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In response to the internationalization of higher
education, content courses adopting English-medium
instruction (EMI) have become widespread in
university-level settings. The popularity of EMI
courses, however, does not guarantee the quality of
teaching or learning; worse, many content teachers
are suffering from teaching in a foreign language. In
order to increase their confidence in teaching
content in English, this qualitative case study
examined five effective content teachers’ practices,
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beliefs, and influential factors based on Vygotsky s
(1976) sociocultural theory and Walqui and van

Lier’ s (2010) notion of scaffolding. Data collected
from semi-structured interviews, classroom
observations, and documents were analyzed based on
Carspecken’ s (1996) reconstructive analysis and
Charmaz’ s (2006) grounded theory. The results showed
three principles of effective use of multi-layered
scaffolding (i.e., engaging, bridging, and
amplifying) and the factors influencing teachers’
ways of instruction (and their beliefs) (i.e.,
current and past EMI teaching experiences, as well as
language and subject-matter learning experiences).
Also, this study revealed that even competent
teachers’ instruction might begin with suffering in
teaching with EMI or not successfully scaffold
students’ language development and that none of the
school-provided professional development methods was
perceived effective. As such, this project suggests
the significance of scaffolding novice or struggling
content teachers’ instruction with joint efforts
between content and language teachers. The effective
use of scaffolding and the related factors identified
in this study may benefit future design of research-
informed professional development.

Internationalization of higher education, English-
medium instruction, scaffolding, professional
development, and qualitative case study
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English Abstract

In response to the internationalization of higher education, content courses adopting English-
medium instruction (EMI) have become widespread in university-level settings. The popularity of EMI
courses, however, does not guarantee the quality of teaching or learning; worse, many content teachers
are suffering from teaching in a foreign language. In order to increase their confidence in teaching
content in English, this qualitative case study examined five effective content teachers’ practices,
beliefs, and influential factors based on VWygotsky’s (1976) sociocultural theory and Walqui and van
Lier’s (2010) notion of scaffolding. Data collected from semi-structured interviews, classroom
observations, and documents were analyzed based on Carspecken’s (1996) reconstructive analysis and
Charmaz’s (2006) grounded theory. The results showed three principles of effective use of multi-
layered scaffolding (i.e., engaging, bridging, and amplifying) and the factors influencing teachers’ ways
of instruction (and their beliefs) (i.e., current and past EMI teaching experiences, as well as language
and subject-matter learning experiences). Also, this study revealed that even competent teachers’
instruction might begin with suffering in teaching with EMI or not successfully scaffold students’
language development and that none of the school-provided professional development methods was
perceived effective. As such, this project suggests the significance of scaffolding novice or struggling
content teachers’ instruction with joint efforts between content and language teachers. The effective use
of scaffolding and the related factors identified in this study may benefit future design of research-
informed professional development.

Keywords: Internationalization of higher education, English-medium instruction, scaffolding,
professional development, and qualitative case study
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ﬁ4=§4 Ai_r,‘“:?(gﬁfg; i * g "Eﬁ;ﬁjﬁj’ K ih- Brim? £ F 1 2-5 8 4 (2
20 2)5 ML H%(F TSN IMBAZAZ > Bla 4 paR) - e F 2 4 R ki i
FLABRFEELAMEL o EhEE S f’§4%€%§ﬁ4‘$ﬁ%ﬁ~ﬁ§iﬁw‘
B EFARR TR o @ik AT oA 2 o Y ok Victoria 38 8 0 A

""KA}?(% 5&)@4&_1?( (1}6??(5)
ey
PEEgE TR A v &R EE R



doobo R E A g 52 b Rt BTG PR R £

HA | B | &KEF R e ST # B " 45 FEEY PR
2 (G- 8)
Lisa 4 Fip < -  y 11
Dan g g * - i o 14
= Fanny L FCin % - o A 11
Steffi & Fuip a e o 15
%« o Victoria * & < - ArEPR 13
w | June < Lk £ - o 9
Lily 2 ok <= o 10
e Joan & Bk = ¥ 12
Sally * Bk + =  y 12
Peng & Bk 4= % 3 11
- Yu & FEZKE HR= 4 19
&= Pei L K A - o 14
at Ken g FCin < o 16
; Juhziz g Fp Rl oy 1 12
- Vicky ~ i 4= o 16
& <t
&= Claire L Fin <z o 18
%‘1;‘" Stacey A FTin 4z o 15
(@) "
Mag - O E A X = il o 14
Fang A s X = Rk 13
T Yal - X & % = g
30T e Mg iy
fab m UF B v

