
Self-mo |Academic 1.
nitoring: jacademic
attention response
al rate(correctly NA
behavior \wrote spelling ;
(attentio |words) o1 School

Harrisn 0-1 : Increas

(1986 |monitori Subjec |01 Teache(classro|e(22-4

) ng) tl 0 LD r om |4) 2.0 0.63 0.88
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Self-mo |Academic 1:
nitoring: j|academic
attention response
al rate(correctly NA
behavior \wrote spelling ;
(attentio words) 01 School
Harrish 0-1 : Increas
(1986 monitori Subjec|0'1 Teache|classro|e(20-3
) ng) t2 1 LD r om |0) 2.0 0.45 0.55
Self-mo |Academic 1:
nitoring: |academic
attention response
al rate(correctly NA
behavior \wrote spelling ;
(attentio words) 01 School
Harrish 0-1 : Increas
(1986 monitori Subjec|0'1 Teache(classrole(14-7
) ng) t3 2 LD r om [7) 2.0 0.56, 1.00
Self-mo |Academic 1:
nitoring: [academic
attention response
al rate(correctly NA
behavior \wrote spelling ;
(attentio words) 01 School
Harrish 0-1 : Increas
(1986 monitori Subjec|0'1 Teache|classro|e(32-7
) ng) t4 3 LD r om [5) 2.0 0.00 1.00
Self-mo [Social
nitoring: |desirable:
attention|on-task
al behavior
behavior NA
(attentio : School
Harrish 'l : Increas
(1986 monitori Subjec|0-1 Teache|classro ig(57%-
) ng) tl 0'6 LD r om  [91%) 2.0 0.88 1.00
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Self-mo [Social
nitoring: |desirable:
attention|on-task
al behavior
behavior NA
(attentio : School
Harrish 'l : Increas
(1986 monitori Subjec|0-1 Teache|classro [g(32%-
) ng) t2 07 LD r om  [77%) 2.0 0.91] 1.00
Self-mo [Social
nitoring: |desirable:
attention|on-task
al behavior
behavior NA
(attentio : School
Harrish 'l : Increas
(1986 monitori Subjec|0-1 Teache|classro [g(44%-
) ng) t3 0'8 LD r om  [89%) 2.0 1.00 1.00
Self-mo [Social
nitoring: |desirable:
attention|on-task
al behavior
behavior NA
(attentio : School
Harrish 'l : Increas
(1986 monitori Subjec|0-1 Teache|classro [g(52%-
) ng) t4 0'9 LD r om  [98%) 2.0 0.90 1.00
HarrisSelf-mo |Academicl.
: nitoring: |academic
Grahajattention performance
m, Fo
Reid, urt
MCcElr h-
oy and
and fift School Increas|
Hamb h-g : ed
y rad Teache|classro|(17-39
(1994 Case e LD r om 2 0.56 1
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HarrisSelf-mo |Academicl.:

: nitoring: jacademic

Grahalattention |performance

m,

Reid, Fo

McEIr urt

oy h-

and and

Hamb fift School [Increas|
y h-g : ed
(1994 rad Teache|classro|(50-80
) Finn e LD r om 0.38 0.88
HarrisSelf-mo |Academic2:

: nitoring: jacademic

Grahalattention|completed

m, Fift

Reid, h

MCcEIr gra

oy de

and and

Hamb Sixt School [Increas|
y h : ed
(1994 gra Teache|classro|(46-76
) Colin |de LD r om 05 1
HarrisSelf-mo |Academic2:

: nitoring: jacademic

Grahalattention|completed Fift

m, h

Reid, gra

McEIr de

oy and

and Sixt School [Increas|
Hamb h : ed

y Kimik gra Teache(classro|(72-11
(1994 0 de LD r om (1) 05 1
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HarrisSelf-mo [Social

: nitoring: |desirable:

Grahalattention jacademic

m, engagement

Reid, Fo

McEIr urt

oy h-

and and

Hamb fift School [Increas|
y h-g : ed
(1994 rad Teache|classro|(24%-

) Case |e LD r om  |67%) 0.89
HarrisSelf-mo [Social

: nitoring: |desirable:

Grahalattention jacademic

m, engagement

Reid, Fo

MCcEIr urt

oy h-

and and

Hamb fift School [Increas|
y h-g : ed
(1994 rad Teache|classro|(34%-

) Finn e LD r om  [79%) 1
HarrisSelf-mo [Social

: nitoring: |desirable:

Grahalattention jacademic Fift

m, engagement h

Reid, gra

McEIr de

oy and

and Sixt School [Increas|
Hamb h : ed

y gra Teache|classro|(56%-
(1994 Colin |de LD r om  [83%) 0.6
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)

HarrisSelf-mo (Social

: nitoring: |desirable:

Grahalattention jacademic

m, engagement Fift

Reid, h

McEIr gra

oy de

and and

Hamb SiXt School Increas

y h : ed

(1994 Kimik gra Teache|classro|(66%-

) 0 de LD r om  [90%) 05 1 1M
HarrisSelf-mo |Academicl:

: nitoring: jacademic

Grahalperformajperformance

m, |nce

Reid, Fo

MCcElIr urt

oy h-

and and

Hamb fift School Increas

y h-g : ed

(1994 rad Teache|classro|(26-70 M+
) Molly e LD r om 089 1 2R
HarrisSelf-mo |Academicl:

: nitoring: jacademic

Grahalperformajperformance

m, |nce Fo

Reid, urt

MCcElIr h-

oy and

and fift School Increas

Hamb h-g : ed

y rad Teache|classro|(42-86

(1994 Deane e LD r om 0.78 0.89] 1M
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HarrisSelf-mo |Academic2:

: nitoring: jacademic

Grahalperformacompleted

m, |nce Fift

Reid, h

McEIr gra

oy de

and and

Hamb Sixt School Increas
y h : ed
(1994 gra Teache|classro|(47-12
) Gentry |de LD r om [6) 0.71 0.86
HarrisSelf-mo |Academic2:

: nitoring: jacademic

Grahalperformacompleted

m, |nce Fift

Reid, h

MCcEIr gra

oy de

and and

Hamb Sixt School Increas
y h : ed
(1994 gra Teache|classro|(36-72
) Swain |de LD r om 0 0.82
HarrisSelf-mo (Social

: nitoring: |desirable:

Grahalperformaacademic

m, [nce engagement Fo

Reid, urt

MCcElIr h-

oy and

and fift School Increas
Hamb h-g : ed

y rad Teache|classro|(23%-
(1994 Molly e LD r om  [85%) 089 1
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HarrisSelf-mo (Social

: nitoring: |desirable:

Grahalperformaacademic

m, |nce engagement

Reid, Fo

MCcElIr urt

oy h-

and and

Hamb fift School Increas
y h-g : ed
(1994 rad Teache|classro|(49%-

) Dean e LD r om  [86%) 089 1
HarrisSelf-mo (Social

: nitoring: |desirable:

Grahalperformaacademic

m, |nce engagement Fift

Reid, h

MCcEIr gra

oy de

and and

Hamb SiXt School Increas
y h : ed
(1994 gra Teache|classro|(59%-

) Gentry |de LD r om  [82%) 0.86 1
HarrisSelf-mo (Social

: nitoring: |desirable:

Grahalperformaacademic Fift

m, |nce engagement h

Reid, gra

MCcElIr de

oy and

and Sixt School Increas
Hamb h : ed

y gra Teache|classro|(28%-
(1994 Swain (de LD r om  [66%) 01 08
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Hughe
s and

Rusch
(1989)

Self-cont
rol:
self-instr
uction(a
statemen
t of the
problem;
a
statemen
t of the
correct
response
;a
reporting
of the
response
self-reinf
orcemen
t)and
multiple
exempla
r training

Academic 1;
correct
responses

Myra

37F

MR

Resear
cher

Institut
ion: a
work
room
of a
compa
ny

Increas
es

2.0

1.00

1.00

Hughe
s and

Rusch
(1989)

Self-cont
rol:
self-instr
uction(a
statemen
t of the
problem;
a
statemen
t of the
correct

response

Academic 1;
correct
responses

Les

5/M

MR

cher

Institut
ion: a
work
room
of a
compa

ny

Increas

€S

2.0

0.92

1.00
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;a

reporting
of the
response
self-reinf
orcemen
t)and
multiple
exempla
r training
Self-cont/Social Increas
rol: desirable: Institut/ed
sel f-man [independent ion: a immed
Hughelagement task changes universiately
s and 18 ity and
Rusch to cafeter [substa
(1989) Bob 21 M MR Traineria ntially | 2.0 1.00 1.00
Self-inst |Academic: Institut
ruction [self-instruction ion: a
steps work
Hughe verbalized room
s and of a
Rusch Resear [compa|Increas
(1989) Myra | 37F MR cher |ny es 2.0 0.26 0.26
Self-inst |Academic: Institut
ruction [self-instruction ion: a
steps work
Hughe verbalized room
s and of a
Rusch Resear [compa|Increas
(1989) Les 57M MR cher |ny es 2.0 0.28 0.28
Self-inst JAcademic: Institut
ruction [self-instruction ion: a
Hughe steps work
s and verbalized room
Rusch Resear [of a  [Increas
(1989) Les 57M MR cher |compales 2.0 0.33 0.33
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ny

Self-inst JAcademic: Institut
ruction [self-instruction ion: a
steps work
Hughe verbalized room
s and of a
Rusch Resear [compa|Increas
(1989) Myra | 37F MR cher |ny es 2.0 0.68 0.68
Self-inst |JAcademic: Institut
ruction: [self-instruction ion: a
States  [steps work
Hughe problem |verbalized room
s and of a
Rusch Resear [compa|Increas
(1989) Myra | 37F MR cher |ny es 2.0 0.53 0.53
Self-inst |JAcademic: Institut
ruction: [self-instruction ion: a
States  [steps work
Hughe problem |verbalized room
s and of a
Rusch Resear [compa|Increas
(1989) Les 57M MR cher |ny es 2.0 0.56 0.56
Self-inst |Academic: Institut
ruction: [self-instruction ion: a
States  [steps work
Hughe response verbalized room
s and of a
Rusch Resear [compa|Increas
(1989) Les 57M MR cher |ny es 2.0 0.22 0.39
Self-inst |Academic: Institut
ruction: [self-instruction ion: a
States  [steps work
Hughe response verbalized room
s and of a
Rusch Resear [compa|Increas
(1989) Myra | 37F MR cher |ny es 2.0 0.63 0.63
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Hughe
S
Harme
rand

Killia

n
(1995)

Self-inst
ruction:
socia
skills
training(
| want to
tak ;|
dida
good
job)

Academic 1:
academic
response
rate(correctly
wrote spelling
words)

Petti

20F

MR

teacher

School

workro
om

Increas
ed

2.0

1.00

1.00

Hughe
Harme
r and

Killia

(1995)

Self-inst
ruction:
socia
skills
training(
| want to
tak ;l
dida
good
job)

Social
desirable: eye
gaze toward
partner

Patti

20F

MR

teacher

School

classro
om

Increas
ed

2.0

1.00

1.00

Hughe
S,
Harme
rand

Killia

n
(1995)

Self-inst
ruction:
socia
skills
training(
| want to
tak ;|
dida
good
job)

Social
desirable: eye
gaze toward
partner

Carrie
ANn

17F

MR

teacher

School

lunchr
oom

Increas
ed

2.0

1.00

1.00

Hughe
S,
Harme
rand

Killia

n
(1995)

Self-inst
ruction:
socia
skills
training(
| want to
tak ;|
dida

Social
desirable: eye
gaze toward
partner

Carrie
ANn

17F

MR

teacher

School

classro
om

Increas
ed

2.0

1.00

1.00
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good

job)
Self-inst [Social
ruction: |desirable: eye
social  |gaze toward
Hugheiskills  |partner
S, training(
Harme|l want to
rand fak ;l School
Killia |did a :
n good Peer [lunchr (Increas
(1995)ob) Tanya | 21F MR teacheroom |ed 2.0 1.00[ 1.00
Self-inst [Social
ruction: |desirable: eye
socia  gaze toward
Hugheiskills  |partner
S, training(
Harme|l want to
rand fak ;l School
Killia |did a
n good Peer \workrojlncreas
(1995)|job) Tanya | 21F MR teacherom  d 2.0 1.00 1.00
Self-inst [Social
ruction: |desirable: eye
socia  gaze toward
Hugheiskills  |partner
S, training(
Harme|l want to
rand fak ;l School
Killia |did a
n good Meliss Peer \workrojlncreas
(1995)|ob) a 19F MR teacherom  fd 2.0 1.00[ 1.00
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Hughe
S,
Harme
rand

Killia

n
(1995)

Self-inst
ruction:
socia
skills
training(
| want to
tak ;|
dida
good
job)

Social
desirable: eye
gaze toward
partner

Meliss

19F

MR

teacher

School

classro
om

Increas
ed

2.0

1.00

1.00

Hughe
Harme
r and

Killia

(1995)

Self-inst
ruction:
socia
skills
training(
| want to
tak ;l
dida
good
job)

Social
desirable:
initiation rate

Petti

20F

MR

teacher

School

workro
om

Rapid
increas
e

2.0

1.00

1.00

Hughe
S,
Harme
rand

Killia

n
(1995)

Self-inst
ruction:
socia
skills
training(
| want to
tak ;|
dida
good
job)

Social
desirable:
initiation rate

Petti

20F

MR

teacher

School

classro
om

Rapid
increas
e

2.0

1.00

1.00

Hughe
S,
Harme
rand

Killia

n
(1995)

Self-inst
ruction:
socia
skills
training(
| want to
tak ;|
dida

Social
desirable:
initiation rate

Carrie
ANn

17F

MR

teacher

School

lunchr
oom

Rapid
increas
e

2.0

1.00

1.00
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good

job)
Self-inst [Social
ruction: |desirable:
social  |initiation rate
Hughelskills
S, training(
Harme|l want to
rand fak ;l School
Killia [did a : Rapid
n good Carrie Peer [classrolincreas
(1995)ob) Ann 17F MR teacheriom 2.0 1.00 1.00
Self-inst [Social
ruction: |desirable:
social  |initiation rate
Hughejskills
S, training(
Harme|l want to
rand fak ;l School
Killia |did a : Rapid
n good Peer [unchr |increas
(1995)job) Tanya | 21F MR teacherjoom e 2.0 1.00/ 1.00
Self-inst [Social
ruction: |desirable:
social  |initiation rate
Hugheskills
S, training(
Harme|l want to
rand fak ;l School
Killia |did a Rapid
n good Peer workrojincreas
(1995)|ob) Tanya | 21F MR teacherom e 2.0 1.00/ 1.00
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Hughe
S,
Harme
rand

Killia

n
(1995)

Self-inst
ruction:
socia
skills
training(
| want to
tak ;|
dida
good
job)

Social
desirable:
initiation rate

Meliss

19F

MR

teacher

School

workro
om

Rapid
increas
e

2.0

1.00

1.00

Hughe
Harme
r and

Killia

(1995)

Self-inst
ruction:
socia
skills
training(
| want to
tak ;l
dida
good
job)

Social
desirable:
initiation rate

Meliss

19F

MR

teacher

School

classro
om

Rapid
increas
e

2.0

1.00

1.00

Hughe
S,
Harme
rand

Killia

n
(1995)

Self-inst
ruction:
socia
skills
training(
| want to
tak ;|
dida
good
job)

Social
desirable:
percentage of
intervals
participant
initiating or
partner
responding

Patti

20F

MR

teacher

School

workro
om

Improv
ement

2.0

1.00

1.00

Hughe
S,
Harme
rand

Killia

n
(1995)

Self-inst
ruction:
socia
skills
training(
| want to
tak ;|
dida

Social
desirable:
percentage of
intervals
participant
initiating or
partner
responding

Patti

20F

MR

teacher

School

classro
om

Improv
ement

2.0

1.00

1.00
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good

job)
Self-inst Social
ruction: (desirable:
social  |percentage of
Hugheiskills  |intervals
S, training( participant
Harme|l want to|initiating or
rand tak;l [partner School
Killia dida  [responding :
n good Carrie Peer [lunchr Improv
(1995)]job) Ann | 17F MR teacheroom ement | 2.0 1.00| 1.00
Self-inst |Social
ruction: (desirable:
social  |percentage of
Hugheiskills |intervals
S, training( participant
Harme|l want to|initiating or
rand tak;l [partner School
Killia [dida  [responding
n good Carrie Peer |classro{lmprov
(1995)|job) Ann | 17F MR teacherom  fement | 2.0 1.00| 1.00
Self-inst Social
ruction: (desirable:
social  |percentage of
Hugheiskills  |intervals
S, training( participant
Harme|l want to|initiating or
rand tak;l [partner School
Killia dida  [responding :
n good Peer [lunchr Improv
(1995)]job) Tanya | 21F MR teacheroom fement | 2.0 1.00| 1.00
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Hughe
S,
Harme
rand

Killia

n
(1995)

Self-inst
ruction:
socia
skills
training(
| want to
tak ;|
dida
good
job)

Social
desirable:
percentage of
intervals
participant
initiating or
partner
responding

Tanya

21F

MR

teacher

School

workro
om

Improv
ement

2.0

1.00

1.00

Hughe
Harme
r and

Killia

(1995)

Self-inst
ruction:
socia
skills
training(
| want to
tak ;l
dida
good
job)

Social
desirable:
percentage of
intervals
participant
initiating or
partner
responding

Meliss

19F

MR

teacher

School

workro
om

Improv
ement

2.0

1.00

1.00

Hughe
S,
Harme
rand

Killia

n
(1995)

Self-inst
ruction:
socia
skills
training(
| want to
tak ;|
dida
good
job)

Social
desirable:
percentage of
intervals
participant
initiating or
partner
responding

Meliss

19F

MR

teacher

School

classro
om

Improv
ement

2.0

0.67

1.00

Jones,
Kazdi
n and
Hane

y
(1981

)

Self-rein
forceme
nt:
training
package

Academic 1:
correct
emergency
responses

Base

NA

to

Normal

Teache

School

Increas

substa

ntially

2.0

1.00

1.00

115




Jones, Self-reinjAcademic 1.

Kazdi forceme [correct

nand nt: emergency

Hane [training |responses NA Increas

y package . 8 ed

(1981 to Teache substa

) Lisa 9 Normal |r School ntially | 2.0 1.00 1.00, 1M
Jones, Self-reinjAcademic 1.

Kazdi forceme [correct

nand nt: emergency

Hane [training |responses NA Increas

y package . 8 ed

(1981 to Teache substa

) Dana 9 Norma |r School ntially | 2.0 1.00 1.00, 1M
Jones, Self-rein/Academic 1.

Kazdi forceme [correct

nand nt: emergency

Hane [training |responses NA Increas

y package . 8 ed

(1981 to Teache substa

) John 9 Normal |r School ntially | 2.0 1.00 1.00, 1M
Jones, Self-reinAcademic 1.