(2) mx g
PR ARG s e de i (a) S B () SRS (R e )
% (C) HFEBRF - FTHRITENFpAcT
1. EHEREFTHS 12000 F 90 Ao Bdofe f S AN E4 L BT T EFERE
ZFERBFREZE > REAHLAH AT R - FREII s ERRTRERETRESRE
THER W%E‘ 3Rl o RAIY 2009 97 3] 2010 & 8 % ki rikEF A R & HEE
Li—H 1 fRFET R (TL AT R 2 AA# 5 2010 # 87 ) 20115: 127 &4 B&C
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CHEFEY 2010£ 90 2012 120 HH AT FE] > Btk AR
( Member Check ) -

=

2. EL RN

. Frcdid @ 220104 97 P 20114 127 £ 47 * B Al §fF- 5 2| P2 B
LS 3k o 199 Carspecken (1996) & = erg 34 = W > AL @ 45 (a)AFF A AL
(lead-off questions) : #f [ #3T 43k, SATRA] ~ HFHFNT W%~ H# 3 **
g E R RS (b)F BAEE R AL € #2180 4E (follow-up questlons) 3t
FEE{T Y o S EREFE A F AT M iE- I DIF Y R AL (probes) o
PR AL F Y THE R 2R 8 A é”°*“ﬂ&é ﬁ‘
DRSS B - 2 RS SR E oS

2. HEF 420102 2011 En YA EEH A(RE) > A USRS REFEFY 2]
PR WX RN 23 c FY AP P MR BRFEAED DL KF G
o TEF R 2R E KT  HEFEHE AP RALRF Y BREFSEA
LdFdf ey - LEd RAF RO 112 paFs > Pk H o dE T e
SRRAE R ¥ KRB PN K ORF MR %Eri’%f?"ri S HEFiE S en
JJ?@%‘?ﬁﬂ@iw@ﬁ?@%‘?WWﬂr§§% (Tﬁﬁqj‘ﬁﬁwﬁj)ﬁgﬁﬂt

T2 HBEUR G ERKEFRHINUEE A EIRENFEELRRE c B HP AR Y
—i%**ﬂﬁ’ﬁk%ﬁ%’ﬂhﬁﬁ}ﬁécﬁﬁgw ﬁmﬁ—wiaﬁﬁ%
P o P P F A AN T R ek jg%-§igémaefgk F 45 o

3. B4 1420108 2011 & hE WA FH A (B E) > A G5 EHREFL - P kY hE
2N 2 B R X B 250 5 AR F]G Peng £ Dan $RE 2 X S o
frrlfs ko wld Sally 22 Fanny % >t e =8 4 m 23— & > e 7] Sally 22 Fanny
A LBRRUEPRE M NEPRFARI 7A BB PR PR BRELELLE
VES M TEERG, 2V @ E g2 BT AE S E A R R

{2 AR T e R e - LA RRF RN - Jr%%?‘lf’%%ﬁ?ﬁ P 3
A AR B A R TEFRG, e kRamaa gz (BR)-F2 4
*rﬁﬁﬁJUﬁﬂﬁJ”%wﬁj)*ﬁﬁ%%ﬂwi%(%&)»ﬁﬁi%%uﬁ

B ERENAE (BR)- CHAPHALER AT - AR EA o (BT
FORF AL FY S f{zﬁff{ﬁ ’ﬁfz:b’-q—\@ P ATET S o “f ’P%ﬁ"‘ eb o 2k
RIS ¥ dk’ﬂ;ﬂal LARLR ”"9& }_ﬁ_b‘?]?’ ’ *T*%Q ﬁxlv’i'rg‘ FRes

11



AT RR AR - R - Pk F- B - R (Ee ) SdaaaEE L R
PR FR SN T T f35 0 2011 & BHPTLA B T2 k%% - 42010 & + §
WTIF g orenge v #4 T4 < E3na2bin' fr s (B B) 2 2 Wris(C 8 )~ & Th 47§ w7 &
FINGRE o PR ¢ ;_ffzi*‘” #P T T4 2z % & (Carspcken, 1996 ) 0 17 4 yF s X K H
RTRT OFTHEMFZFRFL DT R TR VS E AR ORS C #
A= > ,-er;r; Ig;g B4 7@ 4o 2 & ﬁr« 1{3:‘%3_?“;&? S 44?“%& AR T R iR 2 N
oSS A NERER A o AT AR FEF T B REs 2
Atkinson £2 Heritage (1999) -

ETIRS

(z) TR A4
K5 AR S F fpte 0 1395 Carspecken (1996):- = » 12 f 224 (reconstructive analysis)
PR EATRE () R R ARG AENLREE T PERAARE Y L
(meaning field ) » i 1z Charmaz (2006)#- FI3L A (T A 4T o A= A TP 0 T R ﬁ s
ABEEFRFIH G a BB NS B O ERnE . e F s 027 Frci g
REFEE D T ff B ki BB DA 78 0L ﬁk ’ Eéﬂﬂ;" EHARDPHBE L ROLR
(theme) » & {5 P H & 12 ?ﬂvupm-ﬁ# Frvtdi o I xfpaprt 0 £R7A 47 0 TR AT
FCET §’* AL R ARIR > 1 E ‘é»# Fff’ P2 M Th o AT EHEDZ RRIEZ -
fr#4g % (Peer Review )~ <3 HAF § % > 3% > M3 B2k o

A ELEREED
(C)EFEFREFREE R

EA41D I ki B EGRRPITARR R O TR F A 2R v PR L R
ER o BLHPREZRE R R gL E £ ;n~’a¢£&%§4xﬁﬁﬂ%
(engaging) ~ = 4 i % (bridging)& 4% & % &5 ¥ /474 1% ¢ (amplifying) > &= f& /’g*u AR A
2 R A (ERLE AR R 3 ~ ¢ LA Bkt~ IR 4 /fifé»f $) e

1. #pF 42 %9287 (engaging)

AP REFFRRAFE TN TEF  EYVEE PR ER SR F e ¥
RIS B K AR B (2R RR T R SRR g S
LY (engaging) > i f FHHEA LY Hhd o KL EE S RY Bk M EEE R D
B 7V RREEFTFELEFE TV g 2 74 3 # (Kong and Hoare 2011; Lyster 2007) -
/’54 ¥ e AT ddlilE P ) A S B AL R R o

4o e Dafou etal. (2007) s#= 3 > &3 Flehi sF 3 heda pF 0k ¥ 5 BN k2 e £ ) e
HEE L USIEEA FEARBELY  RE A T LR fmm G R A e
& 7 AT fwz\WaquI 2 van Lier (2010)#73 A% ik h 2 7S 7B 7 R FEE o 4o

[t} \\\Xr
\‘fr

|

e

>R

PHETE A R AR BRGS0 R AL T AAEEY S ARBE B EREOERT 0 R BB
2 % (83 °
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KA wm @ % > A 3 » 3 R Initiation-Response-Feedback (IRF) 3 & & ;% » 3% 3 Vgt 42
TRE A I fRAR R > @ A A3t Fldoi & B @ 4% 84 (Lyster, 2007) - iz 22 Walqui {- van Lier

(2010) #4L IRF 3 8+ 3 5 5 2 7 1 5 B2~ #E*L}Z}—o blde » AFT T E I HCET & * display

questions (= i&%}j&ﬁﬁ CEATE R RORFM N ABIF T umRE S £ T gz

?;(EFF ’“'T?;(rﬂfr’ F\ R

F P TR T E P 1% (Lyster2007) > 1 TS 56 > @5 € & *F — i B

display questions 't&'tﬁ 3l g%:é'; 4 # I3 % % ¢ public goods eg, & ¢
F

do you think the firework is a public good? —if you think yes, raise your hand, firework...

(A few

students are raising hands.)) Ok, -how about private good? ((No one raises hand.)).... Can we
prevent somebody from seeing the firework, the firework is something in the air, if you want to
see it, you can see it.... So it’s difficult to prevent somebody from seeing it. But -do you think -if
you are seeing the firework and then that will affect somebody else of seeing the firework?....
That’s not the case, ok? So basically we think the firework is a public good, because anybody
wants to see it, you can.... we [can] prevent somebody from using this kind of good, -then that is

excludable. =So..