Kazdi forceme [correct

nand nt: emergency

Hane [training |responses NA Increas

y package . 8 ed

(1981 to Teache substa

) Don 9 Normal |r School ntially | 2.0 1.00 1.00 1M
Kern, [Self-cont/Social

Ringdirol: undesirable:

ahl, |self-maniproblem

Hilt |jagement [behavior Institut

and |procedur ion: a

Sterli |es short-t

ng-Tu erm

rner hospita

(2001 Therap|| Low

) CHIP | 7M |ADHD |ist facility rates 2.0 1.00 1.00 2R

116




Kern, |Self-cont/Social

Ringdirol: undesirable:

ahl, |self-man problem

Hilt |agement [behavior Institut

and  [procedur ion: a

Sterli |es short-t

ng-Tu erm

rner hospita

(2001 Therap|| Zero

) CHIP | 7M |ADHD |ist facility level 2.0 1.00/ 1.00
Kern, [Self-cont/Social

Ringdirol: undesirable:

ahl, |self-manproblem

Hilt |agement [behavior Institut

and  [procedur ion: a

Sterli |es short-t

ng-Tu erm

rner hospita

(2001 Therap|| Zero

) JOHN | 8M [E/BD |ist facility|rates 2.0| 0.00 1.00
Kern, |Self-cont/Social

Ringdirol: undesirable:

ahl, |self-man problem

Hilt |agement [behavior Institut

and  [procedur ion: a

Sterli |es short-t

ng-Tu erm

rner hospita

(2001 Therap|| Zero

) JOHN | 8M [E/BD |ist facility level 2.0 1.00/ 1.00
Kern, [Self-cont/Social

Ringdirol: undesirable: Institut

ahl, |self-man|problem ion: a

Hilt |agement [behavior short-t

and  [procedur erm

Sterli |es hospita

ng-Tu MAR Therap|| Low

rner K 4M BD ist facilityl|levels | 2.0 1.000 1.00
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(2001
)

Kern,
Ringd
ahl,
Hilt
and
Sterli
ng-Tu
rner
(2001

)

Self-cont
rol:
self-man
agement
procedur
es

Social
undesirable:
problem
behavior

MAR

BD

Therap

Institut
ion: a
short-t
erm
hospita
I Low
facility |levels

2.0

1.00

1.00

Kern-
Dunla

P,
Dunla

P,
Clarke

Shelle

Y,
Childs

White
and

Stewa
rt
(1992)

Self-mo
nitoring:
self-eval
uation
(video
tape
package)

Social
desirable:
desirable peer
interaction

Adam

11M

SED,
ADHD

Facilit
ator

Variabl
e but
increasi
ng

School ftrend

1.0

0.25

0.88

Kern-
Dunla

P,
Dunla

P,
Clarke

Shelle

Y
Childs

Self-mo
nitoring:
self-eval
uation
(video
tape
package)

Social
desirable:
desirable peer
interaction

Dae

13M

SED

Facilit
ator

Variabl
e but
increasi
ng

School ftrend

1.0

0.13

0.38
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White
and

Stewa
rt
(1992)

Kern-
Dunla

P,
Dunla

P,
Clarke

Shelle

Y,
Childs

White
and

Stewa
rt
(1992)

Self-mo
nitoring:
self-eval
uation
(video
tape
package)

Social
desirable:
desirable peer
interaction

Dave

12M

SED

Facilit
ator

School

Variabl
e but
increasi
ng
trend

1.0

0.67

0.73

Kern-
Dunla

P,
Dunla

P,
Clarke

Shelle

Y,
Childs

White
and

Stewa
rt
(1992)

Self-mo
nitoring:
self-eval
uation
(video
tape
package)

Social
desirable:
desirable peer
interaction

Mike

12M

SED

Facilit
ator

School

Variabl
e but
increasi
ng
trend

1.0

0.42

0.67,
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Kern-
Dunla

P,
Dunla

P,
Clarke

Shelle

Y,
Childs

White
and

Stewa
rt
(1992)

Self-mo
nitoring:
self-eval
uation
(video
tape
package)

Social
desirable:
desirable peer
interaction

Sam(1
st)

12M

E/BD

Facilit
ator

School

Genera
Iy

increasi
ng(1st)

2.0

0.18

0.91

Kern-
Dunla

P,
Dunla

P,
Clarke

Shelle

Y
Childs

White
and

Stewa
rt
(1992)

Self-mo
nitoring:
self-eval
uation
(video
tape
package)

Social
desirable:
desirable peer
interaction

Sam(se
cond)

12M

E/BD

Facilit
ator

School

Genera
Iy
increasi
ng(seco
nd)

2.0

0.00

0.47

Kern-
Dunla

P,
Dunla

P,
Clarke

Self-mo
nitoring:
self-eval
uation
(video
tape

Social
undesirable:
undesirable
peer interaction

Adam

11M

SED,
ADHD

Facilit
ator

School

Rapid
reducti
on

2.0

0.00

0.63
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Shelle

Y,
Childs

White
and

Stewa
rt
(1992)

package)

Kern-
Dunla

P,
Dunla

P,
Clarke

Shelle

Y
Childs

White
and

Stewa
rt
(1992)

Self-mo
nitoring:
self-eval
uation
(video
tape
package)

Social
undesirable:
undesirable
peer interaction

Dae

13M

SED

Facilit
ator

School

Rapid
reducti
on

2.0

0.75

1.00

Kern-
Dunla

P,
Dunla

P,
Clarke

Shelle

Y
Childs

White

Self-mo
nitoring:
self-eval
uation
(video
tape
package)

Social
undesirable:
undesirable
peer interaction

Dave

12M

SED

Facilit
ator

School

Rapid
reducti
on

2.0

0.63

0.97
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and

Stewa
rt
(1992)

Kern-
Dunla

P,
Dunla

P,
Clarke

Shelle

Y
Childs

White
and

Stewa
rt
(1992)

Self-mo
nitoring:
self-eval
uation
(video
tape
package)

Social
undesirable:
undesirable
peer interaction

Mike

12M

SED

Facilit
ator

School

Gradua
| but

steady
decreas
e

2.0

0.83

1.00

Kern-
Dunla

P,
Dunla

P,
Clarke

Shelle

Y
Childs

White
and

Stewa
rt
(1992)

Self-mo
nitoring:
self-eval
uation
(video
tape
package)

Social
undesirable:
undesirable
peer interaction

Sam(1

st)

12M

E/BD

Facilit

ator

School

Decrea
sed
remain
ed at
low
level(1

st)

2.0

0.73

1.00
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Kern- |Self-mo [Social

Dunla |nitoring: undesirable:

P, self-eval {undesirable

Dunla juation  |peer interaction

p, (video

Clarkeftape

) package)

Shelle

Y,

Childs

White

and

Stewa Low

r Sam(se Facilit level(se

(1992) cond) | 12M [E/BD jator |School cond) 2.0 0.76 1.00
Self-cont/Social
rol: desirable: Institut

Kisselself-man [appropriate ion: in

,Whit lagement |use of exampl

man, skills  |instruction e

and fand situatio

Reid |behavior n(tooth |Positiv

(1983 Becky( Resear [prushinie

) training staff) | 25F [Normal [cher [9) change| 2.0 0.93 1.00
Self-cont/Social
rol: desirable: Institut

Kisselself-man [appropriate ion: in

,Whit lagement |use of exampl

man, skills  |guidance e

and fand situatio

Reid |behavior n(tooth |Positiv

(1983 Mary(s Resear |-brushi e

) training taff) | 25F Norma [cher |ng) [change| 2.0 0.84 1.00

Kissel|Self-cont{Social Institut

,Whit |rol: desirable: ion: in |Positiv

man, |self-manjappropriate  Becky( Resear exampl e

and fagement |use of staff) | 29F Normal [cher e change| 2.0 0.86 1.00
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Reid [skills |guidance situatio
(1983 jand n(tooth
) behavior -brushi
a ng)
training
Self-cont/Social
rol: desirable: Institut
Kissel|self-man [appropriate ion: in
,Whit lagement |use of exampl
man, skills  |guidance e
and fand situatio
Reid |behavior n(tooth
(1983 Sandy/( Resear |-brushi [Inconsi
) training staff) | 25F |Normal [cher [ng)  [stent 1.0 0.21] 1.00
Self-cont/Social
rol: desirable: Institut
Kisselself-man [appropriate ion: in
,Whit lagement |use of exampl
man, skills  |guidance e
and fand situatio
Reid |behavior n(tooth |Positiv
(1983 Betty(s Resear |-brushi e
) training taff) | 25F Norma [cher |ng) [change| 2.0 1.00| 1.00
Self-cont/Social
rol: desirable: Institut
Kisselself-man [appropriate ion: in
,Whit lagement |use of exampl
man, (skills  |instruction e
and fand situatio
Reid |behavior n(tooth |Positiv
(1983 Betty(s Resear |-brushi e
) training taff) | 25F Norma [cher |ng) [change| 2.0 1.00| 1.00
Kissel |Self-cont/Social Institut
Whit [rol: desirable: ion: in
man, |self-man jappropriate exampl
and |agement |use of e Positiv
Reid [skills  |instruction  Mary(s Resear [situatio e
(1983 land taff) | 25F |Normal |cher n(tooth change| 2.0 0.38 1.00

124




) behavior brushin
a 9)
training
Self-cont/Social
rol: desirable: Institut

Kissel|self-man gppropriate ion: in

,Whit lagement |use of exampl

man, (skills  |instruction e

and |and situatio

Reid |behavior n(tooth

(1983 Sandy/( Resear |-brushi [Inconsi

) training staff) | 259F |Normal [cher [ng)  [stent 1.0 0.00 1.00
Self-cont/Social
rol: desirable: Institut

Kissel|self-man gppropriate ion: in

,Whit lagement |use of reward exampl |Positiv

man, (skills e e

and |and situatio ichange

Reid |behavior n(tooth jbut

(1983 Becky( Resear |-brushi [inconsi

) training staff) | 25F |Norma [cher [ng) stently| 1.0 0.00| 0.93
Self-cont/Social
rol: desirable: Institut

Kissel|self-man gppropriate ion: in

,Whit lagement |use of reward exampl

man, (skills e

and |and situatio

Reid |behavior n(tooth |Positiv

(1983 fd Betty(s Resear |-brushi e

) training taff) | 29F Norma [cher |ng) [change| 2.0 0.00| 1.00
Self-cont/Social Institut

Kisselrol: desirable: ion: in

,Whit |self-man jappropriate exampl |Positiv

man, [agement juse of reward e e

and [skills situatio|change

Reid jand n(tooth [but

(1983 behavior Mary(s Resear |-brushi [inconsi

) al taff) | 25F Normal [cher |ng) stently| 1.0 0.00 0.75
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training
Self-cont/Social
rol: desirable: Institut

Kissel|self-man gppropriate ion: in

,Whit lagement |use of reward exampl

man, (skills e

and |and situatio

Reid |behavior n(tooth

(1983 fd Sandy/( Resear -brushi [Little

) training staff) | 25F [Normal [cher |ng) change| 0.0 0.00] 0.07
Self-cont/Social
rol: desirable: Institut

Kisselself-man jguidance ion:

,Whit lagement hair-co

man, (skills mbing

and |and general

Reid |behavior ization

(1983 fd Becky( Resear [situatioM arke

) training staff) | 25F |Normal [cher |n dgains| 2.0 0.00| 0.86
Self-cont/Social
rol: desirable: Institut

Kisselself-man jguidance ion:

,Whit lagement hair-co

man, (skills mbing

and |and general

Reid |behavior ization

(1983 fd Mary(s Resear [situatioM arke

) training taff) | 25F |Normal [cher |n dgains| 2.0 0.41 0.96
Self-cont/Social Institut

Kisselrol: desirable: ion:

,Whit |self-man jguidance hair-co

man, [agement mbing

and [skills general|No

Reid jand ization [appreci

(1983 [behavior Sandy/( Resear [situatioable

) al staff) 25F Norma [cher |n change| 0.0 0.00 0.97
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training
Self-cont{Social
rol: desirable: Institut

Kisselself-man jguidance ion:

,Whit lagement hair-co

man, (skills mbing

and |and general|lSmalle

Reid |behavior ization|r

(1983 fd Betty(s Resear (situatioincreas

) training taff) | 25F |Normal [cher |n e 1.0 0.43 1.00
Self-cont{Social Institut
rol: desirable: ion:

Kisselself-man jguidance hand-

,Whit lagement washin

man, (skills g

and |and general

Reid |behavior ization

(1983 fd Becky( Resear [situatiolmprov,

) training staff) | 25F |Normal [cher |n ement | 2.0 0.71 0.95
Self-cont{Social Institut
rol: desirable: ion:

Kisselself-man jguidance hand-

,Whit lagement washin

man, (skills g

and |and general

Reid |behavior ization

(1983 fd Mary(s Resear [situatiolmprov,

) training taff) | 25F |Normal [cher |n ement | 2.0 0.00 1.00
Self-cont/Social Institut

Kisselrol: desirable: ion:

,Whit |self-man jguidance hand-

man, [agement washin

and [skills g

Reid jand general

(1983 [behavior Sandy/( Resear |ization Overla

) al staff) | 29F Normal [cher |situatiop 0.0 0.00 0.57
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training n
Self-cont/Social Institut
rol: desirable: ion:

Kisselself-man jguidance hand-

,Whit lagement washin

man, (skills g

and |and general

Reid |behavior ization

(1983 fd Betty(s Resear [situatiolmprov,

) training taff) | 25F |Normal [cher |n ement | 2.0 0.91 0.91
Self-cont/Social
rol: desirable: Institut

Kisselself-man finstruction ion:

,Whit lagement hair-co

man, (skills mbing

and |and general

Reid |behavior ization

(1983 fd Becky( Resear [situatioM arke

) training staff) | 25F |Normal [cher |n dgains| 2.0 0.00] 0.93
Self-cont/Social
rol: desirable: Institut

Kisselself-man finstruction ion:

,Whit lagement hair-co

man, (skills mbing

and |and general

Reid |behavior ization

(1983 fd Mary(s Resear [situatioM arke

) training taff) | 25F |Normal [cher |n dgains| 2.0 0.33] 1.00
Self-cont/Social Institut

Kisselrol: desirable: ion:

,Whit |self-man instruction hair-co

man, [agement mbing

and [skills general|No

Reid jand ization [appreci

(1983 [behavior Sandy/( Resear [situatioable

) al staff) 25F Norma [cher |n change| 0.0 0.00 0.79
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training
Self-cont/Social
rol: desirable: Institut

Kisselself-man finstruction ion:

,Whit lagement hairco

man, (skills mbing

and |and general|lSmalle

Reid |behavior ization|r

(1983 fd Betty(s Resear (situatioincreas

) training taff) | 25F |Normal [cher |n e 1.0 0.57] 1.00
Self-cont/Social Institut
rol: desirable: ion:

Kisselself-man finstruction hand-

,Whit lagement washin

man, (skills g

and |and general

Reid |behavior ization

(1983 fd Becky( Resear [situatiolmprov,

) training staff) | 25F |Normal [cher |n ement | 2.0 0.76 0.95
Self-cont/Social Institut
rol: desirable: ion:

Kisselself-man finstruction hand-

,Whit lagement washin

man, (skills g

and |and general

Reid |behavior ization

(1983 fd Mary(s Resear [situatiolmprov,

) training taff) | 25F |Normal [cher |n ement | 2.0 0.00 1.00
Self-cont/Social Institut

Kisselrol: desirable: ion:

,Whit |self-man instruction hand-

man, [agement washin

and [skills g

Reid jand general

(1983 [behavior Sandy/( Resear |ization Overla

) al staff) | 29F Normal [cher |situatiop 0.0 0.00 0.57
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training n
Self-cont/Social
rol: desirable: Institut

Kisselself-man finstruction ion:

,Whit lagement handw

man, (skills ashing

and |and general

Reid |behavior ization

(1983 fd Betty(s Resear [situatiolmprov,

) training taff) | 25F |Normal [cher |n ement | 2.0 0.91 0.91
Self-cont/Social
rol: desirable: Institut

Kisselself-man reward ion:

,Whit lagement hair-co

man, (skills mbing

and |and general

Reid |behavior ization|In

(1983 fd Becky( Resear situatioconsist

) training staff) | 25F |Normal [cher |n ent 0.0 0.00 0.43
Self-cont/Social
rol: desirable: Institut

Kisselself-man reward ion:

,Whit lagement hair-co

man, (skills mbing

and |and general

Reid |behavior ization|In

(1983 fd Mary(s Resear situatioconsist

) training taff) | 25F |Normal [cher |n ent 0.0 0.07| 0.67
Self-cont/Social Institut

Kisselrol: desirable: ion:

Whit |self-man reward hair-co

man, [agement mbing

and [skills general|No

Reid jand ization [appreci

(1983 [behavior Sandy/( Resear [situatioable

) al staff) 25F Norma [cher |n change| 0.0 0.00 0.45
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training
Self-cont/Social
rol: desirable: Institut

Kisselself-man reward ion:

,Whit lagement hair-co

man, (skills mbing

and |and general

Reid |behavior ization

(1983 fd Betty(s Resear [situatiolmprov,

) training taff) | 25F |Normal [cher |n ement | 2.0 0.26 0.87
Self-cont/Social Institut
rol: desirable: ion:

Kisselself-man reward hand-

,Whit lagement washin

man, (skills g

and |and general

Reid |behavior ization No

(1983 fd Becky( Resear [situatiomentio

) training staff) | 25F |Normal [cher |n n 0.0 0.00 0.50
Self-cont/Social Institut
rol: desirable: ion:

Kisselself-man reward hand-

,Whit lagement washin

man, (skills g

and |and general

Reid |behavior ization No

(1983 fd Mary(s Resear [situatiomentio

) training taff) | 25F |Normal [cher |n n 0.0 0.00 0.16
Self-cont/Social Institut

Kisselrol: desirable: ion:

Whit |self-man reward hand-

man, [agement washin

and [skills g

Reid jand general

(1983 [behavior Sandy/( Resear |ization Overla

) al staff) 25F Norma [cher |situatiop 0.0] 0.00| 0.57
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training n
Self-cont/Social Institut
rol: desirable: ion:

Kisselself-man reward hand-

,Whit lagement washin

man, (skills g

and |and general

Reid |behavior ization No

(1983 fd Betty(s Resear [situatiomentio

) training taff) | 25F |Normal [cher |n n 2.0 0.74 1.00
Self-cont/Social
rol: desirable:

Kissel|self-man self-initiated

,Whit lagement

man, (skills Institut

and |and ion:

Reid |behavior 3 tooth-b

(1983 fd Sam(reto Agent [rushin |Increas

) training sident) 16 M MR (staff) |9 e 2.0 0.64 0.98
Self-cont/Social
rol: desirable:

Kissel|self-man self-initiated

,Whit lagement

man, (skills Institut

and |and ion:

Reid |behavior John(r 8 tooth-b

(1983 fd esidentfto Agent [rushin |Increas

) training ) 16 M MR (staff) |9 e 2.0 0.84 0.97
Self-cont/Social

Kisselrol: desirable:

,Whit |self-manself-initiated

man, [agement Institut

and [skills ion:

Reid [and Sally(r |8 tooth-b

(1983 |behavior esidentfto Agent [rushin |Increas

) al ) 16 F MR (staff) |9 e 2.0 0.41 0.97
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training
Self-cont{Social
rol: desirable:

Kissel|self-man self-initiated Increas|

,Whit lagement e(chan

man, (skills Institutige was

and fand ion:  |not as

Reid |behavior Mark(ri8 tooth-bigreat

(1983 fd esidentfto Agent [rushin [as

) training ) 16 M MR (staff) |g others)| 2.0 0.43| 0.86
Self-cont{Social
rol: desirable: Institut

Kissel|self-man self-initiated ion:

,Whit lagement hair-co

man, (skills mbing

and |and general|Overal

Reid |behavior Dale(r |8 ization ||

(1983 fd esidentfto Agent Situatioincreas

) training ) 16 M MR (staff) |n e 2.0 0.83 0.95
Self-cont{Social
rol: desirable: Institut

Kissel|self-man self-initiated ion:

,Whit lagement hair-co

man, (skills mbing

and |and general|Overal

Reid |behavior 8 ization ||

(1983 fd Roy(reto Agent (Situatioincreas

) training sident) 16 M MR (staff) n e 2.0 0.72) 0.94
Self-cont/Social Institut

Kisselrol: desirable: ion: [Similar

,Whit |self-man self-initiated hair-co|but

man, [agement mbing [less

and [skills general|noticeal

Reid [and Sheila(|8 ization ple

(1983 |behavior residen(to Agent (Situatioincreas

) a t) 16 F MR (staff) |n e 1.0/ 0.25 0.64

133




training
Self-cont{Social
rol: desirable: Institut

Kissel|self-man self-initiated ion:

,Whit lagement hair-co

man, (skills mbing

and |and general|No any

Reid |behavior 3 ization [system

(1983 fd Dan(refto Agent |Situatioatic

) training sident) |16 M MR (staff) |n change| 0.0 0.26/ 0.26
Self-cont{Social Institut
rol: desirable: ion:

Kissel|self-man self-initiated hand-

,Whit lagement washin

man, (skills g

and |and general

Reid |behavior 8 ization [Small

(1983 fd Tim(refto Agent (Situatioincreas

) training sident) 16 M MR (staff) n e 1.0/ 0.00 0.69
Self-cont{Social Institut
rol: desirable: ion:

Kissel|self-man self-initiated hand-

,Whit lagement washin

man, (skills g

and |and general

Reid |behavior Rick(r |8 ization

(1983 fd esidentfto Agent (Situatiolncreas

) training ) 16 M MR (staff) |n es 2.0 0.70| 0.93
Self-cont{Social Institut

Kisselrol: desirable: ion:

,Whit |self-manself-initiated hand-

man, [agement washin

and [skills g

Reid jand Lynn(r 8 genera

(1983 |behavior esidentfto Agent fization|Increas

) al ) 16 F MR (staff) |situatioe 2.0 0.28/ 0.72
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training n
Self-cont/Social Institut
rol: desirable: ion:

Kissel|self-man self-initiated hand-

,Whit lagement washin

man, (skills g

and |and general

Reid |behavior Steve(r|8 ization

(1983 fd esidentfto Agent (Situatiolncreas

) training ) 16 M MR (staff) n e 2.0| 0.83 0.96
Self-cont/Social
rol: desirable:

Kisselself-man verbally

,Whit lagement |instructed

man, (skills Institut

and |and ion:

Reid |behavior 3 tooth-b

(1983 fd Sam(reto Agent [rushin |Increas

) training sident) 16 M MR (staff) |9 e 2.0 0.17/ 0.95
Self-cont/Social
rol: desirable:

Kisselself-man verbally

,Whit lagement |instructed

man, (skills Institut

and |and ion:  |No

Reid |behavior John(r 8 tooth-bjappreci

(1983 fd esidentfto Agent [rushin jable

) training ) 16 M MR (staff) |g change| 0.0 0.00| 0.06
Self-cont/Social

Kisselrol: desirable:

\Whit |self-man verbally

man, [agement |instructed Institut

and [skills ion:  |No

Reid jand Sally(r 8 tooth-bjappreci

(1983 |behavior esidentfto Agent [rushin jable

) al ) 16 F MR (steff) g change| 0.0 0.00 0.41
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training
Self-cont{Social
rol: desirable:

Kisselself-man verbally

,Whit lagement |instructed

man, skills Institut

and fand ion:

Reid |behavior Mark(ri8 tooth-b

(1983 fd esidentfto Agent [rushin |Increas

) training ) 16 M MR (staff) |9 e 2.0 0.43 0.86
Self-cont{Social
rol: desirable: Institut

Kisselself-man verbally ion:

,Whit lagement |instructed hair-co

man, (skills mbing

and |and general

Reid |behavior Dale(r |8 ization

(1983 fd esidentfto Agent SituatioLittle

) training ) 16 M MR (staff) |n change| 0.0 0.02] 0.26
Self-cont{Social
rol: desirable: Institut

Kisselself-man verbally ion:

,Whit lagement |instructed hair-co

man, (skills mbing

and |and general

Reid |behavior 8 ization

(1983 fd Roy(reto Agent SituatioLittle

) training sident) 16 M MR (staff) n change| 0.0| 0.00] 0.41
Self-cont{Social Institut

Kisselrol: desirable: ion:

\Whit |self-man verbally hair-co

man, |agement |instructed mbing

and [skills general

Reid jand Sheila(|8 ization

(1983 |behavior residen(to Agent SituatioLittle

) al t) 16 F MR (staff) |n change| 0.0 0.00| 0.14
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training
Self-cont{Social
rol: desirable: Institut

Kisselself-man verbally ion:

,Whit lagement |instructed hair-co

man, (skills mbing

and |and general|No any

Reid |behavior 3 ization [system

(1983 fd Dan(refto Agent |Situatioatic

) training sident) |16 M MR (staff) |n change| 0.0 0.04 0.04
Self-cont{Social Institut
rol: desirable: ion:

Kisselself-man verbally hand-

,Whit lagement |instructed washin

man, (skills g No

and |and generalmarke

Reid |behavior 8 izationd

(1983 fd Tim(refto Agent (situatioimprov

) training sident) 16 M MR (staff) n ement | 0.0 0.00 0.21
Self-cont{Social Institut
rol: desirable: ion:

Kisselself-man verbally hand-

,Whit lagement |instructed washin

man, (skills g No

and |and generalmarke

Reid |behavior Rick(r |8 ization|d

(1983 fd esidentfto Agent (situatioimprov

) training ) 16 M MR (staff) |n ement | 0.0f 0.00 0.26
Self-cont{Social Institut

Kisselrol: desirable: ion:

\Whit |self-man verbally hand-

man, [agement |instructed washinNo

and [skills g marke

Reid jand Lynn(r 8 generald

(1983 |behavior esidentfto Agent fization improv

) al ) 16 F MR (staff) |situatioement | 0.0 0.14) 0.41]
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training n
Self-cont{Social Institut
rol: desirable: ion:

Kisselself-man verbally hand-

,Whit lagement |instructed washin

man, (skills g No

and |and generalmarke

Reid |behavior Steve(r|8 ization|d

(1983 fd esidentfto Agent (situatioimprov

) training ) 16 M MR (staff) |n ement | 0.0 0.13 0.39 1M
Self-cont{Social
rol: undesirable:

Kisselself-man [physically

,Whit lagement guided

man, skills Institut

and fand ion:

Reid |behavior 8 tooth-b

(1983 fd Sam(reto Agent rushin |Decrea)

) training sident) |16 M MR (staff) |g se 2.0 098 1.000 1M
Self-cont{Social
rol: undesirable:

Kisselself-man [physically

,Whit lagement guided

man, skills Institut

and fand ion:

Reid |behavior John(r 8 tooth-b

(1983 fd esidentfto Agent rushin |[Decrea)

) training ) 16 M MR (staff) |g se 2.0 0.19 0.94 2R
Self-cont{Social

Kisselrol: undesirable:

,Whit |self-man physically

man, |agement (guided Institut

and skills ion:

Reid [and Sally(r |8 tooth-b

(1983 |behavior esidentfto Agent rushin |Decrea)

) al ) 16 F MR  (staff) |g se 2.0 014 1.00 2R
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training
Self-cont{Social
rol: undesirable:

Kisselself-man [physically

,Whit lagement guided

man, skills Institut

and fand ion:

Reid |behavior Mark(ri8 tooth-b

(1983 fd esidentfto Agent rushin |[Decrea)

) training ) 16 M MR (staff) |g se 2.0 0.76 0.81] 2R
Self-cont{Social
rol: undesirable: Institut

Kisselself-man [physically ion:

,Whit lagement guided hair-co

man, (skills mbing

and |and general

Reid |behavior Dale(r |8 ization

(1983 fd esidentfto Agent (situatioDecrea)

) training ) 16 M MR (staff) |n se 2.0 0.76/ 0.90 2R
Self-cont{Social
rol: undesirable: Institut

Kisselself-man [physically ion:

,Whit lagement guided hair-co

man, (skills mbing

and |and general

Reid |behavior 8 ization

(1983 fd Roy(reto Agent (situatioDecrea)

) training sident) |16 M MR (staff) |n se 2.0 0.63 097, 1R
Self-cont{Social Institut

Kisselrol: undesirable: ion:

,Whit |self-man physically hair-co

man, [agement |guided mbing

and [skills general

Reid jand Sheila(|8 ization

(1983 |behavior residen(to Agent SituatioDecrea)

) al t) 16 F MR  (staff) |n se 2.0 000 057 2R
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training
Self-cont{Social
rol: undesirable: Institut

Kisselself-man [physically ion:

,Whit lagement guided hair-co

man, (skills mbing

and |and general|No any

Reid |behavior 3 ization [system

(1983 fd Dan(refto Agent |Situatioatic

) training sident) |16 M MR (staff) |n change| 0.0 052/ 0.52 1R
Self-cont{Social Institut
rol: undesirable: ion:

Kisselself-man [physically hand-

,Whit lagement guided washin

man, (skills g

and |and general

Reid |behavior 8 ization No

(1983 fd Tim(refto Agent situatiomentio

) training sident) 16 M MR (staff) n n 0.0l 0.00 0.00 2R
Self-cont{Social Institut
rol: undesirable: ion:

Kisselself-man [physically hand-

,Whit lagement guided washin

man, (skills g

and |and general

Reid |behavior Rick(r |8 ization

(1983 fd esidentfto Agent (situatioDecrea)

) training ) 16 M MR (staff) |n se 2.0 0.63 093 1R
Self-cont{Social Institut

Kisselrol: undesirable: ion:

,Whit |self-man physically hand-

man, [agement |guided washin

and [skills g

Reid jand Lynn(r 8 genera

(1983 |behavior esidentfto Agent fization|Decrea)

) al ) 16 F MR (staff) |situatiose 2.0 031 072 2R
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training n
Self-cont{Social Institut
rol: undesirable: ion:
Kisselself-man [physically hand-
,Whit lagement guided washin
man, (skills g
and |and general
Reid |behavior Steve(r|8 ization
(1983 fd esidentfto Agent (situatioDecrea)
) training ) 16 M MR (staff) |n se 2.0 0.87 0.87
Self-mo |Academic 1: School
nitoring: jaccuracy ‘ina
self-reco reading junior
Knap rding  [assignments high
czyk [token school
and [system Special
Livin educati|Signifi
gston on cantly
(1973 Whole Teache|progra |higher
) class 8NANorma |r m level 2.0 0.60 0.96
Self-mo |Academic 1: School
nitoring: jaccuracy ‘ina
self-reco reading junior
Knap rding  [assignments high
czyk [token school
and [system Special
Livin educati|Signifi
gston on cantly
(1973 Whole Teache|progra |higher
) class 8NANorma |r m level 2.0 0.95 1.00
Self-cont{Social
rol: desirable:
Koege|self-mansocial Institut
l'and jagement |[communicativ ion:  |Rapid
Frea |(sdf- e Clinici comm (increas
(1993)recordin |behavior(AndriAndre | 13M |Autism jan unity fed 2.0| 0.00[ 0.86
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g, self
reinforce
ment-vid
€0
games)

e: facial
expression/aff
ect)

Koege
| and
Frea
(1993)

Self-cont
rol:
self-man
agement
(self-
recordin
g, self
reinforce
ment-vid
€0
games)

Social
desirable:
social
communicativ
e
behavior(Andr
e
preserveration
of topic)

Andre

13M

autism

Clinici
an

Institut
ion:
comm
unity

Rapid
increas
ed

2.0

0.00

1.00

Koege
| and
Frea
(1993)

Self-cont
rol:
self-man
agement
(self-rec
ording,se
If
reinforce
ment-vid
€0
games)

Social
desirable:
social
communicativ
e
behavior(Andr
e: voice
\volume)

Andre

13M

Autism

Clinici
an

Institut
ion:
comm
unity

Rapid
increas
ed

2.0

0.00

0.93

Koege
| and
Frea
(1993)

Self-cont
rol:
self-man
agement
(self-rec
ording,
sel f
reinforce
ment-vid
€0
games)

Social
desirable:
social
communicativ
e
behavior(Chri
S. nonverbal
mannerisms)

Chris

16M

Autism

Clinici
an

Institut
ion:
comm
unity

Rapid
increas
ed

2.0

0.00

1.00
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Self-cont/Social
rol: desirable:
self-man social
agement |communicativ
(self-rec e
ording, [behavior(Chri
sel f S. eye gaze)
Koegereinforce Institut
land |ment-vid ion:  |[Rapid
Frea |eo Clinici comm (increas
(1993)|games) Chris | 16M |Autism [an unity fed 2.0 1.00 1.00
Self-cont/Social
rol: desirable:
self-man social
agement |communicativ
(self-rec e
ording, [behavior(Chri
self S:
Koege reinforcejperseveration Institut
l'and |ment-vidiof topic) ion: |Rapid
Frea |eo Clinici comm (increas
(1993)|games) Chris | 16M |Autism [an unity fed 2.0| 0.00 0.81
Self-cont/Social School
rol: undesirable: :
sel f-man stereotypic Speech
agement behavior and  |Rapid
Koege langua |&
| and Treatm|ge substan
Koege ent  ftreatm fial
| Studen provid fent  |decreas
(1990) tl 9NAAutism |er room [es 2.0 1.00| 1.00
Self-cont/Social School
rol: undesirable: : Rapid
Koege self-man [stereotypic speech (&
l'and jagement joehavior Treatmand  substan
Koege ent  [angua fial
| Studen provid jge  |decreas
(1990) t2 14NAAUtism |er treatm (e 2.0 0.98 1.00
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ent
room
Koege Self-cont/Social
land [rol: undesirable: Treatm|nstitut
Koege self-man [stereotypic ent ion:  [More
I agement [behavior Studen provid comm |variabl
(1990) t3 11INAAutism |er unity e 1.0 0.39 0.91
Self-cont|Social School
rol: undesirable: :
self-man stereotypic Speech
agement behavior and
Koege langua
| and Treatm|ge
Koege ent treatm |More
| Studen provid lent  |variabl
(1990) t4(1st) | 1I3NAAutism |er room g 1.0 0.89 0.89
Self-cont|Social School
rol: undesirable: :
self-man stereotypic Speech
agement behavior and
Koege langua
| and Treatm|ge Variabl
Koege Studen ent treatm |e but
I t4(seco provid ent  decrea
(1990) nd) 13NAAutism fer room |sing 1.0 0.48 0.83
Self-cont/Social Immedi
Koegerol: undesirable: ate &
l'and |self-manstereotypic Treatm dramati
Koegejagement [pehavior ent C
| Studen provid reducti
(1990) tl 9NAAutism |er Home [ons 2.0 1.00 1.00
Self-cont/Social Immedi
Koegerol: undesirable: ate &
l'and |self-manistereotypic Treatm|School [dramati
Koegejagement [pehavior ent C
| Studen provid |classro|reducti
(1990) t3 11INAAuUtism fer om  [ons 2.0 1.00 1.00
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Self-cont/Social immedi
Koegelrol: undesirable: ate &
l'and |self-manstereotypic Treatm(School [dramati
Koege agement [oehavior ent | C
| Studen provid |classro|reducti
(1990) t3 11INAAutism |er om  [ons 2.0 1.00 1.00, 1m
Self-cont/Social immedi
Koegelrol: undesirable: ate &
I 'and |self-manstereotypic Treatm(School [dramati
Koege agement [oehavior ent | C
| Studen provid |classro|reducti
(1990) t3 11INAAutism |er om  |ons 2.0 1.00 1.00, 1m
Self-cont/Social Rapid
rol: desirable: improv
self-man @ppropriate ement
agement responses for
Koege Institutjapprop
l, et ion: riate
al. 11' Clinici comm [respon
(1992) Adam |1 M |Autism [an unity |ses 2.0 0.91 1.00 2R
Self-cont/Social Rapid
rol: desirable: improv
self-man @ppropriate ement
agement responses for
Koege approp
l, et riate
al. 11' Clinici [School [respon
(1992) Adam |1 M |Autism [an home |ses 2.0 0.83 0.93 1R
Self-cont/Social Rapid
rol: desirable: improv
self-man @ppropriate ement
agement responses for
Koege approp
l, et riate
al. Adam([11' Clinici {[School [respon
(1992) 1st) 1 |M Autism j@an : cliniclses 2.0 1.00| 1.00 2R
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Self-cont/Social Rapid
rol: desirable: improv
self-man [appropriate ement
agement responses for
Koege approp
l, et Adam( riate
al. second [11' Clinici [School [respon
(1992) ) 1 M Autism Jan : cliniclses 2.0 1.00 1.00 1R
Self-cont/Social Rapid
rol: desirable: improv
self-man [appropriate ement
agement responses for
Koege approp
l, et riate
al. Howar 6'1 Clinici [School [respon
(1992) d 0 M JAutism jan : cliniclses 2.0 1.00 1.00 2R
Self-cont/Social Rapid
rol: desirable: improv
self-man [appropriate ement
agement responses for
Koege Institut japprop
l, et ion: riate
al. Howar [6'1 Clinici comm [respon
(1992) d 0 M |Autism [an unity |ses 2.0 0.00 0.73 1R
Self-cont/Social Rapid
rol: desirable: improv
self-man [appropriate ement
agement responses for
Koege School [approp
l, et : riate
al. 11' Clinici |clinic( [respon
(1992) lan 2 |M JAutism jan 1st)  |ses 2.0 1.00 1.000 2R
Self-cont|Social Rapid
rol: desirable: improv
Koege sel f-man jappropriate School ement
l, et jagement responses ; for
al. 11 Clinici (clinic(sapprop
(1992) lan 2 M |JAutism [an econd) [riate 2.0 0.89 1.00 1R
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respon
Ses
Self-cont/Social Rapid
rol: desirable: improv
self-man @ppropriate ement
agement responses for
Koege Institutjapprop
l, et ion: riate
al. 11' Clinici comm [respon
(1992) lan 2 |M JAutism jan unity |ses 2.0 0.29 1.000 2R
Self-cont|Social Rapid
rol: desirable: improv
self-man @ppropriate ement
agement responses for
Koege approp
l, et riate
al. 6'1 Clinici {[School respon
(1992) Tony (0 M JAutism [an : clinicises 2.0 0.35 1.00 1R
Self-cont|Social Rapid
rol: desirable: improv
self-man @ppropriate ement
agement responses for
Koege Institutjapprop
l, et ion: riate
al. 6'1 Clinici comm [respon
(1992) Tony (0 M JAutism [an unity |ses 2.0 0.33 1.00 2R
Self-cont/Social Rapid
rol: desirable: improv
self-man @ppropriate ement
agement responses for
Koege approp
l, et riate
al. 6'1 Clinici respon
(1992) Tony (0 M JAutism [an Home [ses 2.0 0.86 1.00 1R
Koege |Self-cont/Social InstitutDisrupt
l, et Jrol: undesirable: 11' Clinicijion: [five
al.  |self-mandisruptive Adam 1 |M Autism j@an comm [pehavi | 2.0 0.00 0.88 1M
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(1992) lagement |behavior unity or
much
lower
Self-cont/Social Disrupt
rol: undesirable: ive
Koege|self-man disruptive Institut oehavi
l, et jagement [behavior ion: [or
al. Howar 6'1 Clinici comm much
(1992) d 0 Autism [an unity [lower | 2.0 0.00 0.29 1R
Self-cont/Social Disrupt
rol: undesirable: ive
Koege|self-man disruptive Institut oehavi
l, et jagement [behavior ion: [or
al. 11' Clinici comm much
(1992) lan |2 Autism |an unity [lower | 2.0 0.80 0.87 2R
Self-cont/Social Disrupt
rol: undesirable: ive
Koege|self-man disruptive Institut oehavi
l, et jagement [behavior ion: [or
al. 6'1 Clinici comm much
(1992) Tony [0 Autism jan unity [lower | 2.0 0.00 0.92 1R
LevenSelf-mo |Academic 1.
doski |nitoring |percentage of School [School
and math : :
Cartle problems self-co (self-co
dge completed ntai nedntai nedlncreas
(2000 correctly 10. classro|classrojing
) S1 5M |SED om |om trend 2.0 0.45/ 1.000 1M
LevenSelf-mo |Academic 1.
doski |nitoring |percentage of School [School
and math : :
Cartle problems self-co (self-co [Substa
dge completed ntainedntainedntial
(2000 correctly 10. classro|classrojincreas
) S1 5M [SED om om e 2.0 1.00 1.00 1M
Self-mo |Academic 1.
Leven = . School [School
_ |nitoring |percentage of
doski ath : : Increas
and e S2 9.1M [|SED self-co self-cole 2.0 0.9 1.00 1M
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Cartle problems ntainedntai ned

dge completed classro(classro

(2000 correctly om  jom

)