. can -firework be excludable. Probably not, right?

T5 ¢ * display questions # & & 4 5 4 & s fgeong K (L F /T &) > @ E_8-firework &2
public good % private good i & 5 EE 4 3 R BEA 2 B Bl % 0 ¥ 43#f% excludable g % R R
pF L B? — 13 display question (Can we prevent somebody from seeing the firework) £ # 2. % 2 4

B R

Gy F A It B R A = uArdi Y ehis ¢ (Kong and Hoare 2011) -

Fil e “ﬂfuﬂg :

$oFAPE L

= Y o\
.Ef‘ A MTFIST‘* mé

E[EARE R R REL AR T R R PEA T i R4 o

+%’w?ﬁg§@Qi%%mﬂ&ﬁmm%%’?iﬁ?}%ﬁziﬁ&

#&.r_m,z:r'q_\—‘ﬁv IS g_m’?KJ P aiRIETany 2 RENY O] T A
2

rk; i s 2R3 t;“p TRl S ﬁgﬁ...m,ﬂr

Jjgtjr ke 1d iPe TR R F m/(ﬂ}g‘__y._,q_\_{.%i—r ’ ?Ki\.ﬂ} gfri}j&;‘r %15 EPES ﬂ;fé’*vi:" » 3\
FALiEE g+ 3757 etk Z”AWﬁ—W%r?&wwéﬁkﬁﬁ’ii#{ﬁﬁi,

g2 e follow 7 r#:e; KR ﬁ%iﬁdxr%,a LA LG PRE B GG g
B miPetkae iy 3 PPN 2 A g (T5INL-4)

AT A

THM s FoR R AR ;?{(F'W(éj«‘le FYR — #eniz 4 > e g0

SRR P ARSI MEARS EETBELOERM A ;%"?I§El |2his e K. A F_@ i
mﬁ%\«—g- v defe T397%3 - B4 K tkenp enf 5 7 B F oo £ > I3 EF O £ Rg A

"by-product ; - X ehE A 4 G AN EE 0 L BRI KEFEE 4 A E R i Frsgg
ATty & receptive language skills » @ = 84 Jcf7 7 ¢ & e b Mg F > TG 4 50

7‘7\1—\; “‘-"4 ’ r’l"’]{q\, ,Ur’}rﬂ_gzv’Iz(§b'?‘ FLEE] -’1*'3/,;\ {’)"‘;§4 T—Z%fé_\eﬂ'hﬂ-\y {ubfﬂ}?
etk T gl m i

\

BHRFAERLGHEeEFIF ot o MRFEF IR kY
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AR ¢ %{ EEPKREPR/IZ RN 2 BYEFTEY P R/IF ReanE & 2 (Coyleetal, 2010) -

2. Al % (bridging)

FLHEULEL ERAFFRGRFEFTLAS DERY > RRFEF D 0T IR i
PRIERERFERLZ - o P A RABEFRFREFLER DL R N EFREFL R o &
S ORORER T fRPGRE 2 BG4 » & Shulman (1987)#73) < pedagogical
content knowledge » F]pt » FEF R dow it ER G RMH L F RIS BEREF KRN L
MGRTETE e AEREA N ¢ 7 AT B EY o KT ERR A 2 Gl i b AT
o AEF A AF PR BEa MG SERBEL RS 45 g Ed 44
%ﬁ\ﬁ%ﬁ%‘ﬁﬁﬁi~§ﬁuéﬁ’”%ﬁﬁiﬁﬁﬁa\w%iéﬁiwg‘ﬁﬁy
FAid gt a2 FY o blde T4 v ? frdoor: rf‘iﬁiﬁ’:ﬁﬁ'ﬁ# fr“ﬁ.%%’;--z e PR T
ﬁ*‘uig’%iﬁ%—‘ii'f—% P REEATp LI B Rl EEEL o B D ljae B, 2 B HBRE
R enR € ¥4 3P & dhmassacre  Rix B A - FER AL 1915 £ enF o FRA PR AT
HEAEwrep LAt 7 RLEART? fﬂﬁ.}c{gﬁé A3 RREBEA PG - N IREREB P R
Brde, (TAINL-S) - &d B 0B ApRE NG R 1T 0 REFZRRIEE 4 0 a2t 2w e
T A B R AE o

gt o REFE 4 dORARRAR § L HKEFS 2 JF & 3 i culturally responsive teaching (Pawan
2008) » Fpt x5 RKEF € AR P BREE A RRG MO+ TR ZA AR R R R
BfEY 2 ARG R/ oY R NRRATER YRR EFAE MG W T4S b
AR GRS RFET T R RITE G F T R e RHFGRF A Y R T )
+RIEE RFREG- RERT B R S 33 KimJong-pil siis T g B o B

T4: ....I’'ve heard people- of my generation- told me they missed good old days of
Kim Jong-pil, saying the economy was so good at that time. Is that true? No
((T2 is smiling.))? You don’t think so?

SIM: There’s a Park Chung-hee.

T4: Park Chung-hee and Kim Jong-pil.

SIM: [Yeah.]

T4: [They ] say- during that time, Korea’s economy is the best.

SIM: It’s different. Park Chung-hee- communicate a lot and- this emperor came up,

and Kim Jong-pil carry, so- Kim Jong-pil just do nothing.

LEgEH A= hd 2 0 T4 1 Isthat true? - You don’t think so? » izt B 38 F BiZ M™% 2 2 4o
Ko FERREFL L IEFRY LT AR GRF2 2FL T B¢ o a (8 RpF T
FREL NP FLRF 2 FEE AR B AT - BAKE TATHEKKD C TE RS
TEAIAVURTEZN D arpBh n AT 2L FR R s R L o

L AP R ERE O TR UTLEG] > 0T AR BB TSI REEEAS R R
vk sample statistics 2 population parameter :
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For example, -now we have the-ok, started from you ((pointing at two international students)), ...
Alberto, and —Aldia, and you are the samples from the —the population [the population] are you
five, | select you two. And-I get the height from you two, so | use this sample statistics to —
estimate all five students your —average height might be- that one ((pointing to a number on the
whiteboard)).

3. R&IHEFY/EMB ¢ (@mplifying)

BEAAKIF L A MR P L EA FAEFOF A REEE LN FOAG RFTETHAR
FE -V REEDEF A FRERE > AT H L simplifying - R B RiEE § SRR
WenBE 4 R R FAREE  nRpFEEI v L REENE T > Ik B HrFEBITA
EEE P KA EEE Y F 07 (Cummins 2000) > 3%t LR A iR oo 4 #{Walqui
{r van Lier (2010) ¥4« amplifying - 45 e 8 & 3 pdcfr or i e/ 32 £  HH 23 7
AFEETD FE g ERFIIF - L RN B mﬁﬁﬁﬁﬁﬂ§4ﬁ
JREEP FARR o AEFRELN 2 FALHEREY 0 RKEFEFR MM B I o WL
PR et (P v UERR C ARER S BT FRANE)

T3 EG] o B AL AR (RARL)EANEFRLLENFOER ¢ X HFLTY R
Fr A T AP HW ARRT SRNFE - F LS R ER ) BFA A )
_;f AGEREEDEFSICICRADEECSE ERS e S SR A B2 -1 .S P r

—PEA A TA LY A TAIERE S wE TR AL L AR EnF S L5
1o K}‘Iﬁ,’,}_i&{;ﬁd P AWAE RS PR - B3 - BE G FAFEEIAHTE R R R
tFoER P EieRyie- BPRRGF &, (T4INL-3) -

H@nEAmZ b PFEL T EEEFTRHAE &2 Tﬁ—’-ﬁ Rp g o GEFA LN R
kR hehB TE T 0 REFE € kS Emens ﬁia e EFL NG R
MR BEAAIEEER 2w ZIR Th4emd P AT ~ L34 S R Rhin g " equilibrium in
gametheory ; ™M vt o H B NeE T R H Y 2 2o

#w T5 chjzm

Written Text (Formal Language) Spoken Text (Informal Language)
A Nash equilibrium is a situation in which economic T5: So now for the equilibrium in the game, the same thing,
actors interacting with one another each choose their if the other player doesn’t change the strategy, then this
best strategy given the strategies that all the others have player is going to follow that strategy all the time, the player
chosen. doesn’t want to change, so that is the equilibrium.