LevenSelf-mo |Academic 1:

doski |nitoring |percentage of School [School

and math : X

Cartle problems self-co [self-co

dge completed ntai nedntai ned

(2000 correctly classro(classroHigh

) S2 9.1M [|SED om om |evel 2.0 1.00 1.00
Self-mo |Academic 1. More
nitoring |percentage of stable

Leven math and

doski problems School [School [gradua

and completed : : [y

Cartle correctly self-co self-co jascend

dge ntai nedntaineding

(2000 11. classro(classro|data

) S3 6M [SED om jom |path 1.0[ 0.00 0.00

LevenSelf-mo |Academic 1:

doski |nitoring |percentage of School [School

and math : :

Cartle problems self-co [self-co

dge completed ntai nedntai ned

(2000 correctly 11. classroclassro|lncreas

) S3 6M |SED om om e 2.0 1.00 1.00

LevenSelf-mo |Academic 1.

doski |nitoring |percentage of School [School

and math : :

Cartle problems self-co (self-co

dge completed ntai nedntained

(2000 correctly 10. classro|classroHigh

) 4 3M |SED om [om |eve 2.0 1.00, 1.00

LevenSelf-mo [Social School [School

doski |nitoring |desirable: : :

and percentage of 10. self-co (self-co|Increas

Cartle on-task S1 5M [SED ntai nedntainede 2.0 1.00| 1.00
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dge behavior classro|classro

(2000 om |om

)

LevenSelf-mo [Social

doski |nitoring |desirable: School [School

and percentage of : X

Cartle on-task self-co (self-co

dge behavior ntai nedntai ned

(2000 10. classroclassro|lncreas

) S1 5M |SED om om e 2.0 1.00 1.00
LevenSelf-mo [Social

doski |nitoring |desirable: School [School

and percentage of : X

Cartle on-task self-co |self-co [Substa

dge behavior ntai nedntai nedntial

(2000 classroclassro|increas

) S2 9.1M [SED om om e 2.0 1.00 1.00
LevenSelf-mo [Social

doski |nitoring |desirable: School [School

and percentage of : X

Cartle on-task self-co (self-co

dge behavior ntai nedntai ned

(2000 classro|classroHigh

) S2 9.1M [SED om jom |eve 2.0 1.00 1.00
LevenSelf-mo [Social

doski |nitoring |desirable: School [School

and percentage of : :

Cartle on-task self-co (self-co

dge behavior ntai nedntained

(2000 11. classro|classroHigh

) S3 6M [SED om om |eve 2.0 1.00 1.00
LevenSelf-mo [Social

doski |nitoring |desirable: School [School

and percentage of : :

Cartle on-task self-co (self-co

dge behavior ntai nedntained

(2000 11. classro|classroHigh

) S3 6M |SED om om |eve 2.0 1.00 1.00
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LevenSelf-mo [Social
doski |nitoring |desirable: School [School
and percentage of : X
Cartle on-task self-co (self-co
dge behavior ntainedntai ned
(2000 10. classro|classroHigh
) A 3M [SED om om |evel 2.0 1.00/ 1.00
Self-mo |Academic 1.
nitoring: @ccuracy(corre School
coincide [ct response) of : food
ntal making chef prepar
training ;salad ation
Coincide area of
ntal a
training self-ser
Likins|plus vice |Doris:
etal. |quality-c cafeter increas
(1989)(ontrol Doris | 24F MR Trainerjia e 2.0 1.00 1.00
Self-mo |Academic 1.
nitoring: @ccuracy(corre School
coincide [ct response) of : food
ntal making chef prepar
training ;salad ation
Coincide area of
ntal a
training self-ser
Likins|plus vice [Lois:
etal. |quality-c cafeter increas
(1989)(ontrol Lois | 23F MR Trainerjia e 2.0 0.97] 1.00
Self-mo |Academic 1: School
nitoring: @ccuracy(corre : food
coincide [ct response) of prepar
ntal making chef ation
training ;salad area of
Coincide a Marcia
Likins ntal self-ser
etal. [training vice incre
(1989)plus Marcia) 23F MR Trainericafeter | ase 2.0 0.92 1.00
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quality-c ia
ontrol

Lloyd |Self-mo |Academic2:
: nitoring: |academic
Halla [attention completed

han,

Kosie

wicz, School

and :

Knee self-co No

dler ntai nedbenefic

(1982 Teache|classrolia

) Mark 9QyrM LD r om [effects 0 0.25 0.38

Lloyd |Self-mo |Academic2:
: nitoring: |academic
Halla [attention completed

han,

Kosie

wicz, School

and :

Knee self-co No

dler ntai nedbenefic

(1982 10 Teache(classro|ial

) Mary yr |[F LD r om |effects 0 0 0.75

Lloyd |Self-mo |Academic2:
: nitoring: |academic
Halla [attention |completed

han,

Kosie

wicz, School

and :

Knee self-co No

dler ntai nedbenefic

(1982 Teache|classrolia

) Luke [9QyrM LD r om [effects 0 0.57 1
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Lloyd Self-mo [Social

: nitoring: |desirable:

Halla [attention jacademic

han, engagement

Kosie

wicz, School

and :

Knee self-co No
dler ntai nedbenefic
(1982 Teache|classrolia

) Mark 9QyrM LD r om [effects 0 0.1
Lloyd [Self-mo [Social

: nitoring: |desirable:

Halla [attention jacademic

han, engagement

Kosie

wicz, School

and X

Knee self-co No
dler ntainedbenefic
(1982 10 Teache|classrolia

) Mary yr LD r om |effects 0.07| 0.36
Lloyd |Self-mo [Social

: nitoring: |desirable:

Halla [attention jacademic

han, engagement

Kosie

wicz, School

and :

Knee self-co

dler ntainedSlight
(1982 Teache|classro|improv
) Luke 9QyrM LD r om |ement 0.31] 0.88
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Self-mo |Academic 1:

nitoring :jacademic

self-reco jproductivity

rding |(correct)
Lloyd (teacher
: required
Bate the
man, pupilsto Clear
Landr record and
um, (their School [salutar
and |jown y
Halla [producti resourcchange
han ity or e sin
(1989 [ettention Teache|classro|produc
) to task) Brenda 1QF [SED r om  [tivity 2.0 1.00 1.00

Self-mo |Academic 1:

nitoring :jacademic

self-reco jproductivity

rding |(correct)
Lloyd (teacher
: required
Bate the
man, pupilsto Clear
Landr record and
um, (their School [salutar
and |jown : y
Halla [producti resourcchange
han ity or e sin
(1989 [ettention 10 Teache|classro|produc
) to task) Carrie 9 |F [SED/LDr om fivity 2.0 1.00; 1.00
Lloyd [Self-mo |Academic 1: Clear
: nitoring :jacademic and
Bate [self-reco [productivity School [salutar
man, frding  |(correct) y
Landr |(teacher resourcchange
um, required e sin
and the 11 Teache|classro|produc
Halla pupilsto Terry 2 M LD r om  [tivity 2.0 1.00 1.00
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han |record
(1989 ttheir
) own

producti

Vity or

attention

to task)

Self-mo |Academic 1:

nitoring :jacademic

self-reco jproductivity

rding |(correct)
Lloyd (teacher
: required
Bate the
man, [pupilsto Clear
Landr record and
um, (their School [salutar
and |jown : y
Halla [producti resourcchange
han ity or e sin
(1989 [ettention 11 Teache|classro|produc
) to task) Rich 6 SED/LD|r om  [tivity 2.0 1.00 1.00

Self-mo |Academic 1.

nitoring :jacademic

self-reco jproductivity

rding  |(correct)
Lloyd (teacher
: required
Bate the
man, [pupilsto Clear
Landr record and
um, [their School [salutar
and |jown y
Halla [producti resourcchange
han ity or e sin
(1989 [ettention Tomm |10 Teache|classro|produc
) to task) y 11 LD r om  [tivity 2.0 1.00 1.00
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Self-mo Social

nitoring: [desirable:

sel f-reco @attention to

rding [task
Lloyd (teacher
: required
Bate the
man, pupilsto
Landr record Attenti
um, (their School jon to
and |jown task
Halla [producti resourcjincreas
han ity or e ed
(1989 |attention Teache(classrojsubstan
) to task) Brenda 10F SED r om [ially 2.0 1.00| 1.00

Self-mo Social

nitoring: [desirable:

sel f-reco @attention to

rding [task
Lloyd (teacher
: required
Bate the
man, pupilsto
Landr record Attenti
um, (their School jon to
and |jown : task
Halla [producti resourcjincreas
han ity or e ed
(1989 |attention 10' Teache(classrojsubstan
) to task) Carrie |9 |F [SED/LDr om fially 2.0 1.00| 1.00
Lloyd [Self-mo [Social
: nitoring: [desirable: Attenti
Bate |self-recoattention to School jon to
man, rding  ftask task
Landr |(teacher resourcjincreas
um, [required e ed
and the Tomm (10’ Teache|classro substan
Halla [pupilsto y 11 M LD r om fially 2.0 0.75/ 0.92
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han |record
(1989 ttheir
) own

producti

Vity or

attention

to task)

Self-mo Social

nitoring: [desirable:

sel f-reco @attention to

rding [task
Lloyd (teacher
: required
Bate the
man, pupilsto
Landr record Attenti
um, (their School jon to
and |jown : task
Halla [producti resourcjincreas
han ity or e ed
(1989 |attention 11' Teache(classrojsubstan
) to task) Terry 2 LD r om fially 2.0| 0.56/ 1.00

Self-mo Social

nitoring: [desirable:

sel f-reco @attention to

rding [task
Lloyd (teacher
: required
Bate the
man, pupilsto
Landr record Attenti
um, [their School jon to
and |jown task
Halla [producti resourcjincreas
han ity or e ed
(1989 |attention 11' Teache(classrojsubstan
) to task) Rich |6 SED/LD r om fially 2.0 0.87] 1.00
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Maag
and
Peid
(1993)

Self-mo
nitoring:
accuracy

Academic 1:
mathematics
academic
accuracy

Mark

93

LD

Teache

School

Not
affect

0.0

0.15

0.54

Maag
and
Peid
(1993)

Self-mo
nitoring:
accuracy

Academic 1:
mathematics
academic
accuracy

Tina

9'3

LD

Teache

School

NA |

0.73

0.91

Maag
and
Peid
(1993)

Self-mo
nitoring:
accuracy

Academic 1:
mathematics
academic
accuracy

Jose

9'3

LD

Teache

School

NA |

0.50

0.58

Maag
and
Peid
(1993)

Self-mo
nitoring:
accuracy

Academic 1:
mathematics
academic
accuracy

Shawn

93

LD

Teache

School

Lower

0.0

0.00

0.55

Maag
and
Peid
(1993)

Self-mo
nitoring:
accuracy

Academic 1:
mathematics
academic
accuracy

J.T.

11’

LD

Teache

School

Increas
ed

2.0

1.00

1.00

Maag
and
Peid
(1993)

Self-mo
nitoring:
accuracy

Academic 1:
mathematics
academic
accuracy

Keith

11’

LD

Teache

School

Superi
or

2.0

0.80

1.00

Maag
and
Peid
(1993)

Self-mo
nitoring:
accuracy

Academic 2:
mathematics
academic
productivity
(compl eted)

Mark

93

LD

Teache

School

No
improv
ement

0.0

0.00

0.62

Maag
and
Peid
(1993)

Self-mo
nitoring:
accuracy

Academic 2:
mathematics
academic
productivity
(compl eted)

Tina

9'3

LD

Teache

School

No
improv
ement

0.0

0.27

0.82

Maag
and
Peid
(1993)

Self-mo
nitoring:
accuracy

Academic 2:
mathematics
academic

productivity

Jose

9'3

LD

Teache

School

No
effect

0.0

0.00

0.92
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(compl eted)

Self-mo |Academic 2:

Maag |nitoring: mathematics

and  |accuracy facademic

Peid productivity Teache Little

(1993) (completed) Shawn|{9'3 M LD r School [effect | 0.0 0.09 0.91] 1M
Self-mo |Academic 2:

Maag |nitoring: mathematics

and  |accuracy facademic

Peid productivity 1 Teache No

(1993) (completed) JT. 5 LD r School |effect | 0.0 0.42 0.75 1M
Self-mo |Academic 2:

Maag |nitoring: mathematics

and  |accuracy facademic

Peid productivity 1 Teache Little

(1993) (completed) [Keith 5 LD r School effect | 0.0 0.00 1.00 1M
Self-mo [Social

Maag |nitoring: [desirable: Increas

and  |accuracy mathematics ed

Peid on-task Teache noticea

(1993) behavior Mark [93M |LD r School [bly 2.0 1.00 1.00 1M
Self-mo [Social

Maag |nitoring: [desirable:

and  |accuracy mathematics Increas

Peid on-task Teache e mean

(1993) behavior Tina [9'3 LD r School |level 1.0 0.36 0.91] 1M
Self-mo [Social

Maag |nitoring: [desirable:

and  |accuracy mathematics

Peid on-task Teache Improv M+

(1993) behavior Jose [9'3 LD r School ement | 2.0 1.00 1.00 1R

Maag |Self-mo [Social

and  |nitoring: (desirable:

Peid jaccuracy mathematics Teache Increas M+

(1993) on-task Shavn9'3M LD r School les 2.0 0.73 091 2R
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behavior

Self-mo Social

Maag |nitoring: [desirable: Immed

and  |accuracy mathematics iately

Peid on-task 11' Teache increas

(1993) behavior JT. [ LD r School jed 2.0 0.92 1.00
Selfm 0 Soc_lal Immed

Maag |nitoring: [desirable: tely

and  |accuracy mathematics :

Peid on-task 11 Teache neress

(1993) behavior Keith 5 LD r School e 2.0 0.20, 0.90
Self-mo |Academic 1. Increas
nitoring: |mathematics e but

Maag [attentionjacademic overla

and accuracy p with

Peid Teache baselin

(1993) Mark [9'3 LD r School le 1.0 0.29 0.93

Maag |Self-mo |Academic 1:

and  |nitoring: mathematics

Peid |attention jacademic Teache

(1993) accuracy Tina [9'3 LD r School| NA | 0.31] 0.85

Maag |Self-mo |Academic 1:

and  |nitoring: mathematics

Peid |attention jacademic Teache

(1993) accuracy Jose [9'3 LD r School| NA | 0.201 0.87

Maag |Self-mo |Academic 1:

and  |nitoring: mathematics Indisti

Peid attention facademic Teache nguish

(1993) accuracy Shawn 9'3 LD r School [able 0.0] 0.07 0.87

Maag [Self-mo |Academic 1:

and  |nitoring: mathematics No

Peid |attention jacademic 11' Teache improv

(1993) accuracy JT. b LD r School |lement | 0.0 0.14/ 0.50

Maag [Self-mo |Academic 1: More

and  |nitoring: mathematics 11 Teache effecti

Peid |attention jacademic Keith 5 LD r School vethan| 1.0 0.15 0.92
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(1993) accuracy self-m
onitori
ng
produc
tivity
Self-mo |Academic 2: Slightl
Maag |nitoring: mathematics y
and  |attention facademic above
Peid productivity Teache baselin
(1993) (completed) Mark 93 M LD r School e 1.0 0.43 0.93
Self-mo |Academic 2: Slightl
Maag |nitoring: mathematics y
and  |attention facademic above
Peid productivity Teache baselin
(1993) (completed) ([Tina (93 LD r School |e 1.0 0.92 1.00
Self-mo |Academic 2: Increas
nitoring: |mathematics ed but
Maag [attention jacademic overla
and productivity p with
Peid (compl eted) Teache baselin
(1993) Jose (93M LD r School e 1.0 0.13 1.00
Self-mo |Academic 2
Maag |nitoring: mathematics
and  [attention jacademic
Peid productivity Teache Little
(1993) (completed) |Shawn93M LD r School |effect | 0.0 0.06 0.94
Self-mo |Academic 2
Maag |nitoring: mathematics
and  [attention jacademic
Peid productivity 1 Teache No
(1993) (completed) JT. 5 LD r School |effect | 0.0) 0.57] 1.00
Self-mo |Academic 2
Maag |nitoring: mathematics
and  [attention jacademic
Peid productivity 1 Teache Little
(1993) (completed) [Keith 5 LD r School |effect | 0.0/ 0.00 0.85
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Self-mo Social

Maag |nitoring: [desirable: Increas

and  |attention mathematics ed

Peid on-task Teache noticea

(1993) behavior Mark [9'3 LD r School [bly 2.0 1.00 1.00
Self-mo Social

Maag |nitoring: [desirable:

and  |attention mathematics Increas|

Peid on-task Teache e mean

(1993) behavior Tina 93F [LD r School |evel 1.0 0.54 0.92
Self-mo Social

Maag |nitoring: [desirable:

and  |attention mathematics

Peid on-task Teache Improv

(1993) behavior Jose [93M [LD r School ement | 2.0 1.00 1.00
Self-mo Social

Maag |nitoring: [desirable:

and  |attention mathematics

Peid on-task Teache Increas

(1993) behavior Shawn 9'3 LD r School |es 2.0 0.56| 0.88
Self-mo Social

Maag |nitoring: |desirable: Neglig

and  |attention mathematics ible

Peid on-task 11' Teache improv

(1993) behavior JT. | LD r School lement | 0.0 0.13 0.33
Self-mo Social

Maag |nitoring: |desirable: Neglig

and  |attention mathematics ible

Peid on-task 11' Teache improv

(1993) behavior Keith 5 LD r School ement | 0.0 0.00 0.62

Maag [Self-mo |Academic 1:

and  |nitoring: mathematics

Peid |producti facademic Teache Greate

(1993)vity accuracy Mark [9'3 LD r School st gain| 2.0 0.88 1.00

Maag [Self-mo |Academic 1.