T5: ... so for the game theory, it is “a study of how people

Game theory is the study of how people behave in behave in a strategic situation,” ((T5 reads the PowerPoint
strategic situations. Strategic decisions are those in slide.)) Zai yi ge ce lue de quing kuang zhi xia, ni yao ze me
which each person, in deciding what actions to take, qu *behave, “and strategic decisions are those in which each

must consider how others might respond to that action.  person, in deciding what actions to take, must consider how
others might respond to that actions.” ((T5 reads the
PowerPoint slide.)) To know when you are doing one action,

> “Zai yi ge ce lue de quing kuang zhi xia, ni yao ze me qu” is a Chinese-equivalent phrase of “in a strategic situation, how
people,” which is in need of a verb. This explains the reason that T3 coded-switch to “behave.”
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you ought to think about how other people are going to
react, and if you know how they are going to react, then you
can modify what you have to do right now. So you must
think about this when you are making decisions.

TOSAF PR T PR R LA RLER £ o R H R e L3R (players
think) ~ &2 31 # 3% fi}ﬁ BRADH AT S ARBF G - HRY ‘%L 7 Z %' (economic actors ~
conS|der) ° "éf AL A RAR € A A L Bl TALH - A KEFRE R
/‘gg BIZP ~ E ;g* 5] ;J—‘—\J-§E] F ,\_\ bt:mz\ ~ | J},:/r,gljﬁ; ,g * B m—"’f’)ﬁ‘i E;Eiﬂ?FLE” o 11T
HT5@ * B4 e 2@ " gametheory -

%31 ThH i * B4 f#3:% game theory

Spoken Text Graphic Organizer
T5: The first way to find out the magic equilibrium is as
follows. Now, I’m going to ask some of you this question. A
Think about what I’'m asking you. Ok, now, let me pretend I’m -
criminal A, and you are criminal B, ok? Now for me, | just Guilty Remain

decide I’m going to confess. Given | confess, if you were Silent

criminal B, what —strategies are you going to take. You are
criminal B, you can choose to confess, or not guilty. so which
one are you going to take, anybody? Remain (-20,0) (-1,-1)
SF: Confess. Silent
T5: Confess? Why. What number are you making comparison.

SF: Negative 8.

T5: Negative 8? And also negative 20. So you think negative 8

is better than negative 20. So you choose to confess. Now given

you choose to confess, should | change my strategy? Or should

| continue to confess, which one? Now criminal B chooses to

confess, should | choose to confess or claim not guilty, which

one?

Ss: Confess.

T5: Confess. And given | choose to confess, should you change

your strategies? No? So you should confess. So it seems like

now, we are at the equilibrium, because we don’t change our

actions at all. This is the magic equilibrium.

Guilty | (-88) | (0,-20)

- R IBEEEOR Y REEEL G R SRl A B
SR B A %*ﬁﬁm#§°¥—’§*%'ﬁﬁwimiﬁi%%%%Wﬁﬁ
’E’%ﬁﬁmﬁ&%Jﬁ’%~iﬁ@E*:p@’UT5F¢mm (2w ) 828 % 584

Wi THO* Nk ﬁ'*f?#&]‘ﬁ SRR R £ FIEN S A WA EL ol
BooRBE gdaie éﬁ‘iéif‘-lﬁ'i#d]? Lﬁﬁi‘ﬁpﬂﬁém #{gﬁ ,T}‘ac;q] HT 2 B ERYK
: ‘ﬁ&%ﬂ%ﬁﬁﬁ%ﬁﬁig@ﬁ% o % = ﬁw@*ﬂvﬁmmﬁ&%—’ﬁ
PR R DR by BR R IT RN ¢ v g7 PG Bewa A o aFiEf o TR K
FRAETE 4 B AR (Y #RRE)EY 2EFAF T URBEL BIE Pk EaoBani A5 M o
RA TARTEE 2w p e B4 Ee ERE\M > 55 T4 5 8 o eng 2 30875 4 g
)

“E

CEmFAANA T RDREFI A TOREAFERFIRE EHEEEE L DEIT 4 TR
FIMvmELE T2 B 4 > AR R d B VZ R T g S H R
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ﬂJ W_‘

LR ARA TL T2 2 T3R8 PR EFN S I HEIIN 2 EFRGFS LT 57 55
M rEFEG R T2EAF R 2 FIEEGE - 26 PSRRI o - 2k
AGRACR U E WO R A R AR RGBS T RE  TIE T3 Y 2
;’ngﬂ‘% P TLA b ek BRI LG RB DA B gi* Ee HEARA R R
P e HtAE AR S Ra SHRORERARE L T E LRpF(EEL LT _‘%ji o
S F L £ Uk g TINN LGS C LIS e E Y AR L
HEN S SR s T T EE S REE LT CRRUER SRS Tt T R
PR B R T A T B e Ak Fpt e g 4 28A £ Bhamac A receptive @ 24 productive
skills » Flpt W k3 LBE 4 ¥ ¢ 24k s §7 ¢ 2 BRI wa o B ¥ P 2T R
Jfg”'»%;ﬂa”ﬁé«”ﬂ»x‘fﬁ‘”‘i‘ﬁgﬁ TP EF A RNERDRY BAKE D E T FD
Tk o e DHRRCS A A E RN b o e PR ARG EREE 0 A g
BPER > XI5 186w Fad BAFY o 30§ A KRR A2 Pk B o Fltde
S8 54D R R SRR - BITA SRR § o K AR L RATA S

PR %

FRFZERFIERICEGFIILRPFRFEFRY DORF - FRFIF e 78K

FRFFRL CFAEFEY AR S FLE ) RN s By s B G ’&szﬁ TR

E*%’“‘;&; AREEH - RAHEFRA A RNEF o LR LG FARLER[EFR
o H A TR RFGAURF A B R Feus > @ K il g 4 ;;ﬁ; 4 j\j/TJDF i
£ood ARFIX EATREBIFIRIFLEF L B304 XA ERGEE > 2wt FAT 2% #453
V2 5l g & R AT EFRG 2 ARBIRE 2 37E 5f7 0 270 ARBIpF #rid 8 3] h
R AR 0T BREFF RS o @ oty Rl Rt S84 S Rk p P g BV & iR
B Ay R i A R ECE Y B Y 0 bl T1 2

7o R - waE%erJf&ﬂ CHRFL  RAE N G - & RPE 20 ’f‘? “

3T KEACES HRB m§“oﬂrﬂ% - B B RE D IR AT
ORI AR S PAE "hﬁﬁ B ErF Q70 R AFEI L g W (R FIERRE o iR
FHRAEHFEAF AR ’ﬂﬂéimq&wﬁm& PR e TR RIE 0 T R S ﬁ‘\q}i
we o A R ’ﬂﬁ%‘uéﬁgt’ <~ 8 43 (T1INI-10)

=
=

.
\
?‘,-

o~

2= 3 ./

HT1leT2a5 @ F““’K%‘ffg§4¢?nh4 Y@FZ/}Iﬁfﬁ'i )y e q\i‘é‘ﬂm'—]%q\,}l R

ngsiﬁéziﬁm&)i 4o T1 248 3\.#91 Er A oK EL T EAAEE I R ’ii%’ﬁ‘“
FopAWapEA AR G 2O g X F AR A R AL g ol
—’?T,ITJ»’ g:f["lﬁ ) F' 1\.%&, g ,FB(§/}>T'})‘_} f‘:w/k_jg_'ll' fﬂ—-'-ng

TH BT A LG RO T ML T R H S R FL R AT

‘J;:‘:?i'E'FF = ;L‘ quq_\,J. FI4] 0 fde P A ;L‘ b'—'—?I§ i 55 20 §43‘“T—';’5.’ R @ ;.‘S}» B Jf&§ p‘_iﬁ
Gt B R 2T T TEE] 0 R G BB AR S e 0 e i PR
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BAART U F P LA a RS G AR R 5 EE] Y EE R
ST ERF T - e

734‘,\,1;3;6 A F Tk BE 1\.?‘@1\. ipe /f “Tmﬁ‘i&?f#é&i’ﬁ]“%{iﬁ-ﬁ > ﬁ‘&,%’_\ﬁ‘i s IE 2 A

4 o eeeees RN mfk?ﬁ‘k—g’_\, < ?\%‘k{é_%‘»"/] A 1 BBl e P '_"?_ s :'% paper °
;FKQ—\‘:‘ > r‘!’!I% ? %; bl K= S r q_\ﬁ,f’ A 'ﬁl '#‘ /)‘fi)’f—_/z- /_{»_‘Z O ssessse ﬁ‘}t‘—}\.ﬁ B’f@t[ﬁ§il)‘l'ﬁ