and  |nitoring: mathematics

Peid |producti facademic Teache

(1993)vity accuracy Tina [9'3 LD r School NA 0.79 1.00
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Maag [Self-mo |Academic 1:

and  |nitoring: mathematics Greate

Peid |producti jacademic Teache st

(1993)vity accuracy Jose [93M LD r School |effect | 2.0/ 0.88 0.94

Maag [Self-mo |Academic 1:

and  |nitoring: mathematics Indisti

Peid |producti jacademic Teache nguish

(1993)vity accuracy Shawn 93 M LD r School [able 0.0 0.08 1.00

Maag [Self-mo |Academic 1:

and  |nitoring: mathematics No

Peid |producti jacademic 11 Teache improv

(1993)vity accuracy JT. B LD r School ement | 0.0 0.06, 0.31]
Self-mo |Academic 1: No
nitoring: |mathematics improv

Maag |producti jacademic ement

and  |vity accuracy over

Peid 11 Teache baselin

(1993) Keith 5 LD r School e 0.0] 0.00[ 0.00
Self-mo |Academic 2:

Maag |nitoring: mathematics Immed

and  |producti facademic iate

Peid ity productivity Teache increas

(1993) (completed) Mark [9'3 LD r School |e 2.0 0.94 0.94
Self-mo |Academic 2:

Maag |nitoring: mathematics Immed

and  |producti facademic iate

Peid ity productivity Teache increas

(1993) (completed) [Tina 93[F LD r School e 2.0 1.00 1.00
Self-mo |Academic 2: Increas
nitoring: |mathematics ed but

Maag |producti jacademic overla

and  |vity productivity p with

Peid (completed) Teache baselin

(1993) Jose [9'3 LD r School e 1.0 0.38 1.00

Maag Self-mo |Academic 2: Immed

and nitoring: |mathematics e

Peid producti [academic Teache and

(199g)V1V  Productivity lgpoinigsiv LD F |School jarge | 2.0 100 1.00
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(compl eted) increas
es
Self-mo |Academic 2:
Maag |nitoring: mathematics
and  |producti facademic
Peid ity productivity 11 Teache Affect
(1993) (completed) QJT. 5 LD r School jonly 2.0 0.94 0.94
Self-mo |Academic 2: Immed
nitoring: |mathematics iate
Maag |producti jacademic and
and  |vity productivity large
Peid (completed) 1 Teache increas
(1993) Keith 5 LD r School e 2.0 1.00 1.00
Self-mo [Social
Maag |nitoring: [desirable: Increas
and  |producti mathematics ed
Peid ity on-task Teache noticed
(1993) behavior Mak [9'3 LD r School |bly 2.0 1.00 1.00
Self-mo [Social
Maag |nitoring: [desirable: Raise
and  |producti mathematics above
Peid ity on-task Teache baselin
(1993) behavior Tina (93 LD r School |e 2.0 0.86| 1.00
Self-mo [Social
Maag |nitoring: [desirable:
and  |producti mathematics
Peid ity on-task Teache Improv
(1993) behavior Jose [9'3 LD r School ement | 2.0 1.00 1.00
Self-mo [Social
Maag |nitoring: [desirable:
and  |producti mathematics
Peid ity on-task Teache Increas
(1993) behavior Shavn9'3 M LD r School les 2.0 0.83 0.92
Maag [Self-mo [Social Slight
and  |nitoring: desirable: 11 Teache increas
Peid |producti |mathematics J.T. 5 LD r School e 1.0 0.56 0.88
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(1993)vity on-task
behavior
Self-mo [Social
Maag |nitoring: [desirable:
and  |producti mathematics Slight
Peid ity on-task 1 Teache increas
(1993) behavior Keith 5 LD r School e 1.0 0.00/ 0.85
Marti [Self-mo |Academicl:
n and |nitoring [academic Se
Mann performance ven School
0 th
(1995 gra Resear [resourcincreas
) Georgede LD cher |eroomied 2 05 1
Marti [Self-mo |Academicl:
n and |nitoring [academic Se
Mann performance ven School [Increas|
0 th : ed but
(1995 gra Resear [resourcoverla
) Rudy (de LD cher feroomip 1 0 1
Marti [Self-mo |Academicl:
n and |nitoring [academic Se
Mann performance ven School
0 th
(1995 gra Resear [resourcincreas
) Kevin de LD cher leroomed 2 1 1
Self-mo |Academic 2:
nitoring: [number of
self-reco | aps
rding |completed
publicly |(phasel)
McKefor
nzie attendan
and [ce and Institut
Rushatraining- ion. |Marke
Il unit 9 swimmd
(1974 |compl et to ing |increas
) on Kim |16 Normal |Coach pool e 2.0 0.27) 0.82
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Self-mo |Academic 2:

nitoring: [number of

self-reco|laps

rding |completed

publicly |(phasel)
McKefor
nzie |attendan
and [ce and Institut
Rushatraining- ion:  |Marke
[l unit 9 swimmd
(1974 |compl et to ing |increas
) on Brian |16 Normal |Coach pool e 2.0 0.50/ 1.00

Self-mo |Academic 2:

nitoring: [number of

self-reco|laps

rding |completed

publicly |(phasel)
McKefor
nzie |attendan
and [ce and Institut
Rushatraining- ion:  |Marke
[l unit 9 swimmd
(1974 |compl et to ing |increas
) on Steve |16 Normal |Coach [pool |e 2.0 0.27| 0.95

Self-mo |Academic 2:

nitoring: [number of

self-reco|laps

rding |completed

publicly |(phasel)
McKefor
nzie |attendan
and [ce and Institut
Rushatraining- ion:  |Marke
[l unit 9 swimmd
(1974 |compl et to ing |increas
) on Lynne |16 Normal |Coach pool e 2.0| 0.33] 0.94
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Self-mo |Academic 2:

nitoring: [number of

self-reco|laps

rding |completed

publicly |(phasel)
McKefor
nzie |attendan
and [ce and Institut
Rushatraining- ion:  |Marke
[l unit 9 swimmd
(1974 |compl et to ing |increas
) on Debw |16 Normal |Coach pool e 2.0| 0.43 0.95

Self-mo |Academic 2:

nitoring: [number of

self-reco|laps

rding |completed

publicly |(phasel)
McKefor
nzie |attendan
and [ce and Institut
Rushatraining- ion:  |Marke
[l unit 9 swimmd
(1974 |compl et to ing |increas
) on Debj |16 Normal |Coach pool e 2.0 0.35/ 0.71

Self-mo |Academic 2:

nitoring: [number of

self-reco|laps

rding |completed

publicly |(phasel)
McKefor
nzie |attendan
and [ce and Institut
Rushatraining- ion:  |Marke
[l unit 9 swimmd
(1974 |compl et to ing |increas
) on Debj |16 Normal |Coach pool e 2.0 1.00; 1.00
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Self-mo |Academic 2:

nitoring: [number of

self-reco|laps

rding |completed

publicly |(phasel)
McKefor
nzie |attendan
and [ce and Institut
Rushatraining- ion:  |Marke
[l unit 9 swimmd
(1974 |compl et to ing |increas
) on Ron |16 Normal |Coach pool e 2.0 0.24 0.95

Self-mo |Academic 2:

nitoring: [number of

self-reco|laps

rding |completed

publicly |(phase2)
McKefor
nzie |attendan
and [ce and Institut
Rushatraining- ion:  |Marke
[l unit 9 swimmd
(1974 |compl et to ing |increas
) on Lynne |16 Normal |Coach pool e 2.0 1.00; 1.00

Self-mo |Academic 2:

nitoring: [number of

self-reco|laps

rding |completed

publicly |(phase2)
McKefor
nzie |attendan
and [ce and Institut
Rushatraining- ion:  |Marke
[l unit 9 swimmd
(1974 |compl et to ing |increas
) on Kim |16 Normal |Coach pool e 2.0 1.00; 1.00
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Self-mo |Academic 2:

nitoring: [number of

self-reco|laps

rding |completed

publicly |(phase2)
McKefor
nzie |attendan
and [ce and Institut
Rushatraining- ion:  |Marke
[l unit 9 swimmd
(1974 |compl et to ing |increas
) on Debw |16 Normal |Coach pool e 2.0| 0.63 0.88

Self-mo |Academic 2:

nitoring: [number of

self-reco|laps

rding |completed

publicly |(phase2)
McKefor
nzie |attendan
and [ce and Institut
Rushatraining- ion:  |Marke
[l unit 9 swimmd
(1974 |compl et to ing |increas
) on Brian |16 Normal |Coach pool e 2.0| 0.69 0.92

Self-mo |Academic 2:

nitoring: [number of

self-reco|laps

rding |completed

publicly |(phase2)
McKefor
nzie |attendan
and [ce and Institut
Rushatraining- ion:  |Marke
[l unit 9 swimmd
(1974 |compl et to ing |increas
) on Steve |16 Normal |Coach [pool |e 2.0 0.54] 0.92
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Self-mo |Academic 2:

nitoring: [number of

self-reco|laps

rding |completed

publicly |(phase2)
McKefor
nzie |attendan
and [ce and Institut
Rushatraining- ion:  |Marke
[l unit 9 swimmd
(1974 |compl et to ing |increas
) on Ron |16 M [Norma (Coach jpool e 2.0 0.23/ 1.00

Self-mo [Social

nitoring: jundesirable:

self-reco the number of

rding |[swimmers

publicly \who were
McKefor absent
nzie |attendan
and [ce and Institut
Rushatraining- 16 ion:
[l unit Swim 9 M. swimmReduc
(1974 |compl et ming [to |16 ing |edby
) on team (16 F |Normal |Coach |pool 45% 2.0 0.34 0.72

Self-mo [Social

nitoring: jundesirable:

self-reco the number of

rding |[swimmers

publicly \who were
McKefor arrived late
nzie |attendan
and [ce and Institut
Rushatraining- 16 ion:
[l unit Swim 9 M. swimmReduc
(1974 |compl et ming o |16 ing |edby
) on team |16 F |Normal |Coach [pool [63% 2.0 0.00] 0.69
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Self-mo [Social
nitoring: jundesirable:
self-reco the number of
rding |[swimmers
publicly who were left
McKefor early
nzie |attendan
and [ce and Institut
Rushatraining- 16 ion:  |Compl
[l unit Swim 9 M. swimmietely
(1974 |compl et ming o |16 ing  [suppre
) on team (16 F |Normal |Coach pool [ssed 2.0| 0.00 1.00
Miller|Self-inst |Academicl:
: ruction |academic
Miller performance
Whee
ler
and
Seling Institut|Increas
er ion. e
(1989 11 Resear (classro|(0%-9
) S1 yr M BD cher |jom [8%) 2 1 1
Miller|Self-inst |Academicl:
: ruction |academic
Miller performance
Whee
ler
and
Seling Institut|Increas
er ion: e
(1989 12 BD and |Resear [classro|(65%-
) S2 |yr M ADHD |[cher jom  [88%) 2/ 0.88 0.88
Miller|Self-inst |Academicl: InstitutIncreas
: ruction |academic ion: e
Miller performance 12 BD and |Resear [classro|(62%-
: S2 yr M |[ADHD [cher jom [82%) 2 1 1
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Whee

ler

and

Seling

er

(1989

)

Miller|Self-inst [Social

: ruction |desirable:

Miller academic

; engagement

Whee

ler

and

Seling Institut

er ion:

(1989 12 BD and |[Resear [classro|Increas
) S2 yr ADHD [cher jom e 2| 0.88 0.88
Miller|Self-inst [Social

: ruction |desirable:

Miller academic

; engagement

Whee

ler

and

Seling Institut

er ion:

(1989 12 BD and |Resear [classro|Increas
) S2 yr ADHD [ccher om e 2 1 1
Ninne|Self-cont/Social School |An

ss, |rol: undesirable: ra immed
Ellis, |self-man jaggressive self-co iate
Millerlagement [behavior ntainedand

: training Special [sustain
Baker package educatijed

and 14 on decrea
Ruthe to Teache|classro|se(39.6
rford S1 15 SED r om [%-1.6| 2.0 1.00 1.00
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(1995 %)

)

Ninne|Self-contiSocial

ss, [rol: undesirable:

Ellis, |self-man jaggressive School |An
Millerlagement [behavior a immed
: training self-co jiate
Baker [package ntainedand
and Special [sustain
Ruthe educatied
rford 14 on decrea
(1995 to Teache|classro|se(39.3
) S1 15 SED r om  |%-4%)| 2.0 1.00 1.00
Ninne|Self-contiSocial

ss, [rol: undesirable: AN
Ellis, |self-man jaggressive School |immed
Millerlagement [behavior a iate

: training self-co jand
Baker [package ntainedsustain
and special led
Ruthe educatidecrea
rford 14 on se(45
(1995 to Teache|classro(%0-8.3

) S2 15 SED r om %) 2.0 1.00/ 1.00
Ninne|Self-contiSocial

ss, [rol: undesirable: AN
Ellis, |self-man jaggressive School [immed
Millerlagement [behavior a iate

: training self-co jand
Baker [package ntainedsustain
and Special led
Ruthe educatidecrea
rford 14 on se(64
(1995 to Teache|classro(%0-4.6

) S2 15 SED r om %) 2.0 1.00/ 1.00
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NinneSelf-cont/Social