FRPE-X 5 T rﬂ—\/)» 7R TR B rn\‘,ﬁd[ﬁ%wn\ok o ek iy FTREFFRT izt o

ZEF U EA F ek o FRANZHRF P I ZFT > FREA4 PN LR o RiepEA

§ﬁ¢’#%w*ﬁ¢%wo%umwﬁﬁ%"*#*’%@gmi’mm¢%wﬁ
£ 3 %4c7% B ABRA e

MY TR B g p Jf%i-‘ugfr\*’ Fig A3 i kB Benp i3 972 o blde

T4 &2 T5

R

TAFELTEREF - BLBEF - fRdF > L TE (3 SRR pAGRA T - B AR

g T E O REIS A AT RE B R TR BN
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Viésk
Transcript conventions adapted from Atkinson and Heritage (1999).
[ overlapping utterances XxX emphasis

] * wrong use
= contiguous utterances S(s) students
- a short un-timed pause T  teacher
7 a quicker pace STM a Taiwanese male student

) an explanation of the circumstance  SIF(M) an international female (male)
XXX inaudible passage student
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Appendix A Abstract

This paper presents findings from a two-year qualitative case study investigating content
teachers’ professional development in higher education in the periphery. Participants were five
effective content teachers in social science in two different university settings and three types of
curriculum design of English-taught courses in Taiwan. They were chosen based on
recommendation from students, colleagues, and department chairs. Two sources of data,
semi-structured interviews with teachers and students and classroom observation, were collected
and analyzed using Charmz’s (2006) grounded theory and Carspecken’s (1996) different levels of
inferences. The emerging codes and themes led to the use of Wegner’s (1998, 2002) Communities
of Practice as the conceptual framework. Findings indicate that effective content teachers play
significant roles as both brokers who attempt to, if not always successfully, coordinate different
contested interests of cultural groups or communities and as facilitators who attempt to engage
students in order to fully participate in the specialist communities. | would argue that the acts of
brokering and facilitating represent a form of praxis for both instructors and students. In this
process, teachers’ beliefs of context, content/language, and students served as critical mediators in
four principal ways: determining what to teach and how to teach it (reappropriating English texts
in glocal communities), addressing needs, wants, and concerns, gaining accesses to communities
of practice and self-efficacy in teaching content in English, and establishing legitimacy. These
findings suggest a constantly recursive process of interpretation, negotiation, accommodation, and
transformation involved in attaining full participation of communities of teaching content in
English. More attention, thus, can be paid to the types of learning-to-teach trajectory and kinds of
participation frameworks and role assignments assumed in the current design of English-taught
courses in the periphery.
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Appendix B

Dear Yi-Ping Huang

Once again, | would like to congratulate you on having your proposal "Content Teachers as Brokers and
Facilitators in Teaching Content in English: Beliefs of Context, Content/Language, and Students as Critical
Mediators" accepted for presentation at the AAAL 2012 Conference in Boston, Massachusetts (March
24-27). This letter is to confirm that your session has been scheduled for:

Mar 27 2012
11:20 am - 11:50 am

The final version of the conference program will be posted on the AAAL 2012 Conference website in the
next several weeks, after we get feedback on possible scheduling conflicts. If you are involved in more than
one session and see that there is a scheduling conflict between them, please let me know immediately. The
schedule cannot be changed for any other reason, as it involves a delicate balance among various time,
space, and presenter contingencies. If you are presenting a colloquium, please inform your colloquium
co-presenters of this scheduling arrangement.

Confirmation of the day/time that you have been assigned to serve as a Session Chair will be sent to you in
a separate email later.

If you have not yet done so, now is a good time to register for the conference
at www.aaal.org/2012conference and to make arrangements for accommodations. You will find the

information about the hotel reservations and airline discounts at www.aaal.org/2012conference as well.

I look forward to welcoming you to AAAL 2012 in March. If you have any questions regarding this
information, please contact us at conference@aaal.org.

Sincerely,

Jane Zuengler

AAAL 2012 Conference Chair
University of Wisconsin-Madison
conference@aaal.org
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