ss, |rol: undesirable: AN

Ellis, |self-man jaggressive School [immed

Millerlagement [behavior ra iate

: training self-co jand

Baker package ntainedssustain

and special led

Ruthe educatidecrea

rford 14 on se(47.2

(1995 to Teache|classro(%-2.2

) S3 15 SED r om (%) 2.0 1.00 1.00 1Mm
NinneSelf-cont{Social

ss, |rol: undesirable: AN

Ellis, |self-man jaggressive School [immed

Millerlagement [behavior ra iate

: training self-co jand

Baker package ntainedssustain

and special led

Ruthe educatidecrea

rford 14 on s5e(45.6

(1995 to Teache|classro 6%-0

) S3 15 SED r om (%) 2.0 1.00 1.00 1R
NinneSelf-cont{Social

ss, |rol: undesirable: AN

Ellis, |self-man jaggressive School [immed

Millerlagement [behavior ra iate

: training self-cojand

Baker package ntainedssustain

and special led

Ruthe educatidecrea

rford 14 on se(43.7

(1995 to Teache|classro(%-2.2

) A 15 SED r om (%) 2.0 1.00 1.00 2R
Ninne |Self-cont/Social Immedi

ss,  [rol: undesirable: ate &

Fuerst isel f-man [off-task and 14 School [dramati

and  jagement [socially to Teache[ in [

Ruther|self-asse inappropriate  |S1 15 SED r class [reducti| 2.0 1.00 1.00, 1M
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ford |ssment [ehavior on
(1991)
Ninne |Self-cont|Social
ss,  [rol: undesirable:
Fuerst iself-man [off-task and
and  jagement socially
Rutherisel f-asse [inappropriate 14 School More
ford |ssment [behavior to Teache: in  |gradual
(1991) S2 15 SED r class (decline| 2.0 1.00 1.00
Ninne |Self-cont/Social
ss,  [rol: undesirable:
Fuerst |self-man pff-task and
and  jagement [socially
Ruther|self-asse [inappropriate 14 School More
ford |ssment [ehavior to Teache| in  [gradual
(1991) S3 15 SED r class (decline| 2.0 0.60 1.00
Self-cont/Social
rol: undesirable: Immedi
sel f-man [off-task and ate &
agement [socially dramati
sel f-asse inappropriate C
ssment  pehavior improv
ement
inon
Ninne task
SS, and
Fuerst socially
and School [appropr
Ruther 14 : iate
ford to Teachebetweepehavi
(1991) S1 15 SED r n class or 2.0 1.00 1.00
Ninne |Self-cont/Social
ss, ol undesirable: School {Immedi
Fuerst |self-man pff-task and 14 : ate &
and  jagement [socially to Teachebetweeldramati
Ruther|self-asse inappropriate  |S2 15 SED r nclass(c 2.0 1.00 1.00
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ford |ssment [ehavior improv
(1991) ement
inon
task
and
socially
appropr
iate
behavi
or
Self-cont/Social
rol: undesirable: Immedi
sel f-man [off-task and ate &
agement [socially dramati
sel f-asse inappropriate C
ssment  pehavior improv
ement
inon
Ninne task
SS, and
Fuerst socially
and School [appropr
Ruther 14 : iate
ford to Teachebetweepehavi
(1991) S3 15 M [SED r n classor 2.0 1.00 1.00
Self-cont/Academic 1.
rol: homework
sel f-man jaccuracy
agement
Olym |operatio
pia, |ns
Sherid|(self-mo
an,  |nitoring,
Jensonisel f-instr
and |uction,se SiX
Andre |f-evalua th Normal:
ws  [tion,self- Subjec|gra| |underachResear
(1994)|reinforce t1(1st) [de [NAjieving [cher |School Mixed | 1.0 1.00 1.00
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ment)--
Wolfe et
al., 1984
Self-cont/Academic 1.
rol: homework
sel f-man jaccuracy
agement
operatio
ns
(self-mo
Olym |nitoring,
pia, |self-instr
Sherid|uction,se
an, [If-evalua
Jensontion,self-
and |reinforce SiX
Andre [ment)-- Subjec th Normal:
ws  Wolfe et tl(secogra| |underachResear
(1994)(al.,1984 nd) de NAjeving [cher [School Mixed| 1.0 0.00, 1.00
Self-cont/Academic 1.
rol: homework
sel f-man jaccuracy
agement
operatio
ns
Olym |(self-mo
pia, |nitoring,
Sherid|self-instr
an, |uction,se
Jenson|f-evalua
and  tion,self- Six
Andre reinforce] Subjec th Normal:
Wws  [ment)-- t10(1stigra| |underachResear
(1994)Wolfe et ) de [NAjieving [cher [School Mixed| 1.0 0.00] 0.79
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al., 1984
Self-cont/Academic 1.
rol: homework
sel f-man jaccuracy
agement
operatio
ns
(self-mo
Olym |nitoring,
pia, |self-instr
Sherid|uction,se
an, [If-evalua
Jensontion,self-
and |reinforce SiX
Andre [ment)-- Subjec th Normal:
ws  Wolfe et t10(secigra| |underachResear
(1994)(al.,1984 ond) (de NAjeving |[cher [SchoolMixed| 1.0 0.00[ 0.47
Self-cont/Academic 1.
rol: homework
sel f-man jaccuracy
agement
operatio
ns
Olym |(self-mo
pia, |nitoring,
Sherid|self-instr
an, |uction,se
Jenson|f-evalua
and  tion,self- Six
Andre reinforce] Subjec th Normal:
Wws  [ment)-- t11(1stigra| |underachResear
(1994)Wolfe et ) de [NAjieving [cher [School Mixed| 1.0 1.00| 1.00
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al., 1984
Self-cont/Academic 1.
rol: homework
sel f-man jaccuracy
agement
operatio
ns
(self-mo
Olym |nitoring,
pia, |self-instr
Sherid|uction,se
an, [If-evalua
Jensontion,self-
and |reinforce SiX
Andre [ment)-- Subjec th Normal:
ws  Wolfe et t11(secigra| |underachResear
(1994)(al.,1984 ond) (de NAjeving |[cher [SchoolMixed| 1.0 0.88 0.88
Self-cont/Academic 1.
rol: homework
sel f-man jaccuracy
agement
operatio
ns
Olym |(self-mo
pia, |nitoring,
Sherid|self-instr
an, |uction,se
Jenson|f-evalua
and  tion,self- Six
Andre reinforce] Subjec th Normal:
Wws  [ment)-- t12(1stigra| |underachResear
(1994)Wolfe et ) de [NAjieving [cher [School Mixed| 1.0 0.00| 0.80
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al., 1984
Self-cont/Academic 1.
rol: homework
sel f-man jaccuracy
agement
operatio
ns
(self-mo
Olym |nitoring,
pia, |self-instr
Sherid|uction,se
an, [If-evalua
Jensontion,self-
and |reinforce SiX
Andre [ment)-- Subjec th Normal:
ws  Wolfe et t12(secigra| |underachResear
(1994)(al.,1984 ond) (de NAjeving |[cher [SchoolMixed| 1.0 0.00[ 0.25
Self-cont/Academic 1.
rol: homework
sel f-man jaccuracy
agement
operatio
ns
Olym |(self-mo
pia, |nitoring,
Sherid|self-instr
an, |uction,se
Jenson|f-evalua
and  tion,self- Six
Andre reinforce] Subjec th Normal:
Wws  [ment)-- t13(1stigra] |underachResear
(1994)Wolfe et ) de [NAjieving [cher [School Mixed| 1.0 1.00| 1.00
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al., 1984
Self-cont/Academic 1.
rol: homework
sel f-man jaccuracy
agement
operatio
ns
(self-mo
Olym |nitoring,
pia, |self-instr
Sherid|uction,se
an, [If-evalua
Jensontion,self-
and |reinforce SiX
Andre [ment)-- Subjec th Normal:
ws  Wolfe et t13(secigra| |underachResear
(1994)(al.,1984 ond) (de NAjeving |[cher [SchoolMixed| 1.0 1.00| 1.00
Self-cont/Academic 1.
rol: homework
sel f-man jaccuracy
agement
operatio
ns
Olym |(self-mo
pia, |nitoring,
Sherid|self-instr
an, |uction,se
Jenson|f-evalua
and  tion,self- Six
Andre reinforce] Subjec th Normal:
Wws  [ment)-- t14(1stigra| |underachResear
(1994)Wolfe et ) de [NAjieving [cher [School Mixed| 1.0 0.78 0.78
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al., 1984
Self-cont/Academic 1.
rol: homework
sel f-man jaccuracy
agement
operatio
ns
(self-mo
Olym |nitoring,
pia, |self-instr
Sherid|uction,se
an, [If-evalua
Jensontion,self-
and |reinforce SiX
Andre [ment)-- Subjec th Normal:
ws  Wolfe et t14(secigra| |underachResear
(1994)(al.,1984 ond) (de NAjeving |[cher [SchoolMixed| 1.0 0.00{ 0.77
Self-cont/Academic 1.
rol: homework
sel f-man jaccuracy
agement
operatio
ns
Olym |(self-mo
pia, |nitoring,
Sherid|self-instr
an, |uction,se
Jenson|f-evalua
and  tion,self- Six
Andre reinforce] Subjec th Normal:
Wws  [ment)-- t15(1stigra] |underachResear
(1994)Wolfe et ) de [NAjieving [cher [School Mixed| 1.0 0.00| 0.25
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al., 1984
Self-cont/Academic 1.
rol: homework
sel f-man jaccuracy
agement
operatio
ns
(self-mo
Olym |nitoring,
pia, |self-instr
Sherid|uction,se
an, [If-evalua
Jensontion,self-
and |reinforce SiX
Andre [ment)-- Subjec th Normal:
ws  Wolfe et t15(secigra| |underachResear
(1994)(al.,1984 ond) (de NAjeving |[cher [SchoolMixed| 1.0 0.91] 0.91
Self-cont/Academic 1.
rol: homework
sel f-man jaccuracy
agement
operatio
ns
Olym |(self-mo
pia, |nitoring,
Sherid|self-instr
an, |uction,se
Jenson|f-evalua
and  tion,self- Six
Andre reinforce] Subjec th Normal:
Wws  [ment)-- t16(1stigra| |underachResear
(1994)Wolfe et ) de [NAjieving |[cher [School Mixed| 1.0 0.21] 0.57
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al., 1984
Self-cont/Academic 1.
rol: homework
sel f-man jaccuracy
agement
operatio
ns
(self-mo
Olym |nitoring,
pia, |self-instr
Sherid|uction,se
an, [If-evalua
Jensontion,self-
and |reinforce SiX
Andre [ment)-- Subjec th Normal:
ws  Wolfe et t16(secigra| |underachResear
(1994)(al.,1984 ond) (de NAjeving |[cher [SchoolMixed| 1.0 0.00| 0.45
Self-cont/Academic 1.
rol: homework
sel f-man jaccuracy
agement
operatio
ns
Olym |(self-mo
pia, |nitoring,
Sheridself-instr
an, |uction,se
Jenson|f-evalua
and  tion,self- Six
Andre reinforce] th Normal:
Wws  [ment)-- Subjec|gra| |underachResear
(1994)Wolfe et t2(1st) [de [NAjieving [cher |School Mixed | 1.0 0.78 1.00
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al., 1984
Self-cont/Academic 1.
rol: homework
sel f-man jaccuracy
agement
operatio
ns
(self-mo
Olym |nitoring,
pia, |self-instr
Sherid|uction,se
an, [If-evalua
Jensontion,self-
and |reinforce SiX
Andre [ment)-- Subjec th Normal:
ws  Wolfe et t2(secogra| |underachResear
(1994)(al.,1984 nd) de NAjeving [cher [School Mixed| 1.0 0.50 0.50
Self-cont/Academic 1.
rol: homework
sel f-man jaccuracy
agement
operatio
ns
Olym |(self-mo
pia, |nitoring,
Sheridself-instr
an, |uction,se
Jenson|f-evalua
and  tion,self- Six
Andre reinforce] th Normal:
Wws  [ment)-- Subjec|gra| |underachResear
(1994)Wolfe et t3(1st) [de [NAjieving [cher |School Mixed | 1.0 0.50 0.75
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al., 1984
Self-cont/Academic 1.
rol: homework
sel f-man jaccuracy
agement
operatio
ns
(self-mo
Olym |nitoring,
pia, |self-instr
Sherid|uction,se
an, [If-evalua
Jensontion,self-
and |reinforce SiX
Andre [ment)-- Subjec th Normal:
ws  Wolfe et t3(secojgra| |underachResear
(1994)(al.,1984 nd) de NAjeving [cher [School Mixed| 1.0 0.00, 0.00
Self-cont/Academic 1.
rol: homework
sel f-man jaccuracy
agement
operatio
ns
Olym |(self-mo
pia, |nitoring,
Sheridself-instr
an, |uction,se
Jenson|f-evalua
and  [tion,self-
Andre reinforce] Normal:
Wws  [ment)-- Subjec underach|Resear
(1994)Wolfe et t4(1st) NAjieving [cher [SchoolMixed| 1.0 1.00 1.00
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al., 1984
Self-cont/Academic 1.
rol: homework
sel f-man jaccuracy
agement
operatio
ns
(self-mo
Olym |nitoring,
pia, |self-instr
Sherid|uction,se
an, [If-evalua
Jensontion,self-
and |reinforce SiX
Andre [ment)-- Subjec th Normal:
ws  Wolfe et t4(secolgra| |underachResear
(1994)(al.,1984 nd) de NAjeving [cher [School Mixed| 1.0 1.00, 1.00
Self-cont/Academic 1.
rol: homework
sel f-man jaccuracy
agement
operatio
ns
Olym |(self-mo
pia, |nitoring,
Sheridself-instr
an, |uction,se
Jenson|f-evalua
and  tion,self- Six
Andre reinforce] th Normal:
Wws  [ment)-- Subjec|gra| |underachResear
(1994)Wolfe et t5(1st) [de [NAjieving [cher |School Mixed | 1.0 0.00 0.45
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al., 1984
Self-cont/Academic 1.
rol: homework
sel f-man jaccuracy
agement
operatio
ns
(self-mo
Olym |nitoring,
pia, |self-instr
Sherid|uction,se
an, [If-evalua
Jensontion,self-
and |reinforce SiX
Andre [ment)-- Subjec th Normal:
ws  Wolfe et t5(secolgra|  junderachResear
(1994)(al.,1984 nd) de NAjeving [cher [School Mixed| 1.0 0.00) 0.31
Self-cont/Academic 1.
rol: homework
sel f-man jaccuracy
agement
operatio
ns
Olym |(self-mo
pia, |nitoring,
Sheridself-instr
an, |uction,se
Jenson|f-evalua
and  tion,self- Six
Andre reinforce] th Normal:
Wws  [ment)-- Subjec|gra| |underachResear
(1994)Wolfe et t6(1st) [de [NAjieving [cher |School Mixed | 1.0 0.36/ 0.71
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al., 1984
Self-cont/Academic 1.
rol: homework
sel f-man jaccuracy
agement
operatio
ns
(self-mo
Olym |nitoring,
pia, |self-instr
Sherid|uction,se
an, [If-evalua
Jensontion,self-
and |reinforce SiX
Andre [ment)-- Subjec th Normal:
ws  Wolfe et t6(secojgra| underachResear
(1994)(al.,1984 nd) de NAjeving [cher [School Mixed| 1.0 0.90, 0.90
Self-cont/Academic 1.
rol: homework
sel f-man jaccuracy
agement
operatio
ns
Olym |(self-mo
pia, |nitoring,
Sheridself-instr
an, |uction,se
Jenson|f-evalua
and  tion,self- Six
Andre reinforce] th Normal:
Wws  [ment)-- Subjec|gra| |underachResear
(1994)Wolfe et t7(1st) [de [NAjieving [cher |School Mixed | 1.0 1.00 1.00
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al., 1984
Self-cont/Academic 1.
rol: homework
sel f-man jaccuracy
agement
operatio
ns
(self-mo
Olym |nitoring,
pia, |self-instr
Sherid|uction,se
an, [If-evalua
Jensontion,self-
and |reinforce SiX
Andre [ment)-- Subjec th Normal:
ws  Wolfe et t7(secogra] |underachResear
(1994)(al.,1984 nd) de NAjeving [cher [School Mixed| 1.0 0.00, 0.50
Self-cont/Academic 1.
rol: homework
sel f-man jaccuracy
agement
operatio
ns
Olym |(self-mo
pia, |nitoring,
Sheridself-instr
an, |uction,se
Jenson|f-evalua
and  tion,self- Six
Andre reinforce] th Normal:
Wws  [ment)-- Subjec|gra| |underachResear
(1994)Wolfe et t8(1st) [de [NAjieving [cher |School Mixed| 1.0 0.50 1.00
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al., 1984
Self-cont/Academic 1.
rol: homework
sel f-man jaccuracy
agement
operatio
ns
(self-mo
Olym |nitoring,
pia, |self-instr
Sherid|uction,se
an, [If-evalua
Jensontion,self-
and |reinforce SiX
Andre [ment)-- Subjec th Normal:
ws  Wolfe et t8(secojgra| underachResear
(1994)(al.,1984 nd) de NAjeving [cher [School Mixed| 1.0 0.00, 0.40
Self-cont/Academic 1.
rol: homework
sel f-man jaccuracy
agement
operatio
ns
Olym |(self-mo
pia, |nitoring,
Sheridself-instr
an, |uction,se
Jenson|f-evalua
and  tion,self- Six
Andre reinforce] th Normal:
Wws  [ment)-- Subjec|gra| |underachResear
(1994)Wolfe et t9(1st) |[de [NAjieving [cher |School Mixed | 1.0 0.13 0.75
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al., 1984

Self-cont/Academic 1.
rol: homework
sel f-man jaccuracy
agement
operatio
ns
(self-mo
Olym |nitoring,
pia, |self-instr
Sherid|uction,se
an, [If-evalua
Jensontion,self-

and [reinforce SiX

Andre [ment)-- Subjec th Normal:

ws  Wolfe et t9(secogra| |underachResear

(1994)(al.,1984 nd) de NAjeving [cher [School Mixed| 1.0 0.14 1.00

Self-mo |Academic 1:
nitoring: [percentage of
self-adm joutcome
O'Reil inistered cchecklist items
ly,  |(theuse scored correct

Green |of

and  written

Braunlichecklist Bathro

ing-M |s and Institutjom:

cMorr ftask ion: rapid

ow |analyses Amand Brain  |Experi bathro improv

(1990) a 20F injuries menterom  lement 2.0 1.00 1.00
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Self-mo |Academic 1:
nitoring: [percentage of
self-adm joutcome
O'Reiljinistered cchecklist items
ly,  |(theuse scored correct
Green |of
and  |written Amand
Braunlichecklist a
ing-M |s and kitchen
cMorr task Institut|: rapid
ow fanalyses Amand Brain  |[Experi ion:  improv
(1990) a 20F |finjuries |menter kitchenement | 2.0 1.00 1.00
Self-mo |Academic 1.
nitoring: [percentage of
self-adm joutcome
O'Reiljinistered cchecklist items
ly,  |(theuse scored correct
Green |of
and  |written
Braunlichecklist Living
ing-M sand Institut room:
cMorr ftask ion: rapid
ow fanalyses Amand Brain  |Experi living [improv
(1990) a 20F |injuries menterfroom ement | 2.0] 1.00 1.00
Self-mo |Academic 1.
nitoring: [percentage of
self-adm joutcome
O'Reiljinistered cchecklist items
ly,  |(theuse scored correct
Green |of
and  |written
Braunlichecklist Bedroo
ing-M |s and Institutm:
cMorr ftask ion: rapid
ow |analyses Brain  |[Experi bedrooimprov
(1990) Babaral 37F |injuries menter m ement | 2.0 0.75 0.75
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Self-mo |Academic 1:
nitoring: [percentage of
self-adm joutcome
O'Reiljinistered cchecklist items
ly,  |(theuse scored correct
Green |of
and  |written
Braunlichecklist Kitche
ing-M |s and n:
cMorr ftask Institutrapid
ow fanalyses Brain  |[Experi ion:  improv
(1990) Babara| 37F [injuries menter kitchenement;| 2.0 1.00 1.00
Self-mo |Academic 1.
nitoring: [percentage of
self-adm joutcome
O'Reiljinistered cchecklist items
ly,  |(theuse scored correct
Green |of
and  |written
Braunlichecklist Living
ing-M sand Institut room:
cMorr ftask ion: rapid
ow fanalyses Brain  |Experi living improv
(1990) Babara| 37F |[injuries menterroom |ement | 2.0, 0.57] 0.57
Self-mo |Academic 1.
nitoring: [percentage of
self-adm joutcome
O'Reiljinistered cchecklist items
ly,  |(theuse scored correct
Green |of
and  |written
Braunlichecklist Bathro
ing-M |s and Institutjom:
cMorr ftask ion: rapid
ow fanalyses Brain  |Experi bathro improv
(1990) Cody | 18M |injuries menterom  lement | 2.0 1.00 1.00

194




Self-mo |Academic 1:
nitoring: [percentage of
self-adm joutcome
O'Reiljinistered cchecklist items
ly,  |(theuse scored correct
Green |of
and  |written
Braunlichecklist Bedroo
ing-M |s and Institutm:
cMorr ftask ion: rapid
ow |analyses Brain  |[Experi bedrooimprov
(1990) Cody | 18M |injuries |menter m ement | 2.0f 1.00 1.00
Self-mo |Academic 1.
nitoring: [percentage of
self-adm joutcome
O'Reiljinistered cchecklist items
ly,  |(theuse scored correct
Green |of
and  |written
Braunlichecklist Living
ing-M sand Institut room:
cMorr ftask ion: rapid
ow fanalyses Brain  |Experi living improv
(1990) Cody | 18M |injuries |menterroom |ement | 2.0| 1.00| 1.00
Self-mo |Academic 1.
nitoring: [percentage of
self-adm joutcome
O'Reiljinistered cchecklist items
ly,  |(theuse scored correct
Green |of
and  |written
Braunlichecklist Bathro
ing-M |s and Institutjom:
cMorr ftask ion: rapid
ow fanalyses Brain  |Experi bathro improv
(1990) Drew | 19M (injuries menterom  |ement 2.0 1.00 1.00
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Self-mo |Academic 1:
nitoring: [percentage of
self-adm joutcome
O'Reiljinistered cchecklist items
ly,  |(theuse scored correct
Green |of
and  |written
Braunlichecklist Bedroo
ing-M |s and Institutm:
cMorr ftask ion: rapid
ow |analyses Brain  |[Experi bedrooimprov
(1990) Drew | 19M |injuries menter m ement | 2.0 1.00 1.00
Self-mo |Academic 1.
nitoring: [percentage of
self-adm joutcome
O'Reiljinistered cchecklist items
ly,  |(theuse scored correct
Green |of
and  |written
Braunlichecklist Kitche
ing-M |s and n:
cMorr ftask Institutrapid
ow fanalyses Brain  |[Experi ion:  improv
(1990) Drew | 19M (injuries menter kitchenement | 2.0 1.00 1.00
Prater |Self-mo [Social
, Joy, |nitoring: desirable:
Chilmjattention jacademic
an, engagement
Templ
e and School
Miller :
(1991 Resear [classroIncreas
) A NANALD cher |lom |ed 2 1 1
Prater |Self-mo [Social
, Joy, |nitoring: (desirable: School
Chilmiattention jacademic : Less
an, engagement Resear |classro|succes
Templ 4 NANALLD cher jom  [sful 0 0.25 0.5
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e and

Miller

(1991

)

Prater |Self-mo [Social

, Joy, |nitoring: desirable:

Chilmjattention jacademic

an, fand engagement

Templreinforce

e and ment School [|mprov

Miller : ed

(1991 Resear classro(drastic

) S5 NANABD/LD cher jom [dly 2 1 1

Prater |Self-mo [Social

, Joy, |nitoring: desirable:

Chilmjattention jacademic

an, |and engagement

Templreinforce

e and ment School [Consis

Miller : tently

(1991 Resear classro high

) S5 NANABD/LD [cher om |evel 2 05 1
Self-inst |Academic 1: Normal :
ruction: |arithmetic Fir difficulti

Rober reinforceproblems st es with

ts, ment for jacademic or addition

Nelso [self-instrlaccuracy sec| jand

n and |uction on subtracti School

Olsonjonly d on :

(1987 Linda( jgra| |problem [Experi [classro|lncreas

) Sl) de F |s menteriom e 2.0 0.90| 1.00

Rober [Self-inst |Academic 1. Fir Normal :

ts,  fruction: jarithmetic St difficulti

Nelso [reinforcejproblems or eswith

n and ment for jacademic sec| |addition School

Ol son|self-instrjaccuracy on and

(1987 |uction Larry( d subtracti [Experi [classro|lncreas

) only Sl) jgraM on menterom e 2.0 0.90 1.00
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de problem
S
Self-inst |Academic 1. Norma :
ruction: [arithmetic Fir difficulti
Rober reinforceproblems st es with
ts, ment for jacademic or addition
Nelso [self-instrlaccuracy sec| jand
n and |uction on subtracti School
Olsonjonly d on :
(1987 Kathy(igra| |problem [Experi [classro|lncreas
) Sl) de S menterjom  |e 2.0 0.80 0.90
Self-inst |Academic 1. Norma :
ruction: [arithmetic Fir difficulti
Rober reinforceproblems S es with
ts, ment for jacademic or addition
Nelso [accuracy [accuracy sec| jand
nand jonly on subtracti School
Olson Terry(ad on :
(1987 ccurac |gra|  |problem [Experi [classroImprov
) y) |deM s menterom  fed 2.0/ 1.00 1.00
Self-inst |Academic 1. Norma :
ruction: [arithmetic Fir difficulti
Rober reinforceproblems st es with
ts, ment for jacademic or addition
Nelso j[accuracy [accuracy sec| jand
nand jonly on subtracti School
Olson Trudy(d on :
(1987 accuragra| |problem [Experi [classroImprov
) cy) |de S menteriom  |ed 2.0 1.00 1.00
Self-inst |Academic 1. Fir Norma :
Rober ruction: [arithmetic S difficulti
ts, [reinforceproblems or es with
Nelso ment for jacademic sec| |addition
n and accuracy [accuracy on and School
Olsonjonly Ricky( d subtracti :
(1987 accura gra| |on Experi classroImprov
) cy) |de problem menteriom  |ed 2.0 1.00 1.00

198




Self-inst |Academic 1. Norma :
ruction: [arithmetic Fir difficulti
Rober reinforceproblems S es with
ts, ment for jacademic or addition
Nelso |both accuracy sec| jand
n and (self-instr Kyle(Spon subtracti School
Olson|uction I+ d on X
(1987 jand accuragra| |problem [Experi [classro|Improv
) accuracy cy) |de S menteriom  |ed 2.0 1.00 1.00
Self-inst |Academic 1. Norma :
ruction: [arithmetic Fir difficulti
Rober reinforceproblems st es with
ts, ment for jacademic or addition
Nelso |both accuracy sec| jand
n and (self-instr on substract School
Olson|uction Sue(Sl |d ion :
(1987 jand +accur |gra|  |problem [Experi [classroImprov
) accuracy acy) |de S menteriom  |ed 2.0 1.00 1.00
Self-inst |Academic 1. Norma :
ruction: [arithmetic Fir difficulti
Rober reinforceproblems S es with
ts, ment for jacademic or addition
Nelso |both accuracy sec| jand
n and (self-instr on subtracti School
Olson|uction Fred(Sd on :
(1987 jand I+accugra| |problem [Experi [classrolmprov
) accuracy racy) |de S menteriom  |ed 2.0 1.00 1.00
Roon [Self-mo [Social
ey, |nitoring |desirable:
Pollo academic Ele
way, engagement me
and nta School
Halla ry X
han Benja |ev Teache|classro|lmprov
(1985 min LD r om  |ement 2 0.75 1
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Roon [Self-mo [Social

ey, |nitoring |desirable:

Pollo academic

way, engagement Ele

and me

Halla nta School

han ry X

(1985 lev Teache|classro|lmprov

) Mark el LD r om  |ement 2 1 1 1M
Roon [Self-mo [Social

ey, |nitoring |desirable:

Pollo academic

way, engagement Ele

and me

Halla nta School

han ry X

(1985 lev Teache|classro|lmprov

) Cal ¢ LD r om  |ement 2 1 1 1M
Roon [Self-mo [Social

ey, |nitoring |desirable:

Pollo academic

way, engagement Ele

and me

Halla nta School

han ry X

(1985 lev Teache|classro|lmprov

) Scott &l LD r om  |ement 2 0.67 1 1M
Roon [Self-mo [Social

ey, |nitoring: |desirable:

Pollo [attention jacademic

way, engagement Sec

and on School

Halla d Normal: X

han gra| |attention (Teache|classro|increas

(1985 Carol |de problem |r om |ed 2 1 1 1M
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Roon [Self-mo [Social

ey, |nitoring: |desirable:

Pollo [attention jacademic

way, engagement

and Sec

Halla on School

han d Normal: X

(1985 gra| |attention (Teache|classro|increas

) Carol |de problem |r om |ed 2 0.8 1 1M
Roon [Self-mo [Social

ey, |nitoring: |desirable:

Pollo [attention jacademic

way, engagement

and Sec

Halla on School

han d Normal: X

(1985 gra| |attention (Teache|classro|increas

) Harry (de problem |r om |ed 2 1 1 1M
Roon [Self-mo [Social

ey, |nitoring: |desirable:

Pollo [attention jacademic

way, engagement

and Sec

Halla on School

han d Normal: X

(1985 gra| |attention (Teache|classro|increas

) Harry |de problem |r om (e 2 04 08 1M
Roon [Self-mo [Social

ey, |nitoring: |desirable:

Pollo [attention jacademic

way, engagement Sec

and on School

Halla d Normal: X

han gra| |attention (Teache|classro|increas

(1985 Jm  de problem |r om |ed 2089 1 1M
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)

Roon [Self-mo [Social

ey, |nitoring: |desirable:

Pollo [attention jacademic

way, engagement

and Sec

Halla on School

han d Normal: X

(1985 gra| |attention (Teache|classro|increas

) Jm |de M |problem |r om (e 2 04 1
Roon [Self-mo [Social

ey, |nitoring: |desirable:

Pollo [attention jacademic

way, engagement

and Sec

Halla on School

han d Normal: X

(1985 gra| |attention (Teache|classro|increas

) Sarah (de [F |problem |r om |ed 2 0.83 1
Roon [Self-mo [Social

ey, |nitoring: |desirable:

Pollo [attention jacademic

way, engagement

and Sec

Halla on School

han d Normal: X

(1985 gra| |attention (Teache|classro|increas

) Sarah (de [F |problem |r om |ed 2 1 1
Seym [Self-mo |Academic

our  |nitoring: [production

and [self-recojunits Normal:

Stoke rding  |completed truancy Institut

S procedur and ion:

(1976 es Michel social worksh116-21

) le 15F |isolate [Staff |op Sunits | 2.0 1.00 1.00

202




Seym [Self-mo |Academic

our  |nitoring: [production

and [self-recojunits Normal:

Stoke rding  |completed truancy

S procedur and Institut

(1976 es Michel social ion:  |198-27

) le 15F |isolate |[Staff [office |Bunits | 2.0f 0.83 1.00
Seym [Self-mo Socid Normal:

our |nitoring: |desirable: truancy, Increas

and  |self-reco percentage of disruptiv ed

Stoke rding  \work behavior eness, Institut jmmed

S procedur low ion: fiately(

(1976 les Yvonn attention classro 45%-7

) e 14F |span Staff lom  [7%) 2.0 0.75 1.00
Seym [Self-mo Socid Normal:

our |nitoring: |desirable: truancy,

and  |self-reco percentage of disruptiv

Stoke rding  \work behavior eness, Increas

S procedur low Institutied(29

(1976 |es Yvonn attention ion:  %-59

) e 14F span Staff  |kitchen%o) 2.0 0.57] 1.00
Seym [Self-mo Socid Normal:

our |nitoring: |desirable: truancy,

and  |self-reco percentage of disruptiv

Stoke rding  \work behavior eness, Institut|increas

S procedur low ion: |ed(26

(1976 es Yvonn attention worksh%-42

) e 14F span Staff  |op %) 2.0 0.13 0.88
Seym |Self-mo [Social

our |nitoring: |desirable: Normal:

and [self-reco |percentage of disruptiv

Stoke rding  work behavior eness, InstitutIncreas

S procedur and low ion: |ed(38

(1976 |es Patrici attention worksh%-51

) a 17F |span Staff  |op %) 2.0/ 0.67| 0.67
Seym |Self-mo [Social Normal: InstitutIncreas

our |nitoring: |desirable: Patrici disruptiv ion: |ed(26

and |self-reco|percentage of @ 17F leness, [Staff worksh%-49 2.0 0.79 1.00
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Stoke rding  |work behavior and low op )

S procedur attention

(1976 |es Span

)

Seym [Self-mo Socid

our |nitoring: |desirable: Normal:

and  |self-reco percentage of disruptiv

Stoke rding  |work behavior eness,

S procedur and low Institut|increas

(1976 |es Patrici attention ion:  |ed(25-

) a 17F span Staff  |kitchen57%) 2.0 0.60 0.95
Seym [Self-mo Socid

our |nitoring: |desirable:

and  |self-reco percentage of Normal:

Stoke rding  |work behavior truancy Institut

S procedur and ion:  [Increas|

(1976 |es Michel social workshed(4%-

) le 15F jisolate [Staff |op 34%) 2.0 1.00 1.00
Seym [Self-mo Socid

our |nitoring: |desirable:

and  |self-reco percentage of Normal:

Stoke rding  |work behavior truancy Increas

S procedur and Institutied(75

(1976 es Michel social ion: %-86

) le 15F jisolate [Staff [(office (%) 2.0 0.50 0.83
Sower|Sel f-cont|Social

S, rol: desirable:

Verdi, iself-man independent

Bourbjagement task changes Increas

eall, Institutied

and ion: a [immed

Sheeh universiately

an 18 ity and

(1985 to cafeter [substa

) Mike 21 M MR Traineria ntialy | 2.0 1.00 1.00
Sower|Self-cont|Social 18 InstitutIncreas

S, rol: desirable: to ion: a |ed

Verdi, self-manjindependent [Tom (21 M MR Trainerjuniversimmed| 2.0 0.93| 1.00
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Bourbjagement task changes ity iately
eall, cafeter jand
and ia substa
Sheeh ntialy
an
(1985
)
Sower|Self-cont/Social
S, rol: desirable:
Verdi, |self-man independent
Bourbjagement task changes Increas
eau, Institut|ed
and ion: a immed
Sheeh universiately
an 18 ity and
(1985 to cafeter |substa
) Hary 21 M MR Traineria ntially | 2.0 1.00 1.000 1M
Self-contSocial
rol: desirable:
sel f-man [appropriate
Stahm jagement [play Increas
er and |--K oegel Institutjed to
Schrei|, Koegel, ion:  @bove-
bman |& Parks Experi (clinic |paselin
(1992)|(1990) Bruce | 7M |Autism |menter|setting e levels| 2.0 1.00 1.00 1R
self-cont [social
rol: desirable:
sel f-man [appropriate
Stahm jagement [play
er and |--K oegel increas
Schrei|,K oegel, ed
bman & Parks expei dramati
(1992)|(1990) Claire | 13F jautism |menter|home |[cally 2.0 1.00 1.00 2R
Stahm |Self-contSocial
er and [rol: desirable: Institut
Schrei |self-man [appropriate ion:
bman [agement play Experi (clinic |Increas
(1992)|--K oegel Justin | 12M |Autism |menter setting 2.0 0.24/ 1.00 1R
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,Koegel,
& Parks
(1990)
Self-cont|Social
rol: undesirable:
self-man self-stimulation
Stahm jagement Reduc
er and --K oegel Institutied
Schrei|,Koegel, ion:  [from
bman & Parks Experi [clinic [13%to
(1992)|(1990) Bruce | 7M |Autism menter setting 3% 1.0 0.00 0.88
Self-cont/Social
rol: undesirable:
self-man self-stimulation
Stahm jagement
er and |--K oegel Droppe
Schrei|,K oegel, d
bman |& Parks Experi dramati
(1992)|(1990) Claire | 13F |Autism menter Home [ally 2.0 1.00 1.00
Self-cont|Social
rol: undesirable:
self-man self-stimulation
Stahm jagement Reduc
er and --K oegel Institutied
Schrei|,K oegel, ion:  [from
bman & Parks Experi [clinic [13%to
(1992)|(1990) Justin | 12M |Autism |menter [setting [2% 1.0 0.00 0.59
Self-cont/Academic 1. Normal:
rol: math underach
Steve [self-man |performance ieving
nson |agement |(second and
. . . Increas
and [skills  |phase) disruptiv o
Fantu Fift e
770 h classroo
(1984 Treate gra| m Teache
) d de M |behaviorr School 2.0 1.00 1.00
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Self-cont/Academic 1. Normal:
rol: math underach

Steve [self-man |performance ieving

nson |agement |(second and

and [skills  |phase) disruptiv

Fantu Fift e

770 h classroo

(1984 Treate gra| |m Home Increas

) d de behavior tutor [Home e 2.0 1.00/ 1.00
Self-cont/Academic 1. Normal:
rol: math underach

Steve |self-man [performance(f ieving

nson |agement |irst phase) and

and [skills disruptiv

Fantu Fift e

770 h classroo

(1984 Treate gra| m Teache Increas

) d de behavior |r School e 2.0 0.50/ 1.00
Self-cont/Academic 1. Normal:
rol: math underach

Steve |self-man [performance(f ieving

nson |agement |irst phase) and

and [skills disruptiv

Fantu Fift e

770 h classroo

(1984 Treate gra| |m Home Increas

) d de behavior tutor [Home e 2.0 0.80 1.00
Self-cont/Social Normal:
rol: undesirable: underach

Steve |self-man|disruptive ieving

nson |agement [behavior(first and

and [skills  |phase) disruptiv

Fantu Fift e

770 h classroo

(1984 Treate gra| m Teache Decreal

) d de behavior |r School sed 2.0 0.83 1.00
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Self-cont/Social Normal:
rol: undesirable: underach

Steve |self-man|disruptive ieving

nson |agement behavior(first and

. . . Decreal

and [skills  |phase) disruptiv

Fantu Fift e 5

770 h classroo

(1984 Treate |gra| m Home

) d de M |behavior tutor |[Home 2.0 0.60/ 0.80
Self-cont/Social Normal:
rol: undesirable: underach

Steve |self-man|disruptive ieving

nson agement [behavior(seco and

and |skills  nd phase) disruptiv

Fantu Fift e

770 h classroo

(1984 Treate |gra| m Teache Positiv

) d de M |behavior|r School le effect| 2.0/ 0.00 1.00
Self-cont/Social Normal:
rol: undesirable: underach

Steve |self-man|disruptive ieving

nson agement [behavior(seco and

and |skills  nd phase) disruptiv

Fantu Fift e

770 h classroo

(1984 Treate gra| m Home Decreal

) d de M |behavior tutor |[Home [ses 2.0 1.00/ 1.00
Self-cont/Academic 1.

Steve |rol: Adlarithmetic

nson |package(|proficiency(fir

and |y st phase) Increas

Fantu [Stevenso Fift ed

zzo |nand h Normal:

(1986 |Fantuzzo| gra| |underach/Teache

) ,1984) Classl de NAjieving I School 2.0 0.83 1.00
Self-cont/Academic 1. _

Steve ) , Fift  |Normal: |Resear
rol: Adlarithmetic

nson . ) h underachich Increas
package(|proficiency(fir . _

and | s Classl |graNAjieving |assista [Home |ed 2.0 1.00 1.00
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Fantu |by st phase) de nt

770 [Stevenso

(1986 |n and

) Fantuzzo
,1984)
Self-cont/Academic 1.

Steve |rol: Adlarithmetic

nson |package(|proficiency(fir

and |y st phase)

Fantu [Stevenso Fift

zzo |nand h Normal:

(1986 |Fantuzzo| gra| |underach/Teache Increas

) ,1984) Class2 de NAjieving I School jed 2.0 0.60 1.00
Self-cont/Academic 1.

Steve |rol: Adlarithmetic

nson |package(|proficiency(fir

and |y st phase)

Fantu [Stevenso Fift Resear

zzo |nand h Normal: [ch

(1986 [Fantuzzo gra| |underachjassista Increas

) ,1984) Class2 de [NAjieving |nt Home |ed 2.0 0.25 1.00
Self-cont/Academic 1.

Steve |rol: Adlarithmetic

nson |package(|proficiency(fir

and |y st phase)

Fantu [Stevenso Fift

zzo |nand h Normal:

(1986 |Fantuzzo| gra| |underach/Teache Increas

) ,1984) Class3 [de NAjieving I School jed 2.0 0.83 1.00
Self-cont/Academic 1.

Steve |rol: Adlarithmetic

nson |package(|proficiency(fir

and |by st phase)

Fantu [Stevenso Fift Resear

zzo |nand h Normal: [ch

(1986 |Fantuzzo| gra| |underachjassista Increas

) ,1984) Class3|de NAjieving |nt Home |ed 2.0 0.50 1.00
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Self-cont/Academic 1.

Steve |rol: Adlarithmetic

nson |package(|proficiency(se

and |y cond phase) Increas

Fantu [Stevenso Fift ed

zzo |nand h Normal:

(1986 |Fantuzzo| gra| |underach/Teache

) ,1984) Classl de NAjieving I School 2.0 0.80, 0.80
Self-cont/Academic 1.

Steve |rol: Adlarithmetic

nson |package(|proficiency(se

and |y cond phase)

Fantu [Stevenso Fift Resear

zzo |nand h Normal: [ch

(1986 [Fantuzzo gra| |underachjassista Increas

) ,1984) Classl de [NAjieving |nt Home |ed 2.0 1.00 1.00
Self-cont/Academic 1.

Steve |rol: Adlarithmetic

nson |package(|proficiency(se

and |y cond phase)

Fantu [Stevenso Fift]

zzo |nand h Normal:

(1986 |Fantuzzo| gra| |underach/Teache Increas

) ,1984) Class2 de NAjieving I School jed 2.0 1.00 1.00
Self-cont/Academic 1.

Steve |rol: Adlarithmetic

nson |package(|proficiency(se

and |y cond phase)

Fantu [Stevenso Fift Resear

zzo |nand h Normal: [ch

(1986 [Fantuzzo gra| |underachjassista Increas

) ,1984) Class2 de [NAjieving |nt Home |ed 2.0 1.00 1.00

Steve |Self-cont/Academic 1.

nson |rol: Adlarithmetic

and |package(|proficiency(se Fift

Fantu by cond phase) h Normal:

zzo |Stevenso gra| |underach/Teache Increas

(1986 |n and Class3|de NAjieving Ir School led 2.0 0.67| 1.00
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) Fantuzzo
,1984)
Self-cont/Academic 1.

Steve |rol: Adlarithmetic

nson |package(|proficiency(se

and |by cond phase)

Fantu [Stevenso Fift Resear

zzo |nand h Normal: [ch

(1986 |Fantuzzo| gra| |underachjassista Increas

) ,1984) Class3|de NAjieving |nt Home |ed 2.0 1.00 1.00
Self-cont/Academic 1.

Steve |rol: Ad2arithmetic Increas

nson |package(|proficiency(fir ed(did

and |by st phase) not

Fantu [Stevenso Fift quite

zzo |nand h Normal: reach

(1986 |Fantuzzo| gra| |underach/Teache the

) ,1984) Classl |de NAjieving Ir School norm) | 1.0 0.17| 0.83
Self-cont/Academic 1.

Steve |rol: Ad2arithmetic

nson |package(|proficiency(fir

and |by st phase)

Fantu [Stevenso Fift Resear

zzo |nand h Normal: [ch

(1986 |Fantuzzo| gra| |underachjassista Increas

) ,1984) Classl |de NAjieving |nt Home |ed 2.0 1.00 1.00
Self-cont/Academic 1.

Steve |rol: Ad2arithmetic

nson |package(|proficiency(fir

and |y st phase)

Fantu [Stevenso Fift

zzo |nand h Normal:

(1986 |Fantuzzo| gra| |underach/Teache Increas

) ,1984) Class2 de NAjieving I School jed 2.0 1.00 1.00
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Self-cont/Academic 1.

Steve |rol: Ad2arithmetic

nson |package(|proficiency(fir

and |y st phase)

Fantu [Stevenso Fift Resear

zzo |nand h Normal: |ch

(1986 |Fantuzzo| gra| |underachjassista Increas

) ,1984) Class2 de [NAjieving |nt Home |ed 2.0 1.00 1.00
Self-cont/Academic 1.

Steve |rol: Ad2arithmetic

nson |package(|proficiency(fir

and |y st phase)

Fantu [Stevenso Fift

zzo |nand h Normal:

(1986 [Fantuzzo gra| |underachTeache Increas

) ,1984) Class3 [de NAjieving I School jed 2.0 0.67] 0.67
Self-cont/Academic 1.

Steve |rol: Ad2arithmetic

nson |package(|proficiency(fir

and |y st phase)

Fantu [Stevenso Fift Resear

zzo |nand h Normal: |ch

(1986 |Fantuzzo| gra| |underachjassista Increas

) ,1984) Class3 [de [NAjieving |nt Home |ed 2.0 0.83 1.00
Self-cont/Academic 1.

Steve |rol: Ad2arithmetic Increas

nson |package(|proficiency(se ed(did

and |y cond phase) not

Fantu [Stevenso Fift quite

zzo |nand h Normal: reach

(1986 |Fantuzzo| gra| |underach/Teache the

) ,1984) Classl de NAjieving I School |norm) | 1.0 0.30 0.50

Steve |Self-cont/Academic 1.

nson |rol: Ad2arithmetic

and |package(|proficiency(se Fift Resear

Fantu by cond phase) h Normal: |ch

zzo |Stevenso gra| |underachjassista Increas

(1986 |n and Classl |de NAjieving |nt Home |ed 2.0 1.00 1.00
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) Fantuzzo
,1984)
Self-cont/Academic 1.

Steve |rol: Ad2arithmetic

nson |package(|proficiency(se

and |by cond phase)

Fantu [Stevenso Fift

zzo |nand h Normal:

(1986 |Fantuzzo| gra| |underach/Teache Increas

) ,1984) Class2 |de NAjieving Ir School |ed 2.0 0.55 0.91
Self-cont/Academic 1.

Steve |rol: Ad2arithmetic

nson |package(|proficiency(se

and |by cond phase)

Fantu [Stevenso Fift Resear

zzo |nand h Normal: [ch

(1986 |Fantuzzo| gra| |underachjassista Increas

) ,1984) Class2 |[de NAjieving |nt Home |ed 2.0 1.00 1.00
Self-cont/Academic 1.

Steve |rol: Ad2arithmetic

nson |package(|proficiency(se

and |by cond phase)

Fantu [Stevenso Fift

zzo |nand h Normal:

(1986 |Fantuzzo| gra| |underach/Teache Increas

) ,1984) Class3|de NAjieving Ir School |ed 2.0 0.83 1.00
Self-cont/Academic 1.

Steve |rol: Ad2arithmetic

nson |package(|proficiency(se

and |y cond phase)

Fantu [Stevenso Fift Resear

zzo |nand h Normal: |ch

(1986 [Fantuzzo gra| |underachjassista Increas

) ,1984) Class3 (de [NAjieving |nt Home |ed 2.0 1.00 1.00

Swan [Self-mo |Academicl: Chi InstitutMargin

son  |nitoring: jacademic Idr Teachejion: [d

(1981 |performaperformance |S1 en LD r clinicaleffect 0 0 0.17
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) nce and setting
reinforce of the
ment Univer
Sity
Child
Study
Center
Self-mo |Academicl: Institut
nitoring: j|academic ion:
performaperformance clinical
nce and setting
reinforce of the
ment Univer
Swan Sity
Son Chi Child |Margin
(1981 Idr TeacheStudy [a
) S2 en LD r Center |effect 0 O
Self-mo |Academicl: Institut
nitoring: j|academic ion:
performaperformance clinical
nce and setting
reinforce of the
ment Univer
Swan Sity
Son Chi Child |Margin
(1981 Idr TeacheStudy [a
) S3 en LD r Center effect 0 0.11
Self-mo |Academicl: Minim
nitoring: |academic Fo al
Swan [performaperformance urt effect
son  |nce and h-g (ceilin
(1981 reinforce rad Teache g
) ment S1 e LD r NA  |effect) 0.13/ 0.13
Self-mo |Academicl: Fo
Swan |nitoring: jacademic urt
son  |performaperformance h-g
(1981 |nce and rad Teache Increas
) reinforce S2 e LD r NA |ed 0 09
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ment
Self-mo |Academicl:
nitoring: |academic

Swan [performaperformance

son  |nce and

(1981 reinforce 5M Teache Improv

) ment S1 NA|,3F LD r NA |ed 0.79 0.79 1M
Self-mo |Academicl:
nitoring: |academic

Swan [performaperformance

son  |nce and

(1981 reinforce Teache Improv

) ment S2 NA LD r NA |ed 0.08 0.77, 1M
Self-mo |Academicl:
nitoring: |academic

Swan |performaperformance

son  |nce and

(1981 reinforce Teache Improv

) ment S3 NA| LD r NA |ed 0.8 1 1M
Self-mo |Academicl:
nitoring: |academic

Swan [performaperformance

son  |nce and

(1981 reinforce Teache Improv M+

) ment 4 NA| LD r NA |ed 0.71 0.71 1R
Self-mo |Academicl:
nitoring: jacademic

Swan |performajperformance

son |nce and

(1981 reinforce Teache Improv M+

) ment S5 NA LD r NA |ed 1 1 2R
Self-mo |Academicl:

Swan |nitoring: jacademic

son  |performaperformance

(1981 |nce and Teache Improv

) reinforce S6 NA LD r NA |ed 1 1 1R
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ment
Self-mo |Academicl:
nitoring: |academic
Swan [performaperformance
son  |nce and
(1981 reinforce Teache Improv
) ment S7 NA LD r NA e 1 1 1R
Self-mo |Academicl:
nitoring: |academic
Swan [performaperformance
son  |nce and
(1981 reinforce Teache Improv
) ment S8 NA LD r NA e 0.89 0.89 2R
Self-mo |Academicl: Institut
nitoring: |academic ion:
performaperformance clinica
nceand |undesirable setting
reinforce of the
ment Univer
Swan Sity
son Chi Child
(1981 Idr [1F, TeacheStudy |Decrea)
) S1 en 2M[LD r Center [sed 0.67 0.94 3R
Self-mo |Academicl: Institut
nitoring: |academic ion:
performaperformance clinical
nceand |undesirable setting
reinforce of the
ment Univer
Swan Sity
son Chi Child
(1981 Idr TeacheStudy |Decrea)
) S2 en LD r Center sed 0.47 1 1R
Self-mo |Academicl: _ _
Swan | | . Chi Institut
SoN nitoring: cademic Idr Teachejion: |Decrea
performaperformance .
(981 en LD r clinicaljsed 1 1 2R
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) nceand |undesirable setting
reinforce of the
ment Univer
Sity
Child
Study
Center
Self-mo |Academic2:
nitoring: |academic Fo
Swan [performacompl eted urt
son  |nce and h-g
(1981 reinforce rad Teache Improv
) ment S1 e LD r NA |ed 0.69 0.88
Self-mo |Academic2:
nitoring: |academic Fo
Swan [performacompl eted urt
son  |nce and h-g
(1981 reinforce rad Teache Improv
) ment S2 e LD r NA |ed 0.4 0.7
Tram |Self-mo |Academicl:
mel, |nitoring: j|academic
Schlo [completi |performance Se
ss andjon and ven School
Alper [reinforce th-
(1994 ment gra Teache|resourgincreas
) S1 de LD r e room|ed 0.96 1
Tram |Self-mo |Academicl:
mel, |nitoring: jacademic
Schlo [compl eti |performance Se
ss andjon and ven School
Alper reinforce th-
(1994 Iment gra Teacheresourcincreas
) S2 de LD r e room|ed 092 1
Tram |Self-mo |Academicl: Se
mel, |nitoring: jacademic ven School
Schlo [compl eti |performance th-
ss andjon and gra Teacheresourcincreas
Alper reinforce S3 de LD r e room|ed 062 1
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(1994 ment

)

Tram |Self-mo |Academicl:

mel, |nitoring: jacademic

Schlo [compl eti |performance

ss andjon and Eig School

Alper reinforce hth

(1994 Iment -gr Teacheresourcincreas

) A adeM LD r eroomged R
Tram |Self-mo |Academicl:

mel, |nitoring: j|academic

Schlo [compl eti |performance

ss andjon and Eig School

Alper freinforce hth

(1994 Iment -gr Teacheresourcincreas

) S5 adeM LD r eroomged R
Tram |Self-mo |Academicl:

mel, |nitoring: j|academic

Schlo [compl eti |performance

ss andjon and Ni School

Alper freinforce nth X

(1994 Iment gra Teacheresourcincreas

) S6 de LD r e roomed M
Tram |Self-mo |Academicl:

mel, |nitoring: j|academic

Schlo [compl eti |performance

ss andjon and Ni School

Alper reinforce nth

(1994 Iment gra Teacheresourcincreas

) S7 de LD r e roomed M
Tram [Self-mo |Academicl:

mel, |nitoring: j|academic

Schlo [compl eti |performance

ss andjon and Te School

Alper reinforce nth

(1994 Iment -gr Teacheresourcincreas M+
) S8 adeF |LD r e room|ed R
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Self-rein|Social Institut
forceme jundesirable: ion: at
nt: ounces of the
\Wilso |self-adm [al cohol Alcoho
n, inistered |consumed I
Leaf, punishm Behavi
and ent(SAP or
Natha Gamma- Resear
n type ch
(1975 al coholic LaboralEffecti
) S1 43M |s Staff [ftory e 1.0 0.50/ 0.50 2R
Self-rein|Social Institut
forceme jundesirable: ion: at
nt: ounces of the
\Wilso |self-adm [al cohol Alcoho
n, inistered |consumed I
Leaf, punishm Behavi
and ent(SAP or
Natha Gamma- Resear
n type ch
(1975 al coholic LaboralEffecti
) S2 56M s Staff ftory ve 1.0 0.00 1.000 1m
Self-rein|Social Institut
forceme jundesirable: ion: at
nt: ounces of the
\Wilso |self-adm [al cohol Alcoho
n, inistered |consumed I
Leaf, punishm Behavi
and ent(SAP or
Natha Gamma- Resear
n type ch
(1975 al coholic LaboralEffecti
) S3 40M s Staff tory e 1.0 0.75 0.75 1M
\Wilso |Self-rein|Social Institut
n, forceme jundesirable: Gamma- ion: at
Leaf, nt: ounces of type the
and |self-admal cohol alcoholic AlcohoEffecti
Nathalinistered consumed % 3IM s Staff |l ve 1.00 1.00 1.00f 1m
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n punishm Behavi
(1975 ent(SAP or
) Resear
ch
Labora
tory
Wood [Self-mo |Academic 1:
: nitoring |grades(math)
Murd
ock
and School
Croni ra Improv,
n 12 charter |ed
(2002 to Normal :[Resear middleimmed
) Cadl 14 NA(dropout cher [school |iately 2.0 1.00 1.00
Wood [Self-mo |Academic 1:
: nitoring |grades(math)
Murd
ock
and School
Croni ‘a Improv,
n 12 charter |ed
(2002 to Normal :[Resear middlejimmed
) Eve (14 NA/dropout cher |[school fiately | 2.0 0.89 1.00
Wood [Self-mo |Academic 1:
: nitoring |grades(math)
Murd
ock
and School
Croni ra Improv,
n 12 charter |ed
(2002 to Normal :[Resear middlejimmed
) Greg |14 [NAdropout cher school fiately 2.0 0.93 0.93
Wood [Self-mo |Academic 1. School
: nitoring |grades(math) a Improv
Murd 12 charter |ed
ock to Normal :|Resear middlejimmed
and Bev |14 NA|/dropout [cher |school jiately | 2.0, 0.36| 1.00
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Croni

n

(2002

)

Wood [Self-mo |Academic 1:

: nitoring |grades(P.E.)

Murd

ock

and School

Croni ra Improv,

n 12 charter |ed

(2002 to Normal :[Resear middleimmed

) Greg |14 [NAdropout cher school fiately 2.0 0.89 1.00
Wood [Self-mo |Academic 1:

: nitoring |grades(reading

Murd )

ock

and School

Croni ‘a Improv,

n 12 charter |ed

(2002 to Normal :[Resear middlejimmed

) Bev 14 [INAdropout [cher |[school fiately 2.0 0.33 1.00
Wood [Self-mo |Academic 1:

: nitoring |grades(science

Murd )

ock

and School

Croni ‘a Improv,

n 12 charter |ed

(2002 to Normal :[Resear middlejimmed

) Cadl 14 NA(dropout cher [school |iately 2.0 1.00 1.00
Wood [Self-mo |Academic 1.

: nitoring |grades(science

Murd ) School

ock a Improv

and 12 charter |ed

Croni to Normal :|Resear middlejimmed

n Bev |14 NA|/dropout cher |school fiately | 2.0, 0.86| 1.00
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(2002

Wood [Self-mo |Academic 1:
: nitoring |grades(social
Murd studies)
ock
and School
Croni ‘a Improv,
n 12 charter |ed
(2002 to Normal :[Resear middlejimmed
) Cadl 14 NA(dropout cher [school |iately 2.0 0.88 1.00
Wood [Self-mo |Academic 1:
: nitoring |grades(social
Murd studies)
ock
and School
Croni ra Improv,
n 12 charter |ed
(2002 to Normal :[Resear middlejimmed
) Eve (14 NA/dropout cher |[school fiately | 2.0 0.00 1.00
Wood [Self-mo |Academic 1:
: nitoring |grades(social
Murd studies)
ock
and School
Croni ra Improv,
n 12 charter |ed
(2002 to Normal :[Resear middlejimmed
) Greg |14 [NAdropout cher school fiately 2.0 1.00 1.00
Self-mo [Social Institut
nitoring: |desirable: ion:
\Wood self-eval room-cleaning Living
and |uation |behavior(seco and
Flynnitoken  |nd phase) Youthl Extern |Learni
(1978 [system (seque (13 Predelin @ ng Increas
) nceA) 4 M uent fagent Center |ed 2.0 0.56 1.00
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Self-mo (Social Institut
nitoring: |desirable: ion:
\Wood self-eval room-cleaning Living
and |uation |behavior(seco and
Flynn token  |nd phase) Youth2 Extern [Learni
(1978 |system (seque (13 Predelin [a ng Increas
) nceA) 4 quent  fagent |Center |ed 2.0 0.19 1.00
Self-mo (Social Institut
nitoring: |desirable: ion:
\Wood self-eval room-cleaning Living
and |uation |behavior(seco and
Flynn token  |nd phase) Youth3 Extern [Learni
(1978 |system (seque (13 Predelin [a ng Increas
) nceA) 4 quent  fagent |Center |ed 2.0 1.00 1.00
Self-mo [Social Institut
nitoring: |desirable: ion:
\Wood self-eval room-cleaning Living
and |uation |behavior(seco and
Flynn token  |nd phase) Youthl Extern [Learni
(1978 |system (seque [13' Predelin [a ng Increas
) nce B) 4 quent  fagent |Center |ed 2.0| 0.63 0.96
Self-mo (Social Institut
nitoring: |desirable: ion:
\Wood self-eval froom-cleaning Living
and |uation |behavior(seco and
Flynn token  |nd phase) Youth2 Extern [Learni
(1978 |system (seque (13 Predelin [a ng Increas
) nce B) 4 quent  fagent |Center |ed 2.0 0.52 0.76
Self-mo (Social Institut
nitoring: |desirable: ion:
\Wood self-eval room-cleaning Living
and |uation |behavior(seco and
Flynn token  |nd phase) Youth3 Extern [Learni
(1978 |system (seque [13' Predelin [a ng Increas
) nce B) 4 quent fagent |Center |ed 2.0 0.54 1.00
Wood Self-mo Socid Sequen Extern Institut
nitoring: |desirable: _ _
and . [ce 13 Predelin ja ion:  |Increas
self-eval room-cleaning .
Fyon| | . “|B(comd4 guent  jagent |Living led 2.0 0.93 1.00
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(1978 juation  |behavior(seco |bined) and
) token  |nd phase) Learni

System ng

Center

Self-mo [Social Institut

nitoring: |desirable: ion:
\Wood self-eval room-cleaning Living
and |uation behavior(seco [Sequen and
Flynnitoken  |nd phase) ce Extern |Learni
(1978 [system A(com|1l3 Predelin @ ng Increas
) bined) 4 M |quent |agent (Center |ed 2.0 0.50 0.96
Wood [Self-mo |Academicl:
: nitoring |grades(P.E.)
Murd
ock,
and School
Croni ‘a Improv,
n 12 charter |ed
(2002 to Normal :[Resear middlejimmed
) Eve (14 NA/dropout cher |[school fiately | 2.0 1.00 1.00
Wood [Self-mo [Social
: nitoring |desirable:
Murd on-task
ock, academic
and behaviors(soci School
Croni al studies) ra Improv
n 12 charter |ed
(2002 to Normal :[Resear middlejimmed
) Eve (14 NA/dropout cher |[school fiately | 2.0 0.00 1.00
Wood [Self-mo [Social
: nitoring |desirable:
Murd on-task
ock, academic
and behaviors(mat School
Croni h) a Improv
n 12 charter |ed
(2002 to Normal :|Resear middlejimmed
) Ca 14 NAdropout [cher |school fiately | 2.0 1.00 1.00
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Wood [Self-mo [Social

: nitoring |desirable:

Murd on-task

ock, academic

and behaviors(mat School

Croni h) ‘a Improv,

n 12 charter |ed

(2002 to Normal :[Resear middlejimmed

) Eve (14 NA/dropout cher |[school fiately | 2.0 1.00 1.00
Wood [Self-mo [Social

: nitoring |desirable:

Murd on-task

ock, academic

and behaviors(mat School

Croni h) ra Improv,

n 12 charter |ed

(2002 to Normal :[Resear middlejimmed

) Greg |14 [NAdropout [cher school fiately 2.0 1.00 1.00
Wood [Self-mo [Social

: nitoring |desirable:

Murd on-task

ock, academic

and behaviors(mat School

Croni h) ra Improv,

n 12 charter |ed

(2002 to Normal :[Resear middlejimmed

) Bev 14 [INAdropout [cher |[school fiately 2.0 1.00 1.00
Wood [Self-mo [Social

: nitoring |desirable:

Murd on-task

ock, academic

and behaviors(P.E. School

Croni ) ‘a Improv,

n 12 charter |ed

(2002 to Normal :[Resear middlejimmed

) Eve (14 NA/dropout cher |[school fiately | 2.0 1.00 1.00
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Wood [Self-mo [Social

: nitoring |desirable:

Murd on-task

ock, academic

and behaviors(P.E. School

Croni ) ‘a Improv,

n 12 charter |ed

(2002 to Normal :[Resear middlejimmed

) Greg |14 [NAdropout cher school fiately 2.0 0.92 1.00
Wood [Self-mo [Social

: nitoring |desirable:

Murd on-task

ock, academic

and behaviors(read School

Croni ing) ra Improv

n 12 charter |ed

(2002 to Normal :[Resear middlejimmed

) Bev 14 [INAdropout [cher |[school fiately 2.0 1.00 1.00
Wood [Self-mo [Social

: nitoring |desirable:

Murd on-task

ock, academic

and behaviors(scie School

Croni nce) ra Improv,

n 12 charter |ed

(2002 to Normal :[Resear middlejimmed

) Cadl 14 NA(dropout cher [school |iately 2.0 1.00 1.00
Wood [Self-mo [Social

: nitoring |desirable:

Murd on-task

ock, academic

and behaviors(scie School

Croni nce) ‘a Improv,

n 12 charter |ed

(2002 to Normal :[Resear middlejimmed

) Bev 14 [INAdropout [cher |[school fiately 2.0 0.13 1.00
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Wood [Self-mo [Social

: nitoring |desirable:

Murd on-task

ock, academic

and behaviors(soci School

Croni al studies) ra Improv

n 12 charter |ed

(2002 to Normal :[Resear middlejimmed

) Cadl 14 NA(dropout cher [school |iately 2.0 1.00 1.00

Wood [Self-mo [Social

: nitoring |desirable:

Murd on-task

ock, academic

and behaviors(soci School

Croni al studies) a Improv

n 12 charter |ed

(2002 to Normal :[Resear middlejimmed

) Greg |14 [NAdropout [cher school fiately 2.0 1.00 1.00
Baseline Treatment
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